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ABSTRACT
Research has shown that memorizing a character by its strokes is perhaps the
most difficult aspect of learning the Chinese language, particularly for beginning
students. Since learners can handwrite Chinese characters without knowing the
meaning or the pronunciation, emphasizing drawing the characters from the beginning
is not an efficient way of learning Chinese characters. Meanwhile, character
recognition, grammar pattern drills, and memorization are not enough for college
Chinese language learning. Currently, there is a gap in the literature about Chinese
language acquisition research from classroom contexts to naturalistic settings, from an
acquisition metaphor to a participation metaphor, and from Chinese language to
Chinese language use.
The goal of this study was to investigate the learners’ perceptions about
Computer Assisted Chinese Character Learning (CACCL) in a proficiency oriented
professionally focused program in the U.S. and to examine if the CACCL works for
Chinese language learners in the program. When the data is followed by in-depth
exploratory surveys, learning sessions with both CACCL and non-CACCL, read-aloud
assessments, typing assessments, and handwriting assessments with CACCL and nonCACCL, this study focuses on Chinese learners whose proficiency is both at the
novice and intermediate levels.
Findings from this study indicated that one possible approach may involve the
use of bridging the pronunciation and the character so that digital tools can offer
support and improvement of existing Chinese teaching instructions. Quality Chinese
language education may fundamentally depend on language learning interaction but

also computer assisted language learning curriculum design. My data also suggest that
there is a need to understand how students can best apply self-regulated learning
strategies to achieve academic success in a virtual environment so that they can be
more effective with the provided online resources as virtual Chinese language learning
continues to increase.
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CHAPTER ONE: FRAMING THE STUDY
Recent estimates suggest that more than half of the world’s population knows
more than one language (Grosjean, 2010). Learning a second or foreign language is
commonplace in today’s world. The Language Flagship Program, which began in late
2000, is a national initiative that has changed the way we teach languages in the USA.
Students come from all regions of the nation and pursue a variety of academic and
professional interests in addition to language study. It combines rigorous language
preparation and content-rich instruction, providing language training tailored to each
student’s major both on U.S. university campuses and overseas (Jackson & Malone,
2009). Currently, there are 13 college level Chinese Flagship Programs domestically,
and two overseas Flagship Centers which are located in Nanjing and Taipei. The
curriculum at each of these programs varies, but all programs focus on producing
students with Level 2 or higher levels of Interagency Language Roundtable (ILR),
which is the scale that the U.S. government uses to measure language proficiency.
ILR2 or higher levels of Chinese language proficiency, in which learners are able to
satisfy routine social demands and limited work requirements; and handle routine
work-related interactions that are limited in scope in speaking, listening, and reading;
is the program proficiency goal since it is the program benchmark for Capstone
selection for the overseas study year.
The difference that sets Chinese apart from other language flagship programs
such as Arabic, Russian, and Portuguese is that it is a logographic rather than
phonological language. Producing Chinese characters is perhaps the most difficult
aspect of learning the language, particularly for beginning students (Ren & Xu, 2000).
Chinese language learners may notice that most Chinese characters are composed of
1

familiar compounds or familiar simple characters (Shu, 2003), so they may devote too
much time to memorizing different strokes and the combinations that form new
characters. For novice learners, memorizing a character by its strokes which is
required for handwriting is ineffective as the number of characters to be learned
increases. If the learners are requested to recognize a Chinese character, learners need
to learn three aspects simultaneously: pronunciation (as the Pinyin form is intended to
represent), form (the recognition of characters), and meaning. Such level of
complexity in recognizing Chinese characters is still challenging even without
handwriting, especially for learners whose first language is alphabetic.
Character recognition, grammar pattern drills, and rote memorization are not
enough for Chinese language learning. The past decade has seen critiques of “classic”
foreign language teaching methods that principally focus on decontextualized
grammar drills and rote memorization. Researchers and theorists have begun to call
for more attention on giving learners opportunities to receive meaningful input,
produce the target language in context, and receive feedback on their efforts by
working collaboratively on a task (Ellis, 2003, 2009; Long, 2000; Samuda & Bygate,
2008). A more context-sensitive model of dynamic assessment that can take into
account process as well as product, is needed (Poehner & Lantolf, 2005; Rea-Dickins
& Gardner, 2000). According to Furman, Goldberg, and Lusin (2010, p. 27), language
faculty need to:
“Do more on the post-secondary side of the equation to tap into the pool of
eager learners, use marketing tactics to fill the pipeline of language courses, offer
attractive topics that are more relevant to the students’ worlds, and present them with a
purpose for their learning.”
2

1.1 Statement of the Problem
Second language acquisition (SLA) research is moving from a cognitive
orientation to a social orientation, from classroom contexts to naturalistic settings,
from an acquisition metaphor to a participation metaphor, and from second language
to second language use (Golombek et al., 2004). In the past 50 years, the paradigm
shift in SLA research seems to be in alignment with many of the fundamental
attributes of technology, such as communication, collaboration, information sharing,
and affective filter (Merchant et al., 2014).
The Chinese language education field is adopting SLA theories and making
changes, but for college students in the United States, learning Chinese can still be a
difficult journey because of the vast differences between the Chinese and English
languages (Tong, Tong, & McBride-Chang, 2015). Orthographically, Chinese is a
morphosyllabic language, and Chinese characters, the official and conventional
writing system, indicate both a meaning and a phonological, or syllabic, component
(Grabe, 2009). Existing studies of character learning and pronunciation learning
difficulties faced by English-speaking learners of Chinese can be categorized into the
following areas: character writing; character recognition and production;
pronunciation of initial, final, tone, and in sentence flow.
Chinese characters and their pronunciations are not transparently connected
compared with other writing systems such as Spanish, Italian, English, etc. Since
learners can handwrite Chinese characters without knowing the meaning or the
pronunciation, emphasizing drawing the characters from the beginning is not an
efficient way of learning Chinese characters (Wong & Hsu, 2016). According to
Swihart (2007), English speakers generally learn to speak and understand Chinese
faster than they learn to read and write it because most students require more time to
3

learn the connection between the pronunciation and shape of each Chinese character,
and only then, can they read.
Another difficulty Chinese learners encounter while writing Chinese characters
is the concern to follow proper stroke-sequences. There are four general rules for
stroke-sequences: Top to bottom, left to right, horizontal before vertical, diagonals
right-to-left before diagonals left-to-right (Wong et al., 2013). When many strokes are
involved in a character, and there are no detailed writing instructions, replication in the
correct stroke-sequence often becomes difficult for Chinese language learners. It is
very time-consuming to remember the stroke-sequences and stroke-directions. Since
the learning time is very limited, and the focus on language learning at the college
level is communication, Chinese students often abandon the stroke-sequences and
write characters in their own ways (Cox & Bell, 2019). Learners who already have a
firmer foundation in spoken Chinese, find it less difficult to learn how to write
characters.
There is a necessity to pedagogically help Chinese learners practice Pinyin and
characters simultaneously to make Chinese learning more effective. According to
Zhao (2013), the integration of technology in Chinese language programs is not only
used as a supplement to an existing print, material-based curriculum, but translated
into a pedagogical approach and realized in the form of curricula. Integrating
technology to reduce face-to-face contact hours can be crucial to the survival of
language programs, since enrollment in language courses other than English fell 9.2
percent in colleges and universities in the United States between the fall of 2013 and
the fall of 2016 (Looney & Lusin, 2018).

4

According to Jaques and Salmon (2007), there is less resistance to blended
language learning, while many challenges online learning’s lack of physical, face-toface instruction and learning. The blended learning marries both worlds by
capitalizing on what digital natives seek in learning experiences and providing the
necessary support and learning opportunities of traditional learning environments
(Tucker, 2012). The last decade has witnessed significant growth in interest in both
Chinese language learning and teaching across the globe. In the latter part of the 20th
century, desktop computers, laptops, cellphones, netbooks, and web-based
applications greatly facilitated flexible access to language learning materials (Burston,
2013). Integrating technology in foreign language programs has become a popular
trend in American schools (Stockwell, 2007). Zhao (2003) suggested that research on
the use of technology in language learning should be expanded to other less commonly
taught languages, such as Chinese. For example, the Computer Chinese (CC) method
starts out by emphasizing the use of pinyin to teach students how to type Chinese
characters on the computer (He, 2009).

1.2 Significance of the Study
In general, there are two types of studies in Chinese language learning
research: those focusing on the learners’ productions and those investigating their
perceptions (Elgort, 2018). Previous Chinese character learning studies (e.g., Ke,
1998; Shen, 2005; Xu & Jen, 2005; Ye, 2013) have mainly focused their research on
investigating how learners learn Chinese characters and examining learners’ beliefs of
Chinese character learning. In order to combine both productions and perceptions to
have a more thorough understanding, the researcher would like to analyze both
5

perceptions and outcomes to provide a comprehensive analysis of Computer Assisted
Chinese Character Learning (CACCL) in the Chinese Flagship Program (CFP) at the
University of Rhode Island (URI) -- a proficiency-oriented, professionally-focused
program. In this study, the student researcher collected both data at roughly the same
time and then integrated the information in the interpretation of the overall results.
The area of teaching characters to alphabetic learners has been documented as
an overall recent focus in the Chinese language learning field (Everson, 2011). The
majority of previous CACCL studies only collected data from novice-level students
but not from higher level students.Chinese character learning at the intermediate level
is critical for learners to continue improving their three modes of communication skills
in Chinese: presentational (writing and speaking), interpersonal (writing and
speaking), and interpretive (reading, listening, writing and speaking) (Xu et al., 2013).
Based on the observations of students’ Chinese character recognition and production
performance in the past few years of the immersion Chinese courses during the
summer at URI, the researcher noticed that the intermediate-level students relied
heavily on computer-based references and dictionaries when writing essays in paperbased modes, which was not efficient enough for their presentational mode of
communication in Chinese. Meanwhile, learners’ personal learning experiences
influenced their acquisition of Chinese character learning (Yang, Peng, & Meng,
2019). Based on the reasons above, when the data is followed by in-depth exploratory
surveys, learning sessions with both CACCL and non-CACCL, read-aloud
assessments, typing assessments, and handwriting assessments with CACCL and nonCACCL, this study focuses on Chinese learners whose proficiency is both at the
novice and intermediate levels.
6

CHAPTER TWO: THEORETICAL FRAMEWORK
Maxwell (2012) defined framework as the system of concepts, assumptions,
expectations, beliefs, and theories that supports and informs your research. According
to Maxwell (2012), there are four main sources that can be used for the development
of the framework for a study: (1) the researcher’s own experiential knowledge, (2)
existing theory and research, (3) pilot and exploratory work done by the researcher,
and (4) thought experiments. In this chapter, the student researcher describes her
personal theoretical framework as well as the existing theories relating to this study. It
begins with a brief introduction of who she is as a language learner, researcher, and
educator, then follows the examination of socio-cultural and constructivist learning
and teaching theories; the second language acquisition theories are presented as well.

2.1 Researcher’s Background and Understanding of Language Learning
Growing up in a small village in China called Gaoping, I never thought I
would ever be able to let go of my fear of being in a new country or city where I
couldn’t speak the language. From the small village where I grew up, to the big cities
of Hangzhou and Shanghai, to the United States -- languages have opened up my
world in invaluable ways. To realize we’re all human beings, removes the isolation of
being stuck to where we were born, building a bridge to other places on the horizon.
Teaching students has taught me that in addition to geography, languages also
allow us to explore new worlds within ourselves. The embodied experience of the
students’ lives and imaginations not only challenged my philosophy of language
teaching and learning, but also gave me a new perception of the way education can
shape one's mind. Learning a language involves the development of the students’ own
7

ideas, which are uniquely shaped by life experiences. The most effective learning
occurs when students know how to apply the knowledge they learn from textbooks to
their daily lives.
Creating authentic contexts and structured practice empowers students to be
proactive in their learning. Students who feel they have a dynamic and supportive
environment in language class become naturally motivated to work hard, generate
ideas, and sharpen skills to reach their goals beyond the language classroom. These are
crucial abilities for them in becoming lifelong learners. Through the use of
technology-mediated teaching methods, proficiency-oriented curriculum setting, and
project-based assignments such as TEDTalks and Real-Life Shows where students
research a topic of interest and share with classmates their findings, I witnessed a
transformation in my students. They began to think more critically about the world
and their experiences and became more confident in their communication and life
skills, and in turn, became more engaged in their learning process.
Today’s interconnected society requires us to teach students how to better
understand different cultures, in order to allow them to expand their view of the world.
Continuous reflection throughout the language-learning process allows us to open a
window into another world, allowing us to bridge divides, develop greater empathy,
and gain multidimensional perspectives on today’s complex issues.

2.2 Learning as a Socio-Cultural Experience
The initial frame for this research study was that learners construct and
interpret the meaning of language within normal and continuous social interactions
(Vygotsky, 1978; Perez, 2004). Although Sociocultural Theory (SCT) is a general
8

theory of human mental development, it has been productively extended to include the
investigation of second language (L2) development. According to Vygotsky (1978),
learners construct and interpret the meaning of language within normal and continuous
social interactions. According to SCT, higher-order mental functioning occurs first in
the social interaction, and the resulting internalized talk, or inner speech, plays a
fundamental role in the development of L2 skills (Vygotsky, 1978, 1986).
A second aspect of Vygotsky’s theory is the idea that the potential for
cognitive development is limited to a “zone of proximal development” (ZPD). The
ZPD is the distance between the actual development level as determined by
independent problem-solving and the level of potential development as determined
through problem-solving under adult guidance or in collaboration with more capable
peers (Vygotsky, 1978, p. 86). The ZPD suggests adults or peers provide assistance to
students who cannot complete the assigned task without help. This “zone” is the area
of exploration for which the student is cognitively prepared but requires help and
social interaction to fully develop (Briner, 1999).
Vygotsky’s SCT (1978) expanded the constructivist learning theory by arguing
that social interaction plays a fundamental role in the process of cognitive
development. He proposed that humans use language to communicate with other
people, to share experiences, and to construct knowledge from those people in a
society. L2 learners at times repeat recasts accurately, at other times they do not, and
at still other times they fail to repeat the recast at all (Loewen & Philp, 2006).
Vygotsky (1987, p. 211) argues that development is a collaborative process in which
individuals move from what they are incapable of to what they are able to do through
imitation.
9

Language plays an important role in the learning process. By means of using
spoken and written languages, people can not only express their ideas, but can also
exchange knowledge and preserve their wisdom as a unique gift for current and future
generations. Developmental processes do not coincide with the learning process.
Rather, the developmental process lags behind the learning process; this sequence then
results in zones of proximal development (Vygotsky, 1978, p. 90).
John-Steiner and Mahn (1996, p. 200) develop “A Vygotskian Framework” out
of a study of sociological approaches to learning and development. The section titled
“Sociocultural Educational Research and Practice” provides a logical explanation of
Vygotsky’s relationship between learning and development. A person can imitate only
that which is within his or her developmental level. It is necessary to bring students to
an inner understanding of writing and to arrange that writing will be an organized
development rather than learning. Learning leads to development as the external
interpersonal operations enabled through collaboration are internalized as an
intrapersonal process (Vygotsky, 1978).
According to Jerome Bruner’s concept of the spiral curriculum, development
proceeds in an upward spiral direction; passing through the same point while
advancing to higher levels (Takaya, 2008). The Chinese Flagship Program (CFP),
where the research was conducted, followed the "spiral curriculum" principles when
designing its curricula. CFP focuses on proficiency-oriented teaching, content-based
course instruction, domain-specific mentoring, and a range of extracurricular activities
that enhance the learning process. The program is designed to familiarize students
with China’s vast historical, philosophical, and literary traditions, in order to prepare
them for success in high-level intellectual communication -- written and oral. (Spring,
10

2012, p. 146). The multiple missions and objectives of CFP suggest incorporating
SCT into the design of Chinese language courses.
The connection between the unity and the identity of learning processes and
internal developmental processes, has become a way to demonstrate how external
knowledge and abilities in students become internalized. Ivic (2015, p. 98) states that
school does not always teach systems of knowledge, but in many cases overburdens its
pupils with isolated and meaningless facts; school curricula do not incorporate tools
and intellectual techniques, and all too often schools do not provide a setting for social
interaction conducive to knowledge construction. Turning to CFP, it is necessary to
design a curriculum that is integral to pedagogical design and implementation, and
similarly to student success because students “should be taught written language, not
just the writing of letters” (Vygotsky, 1978, p. 119).

2.3 Second Language Acquisition: The Input and Output Theories
Interaction and communication are crucial components of language classes that
help students reach cognitive equilibrium, avoid cognitive disequilibrium, and adapt
their cognitive development (Bormanaki & Khoshhal, 2017). A spiral curriculum is
not simply the repetitive teaching of a topic. It recognizes that courses in a language
degree are components of a larger whole, and in addition to fitting together like pieces
of a puzzle, they build up progressively, adding to student learning by building upon
previously acquired knowledge. There is an assumption that previously learned
material is retained and built upon: The spiral is not solely a repository for revision
material (Parker, 2019).

11

There is no clear and agreed-upon answer to the question of how students learn
L2 nor any one unified learning theory that can explain all aspects of human cognition
in general (Norman, 1993; van Lier, 2004). A theory of second language acquisition is
an interrelated set of hypotheses/claims about how people become proficient in a
second language (Lightbown, Spada, Ranta, & Rand, 2013). Methods of foreign
language teaching started with the Grammar-Translation Method in the 1840s. Being
placed in a dominant position for a century, this method was eventually replaced by
newer approaches that gave emphasis on spoken language, communication, and
context, such as the Reform Movement, the Direct Method, the Oral Approach and
Situational Language Teaching, and the Audiolingual Method (Richard & Rodgers,
2001). However, it was not until the 20th century that Communicative Language
Teaching (CLT) emerged, which stresses the importance of using language for
communicative purposes (Anthony & Howatt 1984). Compared to previous
approaches and methods, CLT places emphasis on meaning, values learners’ abilities,
and creates opportunities to engage students (Richards, 2005). It employs a series of
communicative-based and student-centered principles and utilizes various methods to
develop students’ communicative competence (Spada, 2007, p273).
According to Krashen’s Input Hypothesis , input is the driving force behind
language acquisition when the input is comprehensible but slightly above the learner’s
current level of proficiency (Krashen, 1980). In Krashen’s view, if a learner is exposed
to this type of input and also has a low affective filter such as low levels of anxiety
and negative feelings associated with learning the L2, acquisition of the non-native
language will automatically take place (Krashen, 1982). It has been argued repeatedly
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that input plays a prominent and crucial role in SLA (Lantolf, Thorne, & Poehner,
2015).
However, according to Swain, Kinnear, and Steinman (2015), receiving
massive language input alone does not suffice for learners to obtain a high level of L2
proficiency; they observed that learners did not demonstrate native-like productive
competence even though they had native-like comprehensive competence. Based on
her work with French immersion students in Canada, Swain argued that if learners did
not have regular opportunities to speak or write the language, their production skills,
such as speaking and writing would lag considerably behind their comprehension
skills like listening and reading. This observation has served as the starting point for
Swain’s Output Hypothesis (1985), which posits that producing output, plays a crucial
role in the development of the L2.
The Output Hypothesis gives learners the opportunity to practice, thus
allowing them to automate the production of the language; allows learners to test
hypotheses concerning the L2; forces learners to focus on the structure of the
language; and draws learners’ attention to gaps in their interlanguage (Swain, 2005).
Interlanguage is the language of L2 learners governed by systematic rules; these rules
are different from those of the language being learned and from those of the learner’s
native language (Selinker & Rutherford, 2013). Hence, at every stage of learning,
language learners do not merely copy what native speakers do but create an entirely
new language system unique to themselves. Once a message is understood, the
learners are not pushed to produce language that reflects their intended meaning in a
more accurate or sociolinguistically appropriate manner. Pushed output might force
learners to move from semantic processing to syntactic processing and to further
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analyze the grammar of the target language. Swain (1985, p. 249) suggested that
second language learners need to be pushed to produce output, arguing that “being
pushed in output, it seems to me, is a concept parallel to that of the i + 1 of
comprehensible input. Indeed, one might call this the comprehensible output”.
In this chapter, the researcher’s background and understanding of the world
and language learning, affected her interpretation of teaching, learning, and her
assessment of students’ work. Thus, the theoretical framework of the project is based
on the input and output theories and Vygotsky’s theory of sociocultural learning,
especially describing constructivism as an approach to teaching and learning
(Vygotsky, 1978).
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CHAPTER THREE: REVIEW OF RELATED LITERATURE
This chapter (1) explains some of the most prominent principles, perceptions,
and practices that currently exist in the college Chinese language learning and
teaching field, (2) describes the practices in the Chinese language program curriculum,
(3) analyzes student perceptions on Chinese language learning, (4) focuses on the
differences in these Chinese language learning and teaching practices between
handwriting and typing, and (5) presents the research questions, which frame the
remainder of this study.

3.1 Language Learning and Teaching Principles, Perceptions, and
Practices

3.1.1 Current Language Learning and Teaching Practices on Input and Output
Theories
Krashen (1982) claimed that since only simple aspects of an L2 can be
consciously learned, successful SLA was largely the result of unconscious
“acquisition.” Access to what has been consciously learned is only possible under
stringent conditions, that is, when learners have time to reflect, know the rules, and are
focused on accuracy, or form (Krashen, 1982). According to Krashen’s Input
Hypothesis , input is the driving force behind language acquisition when the input is
comprehensible but slightly above the learner’s current level of proficiency (Krashen,
1980). Krashen (1985, p. 101) claimed:
“...humans acquire language in only one way - by understanding messages, or
by receiving ‘comprehensible input’ that contains structures at our next ‘stage’structures that are a bit beyond our current level of competence. i is the acquirer’s
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current competence, the last rule acquired along the natural order and i + 1 is the next
rule the acquirer is due to acquire or is eligible to acquire along the natural order.”
For Krashen, any mechanism that served to make the input comprehensible
was of value; however, interaction between native speakers and learners did not hold
any special place in his theories. Krashen (1982) stated that it is comprehensible input
that contributes to acquisition (i.e., Krashen’s input hypothesis), while Swain (2000)
highlighted the essential contribution of output because it requires learners to process
language more deeply (i.e., Swain’s output hypothesis). Swain and Lapkin (1995)
argued that while comprehensible input was necessary for L2 acquisition to occur, it
was far from sufficient.
In Long’s view (Long, 1981), both comprehensible input and L2 development
stemmed from the conversational modifications that occurred when native speakers
and non-native speakers worked to resolve a communication difficulty. Since the
initial formulations of the Interaction Hypothesis (Long, 1981), there has been an
explosion of studies investigating the ways in which interaction can benefit second
language acquisition (SLA), with the most recent work documenting its evolution
from hypothesis to approach (Gass & Mackey, 2007a). Although these modifications
(commonly referred to as interactional adjustments during negotiation for meaning)
were not, of course, the only means of achieving message comprehensibility, Long
suggested these modifications were positioned to promote comprehensible input, and,
ultimately, L2 acquisition.
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3.1.2 Current Language Learning and Teaching Practices in Language
Proficiency
The use of communicative tasks in foreign language classrooms should be as
meaningful as possible (Long, 2014). Digital technologies and multimodal
communication make it possible for language educators to create optimal task-based
instruction (TBI), which is interactive, contextualized, and authentic. TBI holds great
potential for fostering self-directed learning by purposefully engaging students in the
learning process (Carrier, Damerow, & Bailey, 2017). The American Council on the
Teaching of Foreign Languages (ACTFL) (2012) Proficiency Guidelines consist of
descriptions of proficiency levels for speaking, listening, reading, writing, and culture.
Long (2016) mentioned that both oral and written tasks can be manipulated with
respect to the amount of planning time allowed and to the degree in which a task is
open or closed, convergent or divergent, monologic or dialogic.
Claims about language proficiency implied by performance on assessment
tasks are thus crucially dependent on how thoroughly they sample and represent the
constructs they are designed to measure, how much they entail content felicitous with
language use outside the assessment context, and the degree to which performances on
such assessment tasks predict proficiency in non-assessment contexts (Hulstijn, 2011;
Shaw & Weir, 2007).
The use of communicative tasks in language classrooms should be as
meaningful as possible (Larsen-Freeman & Long, 2014). Due to its socially interactive
nature, language learning has been traditionally associated with the necessity of faceto-face instruction. The paradigm shifts in SLA research seem to be in alignment with
many of the fundamental attributes of technology, such as communication,
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collaboration, information sharing, and ease of participation anxiety (Merchant et al.,
2014).
ACTFL proficiency guidelines are based on the TBLL and communicative task
theories (Cox & Winke, 2018). TBL is usually described as a form of communicative
language teaching, in which the primary emphasis is not on decontextualized grammar
drills or rote memorization, but rather on giving learners opportunities to receive
meaningful input, produce the target language in context, and receive feedback on
their efforts by working collaboratively on a task (Ellis, 2003, 2009; Long, 2000;
Samuda & Bygate, 2008). Norris et al. (1998), identify tasks as facsimiles of what
occurs in the real world, reproduced in an assessment context. Bachman (2002)
postulates that tasks designed without detailed specifications about the target domain,
can easily under-represent the construct the tasks are supposed to measure. Unlike
more traditional forms of communicative language teaching that have little or no focus
on grammar, task-based learning emphasizes the importance of drawing learners’
attention to interlanguage “gaps.”
Many elements from the discussed theoretical constructs of communicative
competence are mirrored in ACTFL Guidelines’ notion of proficiency (Norris, 2016).
The ACTFL Proficiency Guidelines were used as the foundation for the development
of the oral proficiency interview (OPl) and writing proficiency test (WPT), which are
the most widely used assessment tools for oral proficiency and writing proficiency in
an academic context today. The Guidelines attempted to define levels of functional
competence for foreign language instruction in an academic setting. There are four
interrelated assessment criteria that underlie the level descriptions: global
tasks/functions, context/content, accuracy, and text type (ACTFL, 2016).
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The ACTFL Proficiency Guidelines are a description of what individuals can
do with language in terms of speaking, writing, listening, and reading in real-world
situations in a spontaneous and non-rehearsed context. For each skill, these guidelines
identify five major levels of proficiency: Distinguished, Superior, Advanced,
Intermediate, and Novice. The major levels Advanced, Intermediate, and Novice are
subdivided into High, Mid, and Low sublevels. The levels of the ACTFL Guidelines
(ACTFL, J, 2012), describe the continuum of proficiency from as high as that of the
highly articulate, well-educated language user, to as low as the novice with little to no
functional ability. See Figure 3.1 and Figure 3. 2 below.

Figure 3.1 ACTFL proficiency guidelines 2012
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Figure 3.2 ACTFL major level highlights
An OPI or WPT candidate is guided through a series of unscripted tasks
crafted by the interviewer to establish the candidate’s base level, and to probe to a
higher proficiency range in order to confirm that the candidate’s proficiency level has
been correctly identified. The penultimate task in the OPI is the role-play. The roleplay task featured in this example is one whose validity claim is dependent on the
degree to which the actual content of the performance unambiguously assesses the
construct of interactive strategic competence.

3.2 Current Practices in Chinese Curriculum
According to Coe et al. (2014), one of the most important elements of effective
pedagogy is that it points to improved student progress. Chubb’s (2012) definition
leads to a similar aspect of good pedagogy; referring to it as the practice which helps
every student succeed. Through bold curricular and pedagogical changes, including a
shift to communicative language teaching and to ACTFL proficiency testing, which
keeps the enrollment above 80 students, the URI Chinese Flagship Program has
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consistently demonstrated the ability to deliver high-quality undergraduate language
education. In addition to developing, consolidating, and improving its Flagship Core
Curriculum (FCC), which is guided by proficiency-oriented, outcome-based
standardized testing and second language acquisition theories, the CFP continues to
create clear benchmarks for the Flagship students and specific proficiency goals for
each level.The CFP FCC is composed of 5 Cs: Communicative, Comprehensive,
Content-driven, Computer-assisted, and Cross-culture appropriation.
Communicative: The face-to-face method of teaching in CFP is proficiencyoriented, emphasizing authentic communicative tasks and situations. ACTFL
Proficiency Guidelines and can-do lists provide guiding concepts for teaching.
Pedagogically, classes are student-centered. Each class has a clear teaching objective,
and the teacher provides adequate scaffolding and modeling for the students to
practice. Instructors function as facilitators, speak minimally in class in order to
maximize students’ oral language practice, and the total-immersion classes move at a
fairly fast clip. Instructors require that Chinese is spoken in class from day one, giving
students more one-on-one practice, with a particular focus on error-correction. In a
communicative class, one should hear more from the students than from the teacher.
Comprehensive: There is no single teaching approach to effectively develop
communicative teaching. The most effective curriculum must be a combination of
different teaching approaches that contribute collectively to bring the students from
zero to a superior level. The FCC includes blended teaching/learning, task-based
teaching, active learning, content-based learning and project-based learning, etc.
Language learning cannot stand alone; it must also be combined with interdisciplinary
study and culture study, which will be explored in more detail in the next section and
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the cultural activities section. Overall, the CFP has built a comprehensive system that
works effectively to assemble the language learning project piece by piece, including
five language skills: listening, speaking, reading, writing and computing, and cultural
education.
Content-driven: The goal of the Flagship Program is to create global
professionals who possess a superior level of language competency and can use the
target language to carry out professional work. The CFP FCC offers a variety of contentbased courses which provide opportunities for students to naturally acquire the Chinese
language through other academic content for other professional purposes. For example
“Advanced Technical Chinese” is designed for STEM students, while “Topics on
Chinese Culture and Civilization” is designed to adapt as needed on topics ranging
anywhere from Business Chinese to Chinese Language Evolutions. Considering that
Flagship students have a wide range of majors, FCC requires all upper-level Flagship
students to spend one academic year completing a research project for their second
major in Chinese; this project -- the Capstone Project -- counts as a senior Honors
research project.
Computer-assisted: Teaching the new digital generation of students requires
innovative use of educational technology. Although electronic devices cannot replace
human teachers, those teachers who use technology effectively and creatively will
replace those who don’t. In the CFP, effective instruction includes using the full
capacities of URI’s online learning platform (for classroom recordkeeping, grading,
and course content) and the use of mobile apps in class activities. CFP instructors
employ a range of Google products along with WeChat, Kahoot, Quizlet, Flipgrid,
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Educanon, and others. Whenever possible, open access and other free materials are
also used.
Standardized testing: The FCC is standardized-testing guided and outcomebased. Standardized tests such as ACTFL, OPI and other reading, listening, and
writing tests are used for assessment in the FCC. The ACTFL Proficiency Guidelines
and Government ILR systems are used for rating students’ proficiency levels, which
guide FCC’s design and instruction. In addition to annual BYU reading and listening
tests, all Flagship students take pre- and post- summer program tests in the OPI, in
order to determine their progress. , The FCC has identified clear benchmarks for
different levels of students. In summer 2019, the CFP team analyzed the test results in
OPI, reading, and listening at different stages of the program for the last three years.
From that data, the CFP team developed modality-specific benchmarks for each level,
which will be implemented during the new award cycle. The students who are
preparing to apply for a Capstone have additional tests for practice and preparation.
On the basis of the assessment outcomes, the CFP monitors students’ progress and
evaluates and improves teaching. The standardized proficiency testing provides
guidance for improving the Flagship Core Curriculum.
Team teaching: Courses meet Monday through Friday with three days of
lectures and two days of drills. Through this model, students are exposed to two different
teachers; Monday, Wednesday, and Friday lectures are taught by one lecturer, and
Tuesday and Thursday drill sections are taught by another. The drill session is designed
to focus on practice key grammar points and work at the sentence and paragraph levels,
for lower-level students. A 30-minutes-per-week pronunciation clinic is required for
first-year students. Whereas discourse-level practice is emphasized for upper-level
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students. Instructors are encouraged to use a variety of learning technologies for their
instruction.

3.3 Student Perceptions on Chinese Language Learning
A substantial number of studies have shown that learner perceptions play vital
roles in language learning (Amuzie & Winke, 2009; Banya & Cheng, 1997; Elbaum et
al., 1993; Horwitz, 1985, 1988; Kalaja, 1995; Kern, 1995; Morri, 1999; Mori &
Shimizu, 2007; Mori et al., 2007; Shimizu & Green, 2002; Zhang & Cui, 2010).
McGinnis (1999) surveyed a total of 303 CFL learners enrolled at four different levels,
about what they considered to be more important in their language learning plans:
speaking and listening or reading and writing. Tse (2000, p. 70) commented as
follows:
“From a theoretical perspective, certain attitudes and beliefs derived from
student perceptions can have a profound impact on the learner's affective state. This
affective disposition has been hypothesized to play a central role in the processes of
language acquisition.”

Examining students’ self-assessments helps researchers to not only discover
student's perceptions of their learning progress but may in turn also help teachers
provide the type of teaching pedagogy they believe is important to improve
students’ language learning (Montgomery & Baker, 2007). High-stakes proficiency
scoring assessments will be utilized, but subjective ratings may obscure the level of
linguistic detail, so a set of objective measures should be created based within existing
linguistic development frameworks to probe learning more specifically (Wright &
Tavakoli, 2016). Many studies have subsequently made use of various versions of the
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Attitude/Motivation Test Battery (AMTB) to conduct research into the role of
motivation in SLA within Gardner’s socio educational framework in L2 learning
contexts. The self-report questionnaire AMTB could be adapted to examine students’
attitudes and motivation (Masgoret & Gardner, 2003; Tremblay, & Masgoret, 1997).
Students should be encouraged to self-assess what they can do with the
Chinese language on proficiency subscales reflecting the three modes of
communication (interpersonal, interpretive, and presentational) (Kirby, & Downs,
2007). The NCSSFL-ACTFL Can-Do Statements use the same ranges of performance
and proficiency as the OPIc. Speaking performance is the epitome of task-based
assessment, for it requires the extemporaneous integration of procedural memory into
a real-time performance. In such tasks, interlocutors query, probe, and converse with
candidates until a sufficient volume of data is available for rating. Considering the
importance of speaking in second language learning, speaking assessment can benefit
both language test performance and language use in the target interest to students.
The language recognition and production outcomes will give assurance that
personal biases do not influence the analysis of the survey data and will help
distinguish the researcher’s feelings and thoughts from those of the participants. In
recent years, a lot of CFL researchers have proposed and are practicing alternatives to
require less handwriting, or replace handwriting, with CACCL for Chinese learners
(Allen, 2008; He, 2005; Jen & Xu, 2007; Zhang, 2005).
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3.4 Chinese Language Learning and Teaching Practices between CACCL and
non-CACCL
Laptops and smartphones are prevalent in university classrooms (Ravizza et
al., 2017). Meanwhile, literature suggests online activities may hinder or support the
language learning process depending on course design and objectives (Pegrum, 2014).
The term Computer Assisted Language Learning (CALL) became established in
language education in the early 1980s (Chapelle, 2001). The curriculum design of
CALL creates strong support as well as confusion. It has been noted in recent years
that, with the increasing use of technology, there is a growing emphasis on the
importance of learning design (Phillips, McNaught, & Kennedy, 2012), with teachers
increasingly being required to adopt the role of learning designers (Hockly, 2013;
Laurillard, 2012; Miller & Doering, 2014; Milrad et al., 2013). The observed benefits
of computer-assisted language learning include affective factors as well as linguistic
features. Pegrum (2014) suggested that technology has at least three major sets of
affordances which are relevant to learning. They allow a linking of the local and the
global; the episodic and the extended; and the personal and the social. However, these
linkages are not frequently considered (Demouy, Kukulska-Hulme, & Eardley, 2016).
The term blended learning has been used inside and outside of North America
for over a decade. Graham (2006) defined blended learning as the combination of
face-to-face instruction and online learning. Blended learning is not as simple as a
“face-to-face class + online learning = blended learning” equation; it involves the
redesign of the whole teaching and learning structure. The online learning experience
in blended learning is not an addition to the face-to-face experience; it is a
fundamental redesign that transforms the structure of, and approach to, teaching and
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learning (Garrison, 2008). The primary challenges of blended language learning are
the need to engage students to work independently, the additional time required for
instructors to provide feedback, and the new mindset needed to create meaningful reallife tasks that make the best use of both face-to-face and online modes (Lord, 2013;
Arnold & Ducate, 2015).
Online and blended courses are gaining popularity, such as the recently cited
“hybrid revolution in Spanish language learning” (Long, 2014, p. 1). Administrators
look to digital solutions to tight finances, a lack of classroom space, and student
demands. Faculty may be reluctant to embrace different forms of online teaching, due
to fear of change, concerns about the reliability of technology, skepticism about
student outcomes and other factors before the pandemic. Since we were asked to teach
online during the pandemic from March 2020 on, fostering faculty’s acceptance of
online delivery methods is critical. Today in higher education, there are three major
flavors of blended learning: technology-enhanced, hybrid or reduced seat-time, and
blended degree programs (Stanley, 2013). Technology-enhanced courses combined an
online component with the traditional course without changing the amount of time that
students spend face-to-face in classrooms. Dziuban (2004) stated that blended learning
is not a ratio of delivery modalities; it should be viewed as a pedagogical approach
that combines the effectiveness of online learning and socialization opportunities of
face-to-face instruction. Garrison (2009) also stated that the important distinguishing
feature of blended learning concerns the pedagogical possibilities created for specific
purposes through the creative integration of face-to- face and online learning.
Therefore, blended learning is not focused on enabling technology; rather, it is more
about expanding the educational possibilities that technology affords.
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According to Hermosilla (2014), “A well-planned hybrid course in which
teachers spend less time lecturing and in which the students are more engaged in
activities conducive to accomplishing communicative tasks has more effective
learning results than a traditional face to face instruction format” (p. 2). The blended
language learning has the advantage of being attractive to students who enjoy working
at their own pace. The blended approach employs foreign language learning
technologies to complement, rather than fully replace, the lessons that the instructor or
course designer chooses to keep in the face-to-face mode (Gleason, 2013).
Chinese CALL researchers have observed the benefits of using the CALL
method in Chinese language learning. Pinyin learning affects CFL learners’ ability to
manipulate phonological information. As a tonal language, the tones in mandarin
Chinese are lexically specified, and pitch patterns over a syllable can be used to
distinguish the meaning of words (Knell & West, 2017). Pinyin assists in learning
pronunciation of characters in Putonghua (the official spoken language of China, also
called Mandarin) (Sampson, 1994). The results suggest that early practice with the
CALL approach is particularly important to pronunciation system acquisition and
character recognition. Using Chinese character typing applications for input and
selection of characters can greatly increase students’ learning efficiency and
knowledge retention at the beginning stages (He, 2008, 2009). Pinyin represents a
modern phonetic transcription system that shares the alphabet with English, and
diacritical signs are marked above the vowel of a pinyin to indicate the tone of the
word, but syllable pronounced in different tones would represent different characters
and result in different meaning in the Chinese language. Meanwhile, there is another
challenge for CFL learners: the graphic symbol, the character, does not provide clear
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clues to its pronunciation (Shen, 2005). For Chinese native speakers learning English,
novice learners may take a great amount of time to distinguish the letters; however,
letters of a word could be processed as several chunks as learners become more
experienced (Carlisle, Kearnes, 2017). This is similar to CFL learners when they
become more experienced.
CALL research now appears regularly in most of the field’s top professional
journals, several of which are devoted exclusively to CALL-related issues. Some have
argued that CMC may provide the ideal medium for students to benefit from
interaction because the written nature of the discourse allows them greater opportunity
to attend to and reflect on the communication's form and content (Kern & Warschauer,
2000). Burston (2013) conducted a meta-analysis of learning outcomes of the MALL
project implementation studies over the past twenty years. Out of the hundreds of
studies on MALL implementation, only 19 can reliably serve as a basis for analyzing
the learning outcomes of mobile-based language applications, due to limitations such
as the short duration of projects, small numbers of participants, or serious design
shortcomings. His analysis showed that 15 out of the 19 studies reported positive
learning outcomes on reading, listening, and speaking, evidencing a MALL
application advantage.
According to Jaques et al. (2007), while many challenges online learning’s lack
of physical, face-to-face instruction and learning, there is less resistance to blended
learning. The blended learning marries both worlds by capitalizing on what digital
natives seek in learning experiences and providing the necessary support and learning
opportunities of traditional learning environments (Tucker, 2012). CALL has shown
potential for changing classroom dynamics and for restructuring the process of language
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acquisition (Mehring, 2016). Some CALL tools such as email and blogs have been
commonly used in language programs to develop students’ reading and writing skills.
Researchers found that learners engaged in asynchronous interaction had more time for
planning and greater opportunities to monitor their writing and to edit their spelling and
grammar (Sotillo, 2000).
Several studies report that diverse technologies and media have been used
together to support Chinese language learning at college level, as a way to give learners
choices (Wang and Chen, 2012; Wang and Leland, 2012; Luo and Yang, 2016) and to
increase authenticity through access to multiple popular media or the chance to create
new media in different places (Wong, Chin, Tan, and Liu 2010; Chai, Wong, & King,
2016). Particular types of device are sometimes presented as having special affordances,
such as use of iPads enable learners to engage in mobile and collaborative learning
(Yang & Xie, 2013); the mobile device is an aid for creating more opportunities for
communicative output, in addition to facilitating face-to-face interaction (Tai, 2012).
Character recognition is the result of interaction between the phonological and
orthographic systems (Shen, 2013). Theoretically, pinyin practice can effectively
promote the learning of Chinese characters. (Chuang & Ku, 2011). The Chinese
writing system is largely logographic, consisting of thousands of characters that give
little indication of their pronunciation (DeFrancis, 1989). When spoken, many
characters with entirely different meanings are distinguished only by the small
difference in tone. The correct implementation of the four tones is crucial to the
development of spoken competence in Chinese (Wu & Miller, 2007). There are two
steps for Pinyin-based Chinese typing. The first step is to type the Pinyin
Romanization, which converts into Chinese characters, and the second step is to
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recognize and select the correct character(s). According to Chen (1999), over 97% of
users in China use Pinyin for their Chinese typing (Xiao, Liu, & Wang 2007).
Personalized learning means many different things. Currently, one of the most
widely publicized definition is the one included in the U.S. Department of Education’s
National Education Technology Plan (2010):
“Personalized learning plan: A formal document, available in digital and other
formats both in and out of school to students, parents, and teachers, that, at a minimum:
establishes student learning goals based on academic and career objectives and personal
interests; sequences content and skill development to achieve those learning goals and
ensure that a student can graduate on-time college- and career-ready; and is updated
based on information about student performance on a variety of activities and
assessments that indicate progress towards goals.”
According to Zmuda, Curtis, and Ullman (2015), personalized learning is a
progressively student-driven model in which students deeply engage in meaningful,
authentic, and rigorous challenges to demonstrate desired outcomes. The phrase
“progressively student-driven” is important because it recognizes that personalizing
varies. The goal is for every student to become self-directed learners through the design
and development of their learning experiences. There are four defining attributes of
personalized learning: voice, co-creation, social construction, and self-discovery.
Chinese language teachers and scholars have also started the research of
incorporating mobile technology into regular teaching in the Chinese language
classroom. Zeng (2012) demonstrated how the Palm Treo smartphone with Chinese
input, handwriting and dictionary software was used to assist and complement
classroom teaching among high-school Chinese language students. Chen (2013)
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reported on an experiment with integrating smartphones into a university’s introductory
Chinese-language classroom. Pedagogical arrangements were made so that students
needed to use smartphones to learn Chinese both in class and out of class. In particular,
Chen was interested in exploring whether smartphones can be used to assist beginning
learners of Chinese with tone acquisition and character learning. Student feedback
indicated that many appreciated the convenience and usefulness of smartphones in
learning Chinese. It was suggested that design and development of in-class and out-ofclass MALL activities should be based on clearly defined curricular goals. Students’ use
of smartphones in learning Chinese should be guided and mobile learning activities
should be well integrated into the syllabus of Chinese language courses.
Specific mobile apps are also singled out as being helpful for collaboration and
discussion. Wong and Hsu (2016) present a learning design for Chinese character
learning, which is supported by the foundations of collaborative game-based learning
with a flexible grouping design. The game’s objective is to enhance orthographic
awareness of Chinese characters through the guidance of the teacher, social learning
and peer support. Hwang et al. (2016) designed and evaluated game-based learning
activities that facilitated listening and speaking skills; students could find clues outside
of class to finish the game.
One popular example is Wechat. Xu and Peng (2017) explored the
characteristics of mobile-assisted feedback on oral production with WeChat as a case
in point and examining learners’ perceptions of mobile-assisted oral feedback.
Students were assigned nine discussion topics over the semester and were asked to
send their recordings via the WeChat platform. The findings revealed positive
attitudes by students toward mobile-assisted feedback and confirmed the facilitative
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role of WeChat feedback in enhancing their speaking ability. Jin (2018) focused on
two participants’ WeChat communication during a 7-week study abroad program to
explore the affordances and design effective WeChat based Chinese language learning
activities. Luo and Yang (2016) examined the student feedback on the WeChat project
in the form of an end-of-semester questionnaire and interviews. The participants
reported five major benefits of using WeChat in Chinese language teaching at the
college level: expansion of time in learning, linguistic gains, promotion of cultural
learning, enhancement of learning motivation, and establishment of a supportive
Chinese language learning community.
There are three main issues related to CALL research: the role of interaction, the
challenge of individual differences, and the goals of autonomous learners (Chapelle, &
Sauro, 2017). Investigations based on interaction with and through technology do not
suggest that students left on their own will engage in productive interactions through
technology; instead, the research suggests the important role the teacher plays in
demonstrating to students how to make the most out of such opportunities for interaction
(Chapelle, 2017). Heift (2008) stated, in view of the variability in the abilities of any
like-designated group of language learners, the need for means of analyzing and
recording specific learners’ knowledge is crucial in order to attempt to provide
appropriate CALL instruction. Learners need to develop their autonomous strategies for
language learning and instructors need to study how these strategies play out (Benson,
2001).
Burston’s (2013) annotated bibliography of mobile assisted language learning
(MALL) studies (1994– 2012) includes 41 papers that reported on mobile technologies
to support second and foreign language learning practices; these were all published in
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the period 2003–12, and the majority in 2007–12. Burston (2014) also pointed out that
75% of all MALL applications (apps) were focused on individual learning and most
were teacher centered. Sung, Chang, and Liu (2016) suggested that despite the fact that
researchers used mobile devices’ features of individuality and sharing, together with
mechanisms for enhancing social interaction, these methods did not enhance the
students’ learning outcomes compared with the traditional scenarios without mobile
devices.
Through TBI, students use the target language to carry out communicative
tasks linked to real-world contexts (Leaver & Willis, 2005). Thomas and Reinders
(2011) state that based on the development of information and technology in this era,
the needs of developing task-based language teaching and learning should mainly
relate to CALL (Computer Assisted Language Learning). The need of integrating
CALL and this Task Based Language Learning (TBLL) is a part of the necessity of the
learners themselves who live in the information era. Therefore, instructional design
and learning materials should reflect the current demands especially for teachers and
curriculum designers. The findings also show that the students are highly motivated
when the learning instruction is closely connected to information and technology.
Branden (2011) explained that TBLL requires learners to be active and have
the main roles in learning language. They have to play important roles and
responsibilities in terms of material content, language patterns and expressions during
the accomplishment of tasks. The teachers’ main role is to motivate and support their
students naturally in the process of task-based implementation. Ushioda’s (2007)
introspective approach to exploring students’ second language motivation, based on
qualitative interview data, found that students’ motivation had changed over time due
34

to factors both internal and external to the second language learning context. Yamada
(2009) investigated the role of motivation and attitudes on learning kanji using a
SCMC program with sixteen college-level learners of Japanese. Her results indicated
that (a) the tasks of SCMC may have affected students’ motivation and (b) students’
positive attitude toward the SCMC program was one of the most influential factors in
their mastering kanji effectively.
Little empirical research has been done to investigate the effectiveness of using
typing in Chinese character learning. However, Chinese language teachers and
scholars have started to speculate on the possibility and experiment with using it. As
performance assessment becomes increasingly synonymous with task-based
assessment, specification of what an assessment task actually entails is subject to
interpretive variability. One of the first meta-analyses to investigate the claims of the
interactionist approach was carried out by Keck et al. (2006). Their research examined
14 studies on task-based interaction published between 1980 and 2003. The
researchers noted that experimental groups receiving task-based interaction
significantly outperformed control and comparison groups on both posttests and
delayed post-tests.
Technology has undeniably broadened access to language education. As
society becomes more developed (technologically, culturally, etc.), the base of
knowledge and skills becomes more complex, ever changing the role of the college
language educators. Meanwhile, scholars are calling attention to potential problems
instructors and students will have with technology-infused language instruction by
surveying students’ technological acumen and access to technology. (Barone &
Hagner, 2001; Donaldson & Haggstrom, 2006). I would like to explore why quality
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language education may fundamentally depend on language classroom interaction, but
also CALL curriculum design.

3.5 Research Questions
The purpose of this study is to explore the learners’ perceptions about CACCL
in a proficiency oriented professionally focused program in the U.S., and to examine if
the CACCL works for novice and intermediate CFL learners in the program.
The remainder of this chapter makes a general summary and analysis of some
of the popular contemporary research on college Chinese language learning, which
leads to the variable selection in this research. To collect research data from both the
students’ perceptions and outcomes about CACCL, with the literature and the gaps in
the literature in mind, the student researcher poses the following research question to
investigate. To what extent does the CACCL work for novice and intermediate level
CFL learners in a proficiency oriented professionally focused program in the U.S.?
1. What are the learners’ perceptions about CACCL in a proficiency oriented
professionally focused program in the U.S.?
a. What do CFL students report regarding their access to and ownership
of CACCL in Chinese language learning?
b. What are CFL students’ perceptions concerning the importance and
difficulty of different skills (speaking, listening, reading Chinese
characters, recognizing Chinese characters, writing Chinese characters,
and typing Chinese characters) in novice and intermediate level CFL
courses?
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c. What are CFL students’ rationales about improving Chinese character
recognition with CACCL in novice and intermediate level CFL
courses?
2. Is there any difference in character recognition task scores between students
using CACCL and non-CACCL?
3. Is there any difference in character production task scores between students
using CACCL and non-CACCL?
4. Is there any difference in character task outcome scores between students using
CACCL and non-CACCL?
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CHAPTER FOUR: RESEARCH DESIGN AND METHODOLOGY
In preparing for the dissertation research, the student researcher considered and
explored a few methodologies and reviewed literature to better understand which
methods are more frequently used in analyzing the students’ perceptions and outcomes
about CACCL, as well as the strengths and limitations of those designs. In this
chapter, the student researcher will explain the rationale for the overall choice of case
study research design for research questions and the intended audience. The following
are included: 1) present the methodological procedures 2) describe the terminology 3)
examine the details of the data collection 4) analysis procedures including the specific
instruments and surveys used to investigate each of the variables.

4.1 Methodological Procedures

4.1.1 Research Design
To address the research questions, a case study design is used. In contrast to a
quasi-experimental group design in which one group is compared with another,
participants in this research provide their own control data for the purpose of
comparison in a within-subject rather than a between-subjects design (Fraenkel,
Wallen, & Hyun, 2012; Smith, 2013). The central goal of the design is to determine
whether the treatments or independent variables (IVs): CACCL and non-CACCL,
result in a meaningful change in the dependent variables (DVs): perceptions and
outcomes. This design involves repeated, systematic assessment of IVs and DVs over
time. It involves a comparison between two experimental time periods. A pre survey is
adopted to capture the baseline attitudes. Participants receive three timed CACCL
practice with assessment tasks and three timed character handwriting practice (non38

CACCL), which can be used to assess the effect of CACCL. A post survey is used to
compare with the baseline in order to capture any attitudinal changes.

4.1.2 Participants
This study utilized a convenience non-random purposive sample.
Undergraduate students who enrolled in the intensive Chinese courses in the Chinese
Flagship program with novice to intermediate levels of proficiency in summer and fall
2019 were recruited in the study. The students’ language backgrounds were diverse
and included a predominant number of native speakers of English. Participating
students’ ages were 18 and above. There were 39 participants: 22 undergraduate
students who enrolled in two novice intensive Chinese classes in fall 2019, and 17
undergraduate students who enrolled in two intermediate level immersion Chinese
classes in fall 2019.
All the participants were in the first and second year from the program. Upon
completion of the rigorous program in four or five years, students will be well
prepared to enter the workforce or continue with graduate studies, having had
significant cultural immersion and having achieved superior level proficiency in this
challenging language. The goal for Language Flagship Programs is to create global
professionals. The characteristics of these programs include the following: (a)
intensive language and culture instruction, through classes, individual tutoring, and
diverse extracurricular activities; (b) immersion overseas where students directly
enroll in an international host university; (c) language-intensive internships through
public and private partnerships with international organizations and corporations
(Spring, 2009). The assessment tools for Chinese language flagship programs are OPI
from ACTFL, an American Councils online listening, and online reading.
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4.1.3 Research Site and Study Context
The participants are recruited from the Chinese Language Flagship Program at
URI, which is a federally funded institute designed to promote and develop Chinese
education and reach the high proficiency goal set up by The Language Flagship. All
instructors hold masters or doctoral degrees from colleges in the US with a
specialization in SLA or Chinese pedagogy. They are all native speakers of Chinese
equipped with profound linguistic and educational training both in China and the US,
and with more than three years of experience in teaching Chinese at various levels, all
the instructors share some common characteristics, which can be summarized in three
words: student-orientation, engagement, and community.
The curriculum emphasizes all-around development in listening, speaking,
reading and writing. In addition to Chinese, students need to take four or five courses in
other subjects. That means Chinese is fighting for students’ study hours with other
subjects. Co-teaching is the most popular teaching model in the program that generally
implies two or more instructors collaborating over the design and/or implementation of
a course.
4.1.3.1 Study Context of CHN111H and CHN111
CHN111 is a foundational, gateway Chinese language course required for
CFP. Students who meet a cumulative high school GPA (weighted and recalculated)
of 3.80 or higher will be invited to participate in Honors at URI and they can register
for Honors courses. There are a few Honors courses in the Chinese flagship program
at URI, such as CHN111H, CHN112H, CHN113H, CHN114H, etc. They are parallel
courses as CHN111, CHN112, CHN113, CHN114 based on teaching contents. The
primary goal of the courses CHN111 and CHN111H is to give students an opportunity
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to interact in all three modes of communication—interpretive, interpersonal, and
presentational in order to learn Chinese more effectively and efficiently. The
instructors and students were frequently using Wechat, Quizlet, Kahoot, Google
Drive, streamed video software, and other information-technology based tools in
Chinese learning. Through vigorous practice of different language skills, the students
attain approximately the Novice High level based on the ACTFL proficiency standard,
with skills emerging that will contribute to competence at the Intermediate low level.
This course is designed to help students develop basic oral skills so that they can carry
out simple conversations on everyday topics. Through task-based instruction, students
gain knowledge as well as confidence in expressing themselves in Chinese in daily life
situations. The other primary goal is to help them to advance literacy skills in Chinese
through a systematic introduction to the Chinese writing system. The course not only
lays a good foundation for further study of Chinese but also helps students achieve
awareness of Chinese culture, which is an important global perspective beneficial to
today’s college students. See Appendix G for a sample syllabus from a typical CHN
111H and CHN111 course.
CHN 111H and CHN111 courses are offered in the 1st AY, classes meet five
days a week, each class lasts 50-minute, as well as four 30-minute, one-on-one tutoring
sessions every week, and a 30-minute pronunciation clinic. The tutoring is an extension
of the core curriculum of the introductory courses, with a tutoring sheet designed by the
course instructors, and is planned and implemented by the lead tutors. Instruction of the
100-level courses emphasizes sentence-level work, and transitions from sentence-level
to paragraphs (Proficiency goal, ACTFL Novice High/Intermediate Low, ILR) +/1).
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The weeklong Flagship Orientation is held for the incoming Flagship freshmen
in the week before school starts, which includes program orientation and linguistic and
culture preparedness. Students who meet the GPA requirements for the URI Honors
Program can enroll in the Honors section which is CHN111H. For students who face
scheduling challenges because of their second majors, or for those who dip below the
required GPA, students can be in the parallel, regular track which is CHN111; this is
not Honors’ section, but it offers Flagship students some necessary options so that they
can stay on the Flagship pathway. This dual pathway allows the CFP to raise the
retention rate, reduce scheduling conflicts, and expose more students to Flagship
courses, attracting them to Flagship.
4.1.3.2 Study Context of CHN114H
CHN 114 H is an accelerated intermediate level Chinese language course. The
curriculum helps students achieve greater fluency in oral Chinese, as well as to
increase familiarity with commonly used words and grammatical structures from
informal to formal settings. It also aims to further develop the students’ competence in
reading and writing simplified and traditional styles of Chinese characters. Students
learn to handle different tasks with ease and confidence, such as describing the
geographic features of China, comparing the past China with the present, narrating
traveling experiences, giving directions, dealing with transactional situations,
discussing education systems and current events, etc. Topics vary from daily life
situations to linguistically unfamiliar situations. Moreover, students have opportunities
to attend Chinese cultural events to be exposed to Chinese people, language, tradition,
and ideology. In this intensive language program, those who come with basic language
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skills expand them dramatically, fulfilling the desire to acquire fluency as rapidly as
possible. See Appendix H for a sample syllabus from a typical CHN 114H course.
Since this is a summer intensive program, students all live in the same dorm
and sign a language pledge. As for the teaching team, there were 2 lead instructors, 2
drill instructors who were living in the same dorm with the students in a URI
residential building. Four undergraduate students served as tutors. In addition to the
teaching faculty, the program director and coordinator were in charge of the
administrative work. The language pledge was strictly observed in the program. All
the instructors always spoke in Chinese and all the students were required to speak
Chinese all the time too. CFP offers an immersion program on campus including 20
hours per week of instruction, daily 30-minute one-on-one tutoring sessions, and a
one-hour culture class (which consists of lectures, projects and activities); in the
summer immersion program in 2019, 17 students were enrolled. (Proficiency goal, end
of summer: ACTFL Intermediate Mid/ILR1)
From Monday through Wednesday two new lessons were taught. Classes were
taught during four hours in the morning (Lecture I (1 class) – Lecture II (1 class) –
Drill I (2 sections) –Drill II (2 sections)). In the afternoon, each student needed to
meet with one lead instructor for 10-20 minutes to solve any problem in studying, and
then 30 minutes with a Chinese tutor to go over the required tasks on a tutorial sheet.
The final class in the afternoon from Monday through Thursday was a cultural class.
Advising hours were held by the two drill instructors in the evening from 7:30pm to
8:30pm. No new lesson was taught on Thursdays. Thursdays were devoted to an hour
of review, the students’ formal TedTalk oral presentations, authentic material reading
and listening class, and an online integrated writing class which were all located in an
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active learning classroom equipped with whiteboard spaces, a flat screen display,
audio jacks, and laptop computers that can facilitate class presentations and
discussions. Friday was reserved for a weekly test, followed by more classes on
application of language skills in a simulated situation that were called Real-life
Situation Show. During the dinner hour, the students watched Chinese popular TV
programs. Friday afternoons they watched Chinese movies that were chosen by the
students themselves and the instructors as well. Technology was substantially adopted
in the summer program. It was regularly used in and outside of the classroom. The
same as CHN111, the instructors and students were frequently using Wechat, Quizlet,
Kahoot, Google Drive, streamed video software, and other information-technology
based tools in CHN114H Chinese learning. The technology and on-line information
resources were exploited by the students daily.
4.1.3.3 Textbooks
It is important to know what types of material Chinese participants used
because they affect learners’ views of Chinese character recognition progress.
Integrated Chinese is a leading Chinese textbook series widely used in the United
States. The introduction section in each of the lessons provides pedagogical and
cultural information.
Integrated Chinese Volume I which is the textbook of CHN111H and CHN111
contains: Lesson 1: Greetings; Lesson 2: Family; Lesson 3: Time and Date; Lesson 4:
Hobbies; Lesson 5: Visiting Friends; Lesson 6: Making Appointments; Lesson 7:
Studying Chinese; Lesson 8: School Life; Lesson 9: Shopping; Lesson 10:
Transportation.
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Integrated Chinese Volume III and Volume IV which are part of the textbooks
of CHN114H contains: Lesson 9: Education; Lesson 10 Geography of China.
Integrated Chinese Volume IV provides an additional six lessons. Lesson 11: China’s
Holidays; Lesson 12: Changes in China; Lesson 13: A trip to Yunnan; Lesson 14:
Lifestyle and Health; Lesson 15: Gender Equality; Lesson 16: Environmental
Protection and Energy Conservation.
Each lesson consists of two dialogues which are real life situations that
happened in college life, making the textbook serve the communicative purpose.
Teaching structure in real life situations is the special feature of the series. Each lesson
includes rich supplementary modules such as: (1) Learning Objectives. (2) Get Real
with Chinese. (3) Chinese Chat. (4) Culture Literacy. (5) Lesson Wrap-up. Each
lesson begins with Learning Objectives. Get Real with Chinese uses authentic
language materials to train students’ critical thinking and problem-solving skills in
each lesson. Chinese Chat reflects how people live in a digital world by using new
communication technologies, such as texting and micro blogging, to provide students
with realistic scenarios. Culture Literacy includes a portion titled “Compare and
Contrast” by providing cultural information. Each lesson titled “Lesson Wrap-up.”
which has been thoughtfully designed and includes context-based tasks that typically
prepare learners to communicate with native Chinese speakers in real life.

4.1.5 Procedures
1) Participants were recruited via email (see Appendix A). They were asked if
they were willing to participate in the study and given a consent form (see Appendix
B). 2) The pre survey was distributed via an online survey tool to participants.
Participants completed an initial survey that served as their initial perceptions of
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CACCL and non-CACCL. 3) Participants then completed three times of CACCL
learning sessions and three times of non-CACCL learning sessions, after which
participants’ outcomes were assessed. 4) Lastly, the post survey was administered at
the end of the study in which participants were asked to reflect on their perceptions of
CACCL.

4.1.6 Instruments
ACTFL (2012) Proficiency Guidelines consist of descriptions of
proficiency levels for speaking, listening, reading, writing, and culture. Many
elements from the discussed theoretical constructs of communicative competence
are mirrored in Guidelines’ notion of proficiency (Norris, 2016). The Guidelines
attempted to define levels of functional competence for foreign language
instruction in an academic setting. There are four interrelated assessment criteria
that underlie the level descriptions: global, tasks/functions, context/content,
accuracy, and text type (ACTFL, 2016). Therefore, the read aloud assessments
are discrete sentences under most common informal settings for novice level;
paragraphs under some informal settings and a limited number of transactional
situations for intermediate level.
Both the CACCL and non-CACCL data collection for the learning time is 30
minutes each time, three times for CACCL, and three times for non-CACCL. The
participants are asked to stay in the laboratories to study 30 minutes of the selected
sentences (See Appendix D) presented in Chinese characters, pinyin, and English
meaning with a laptop, a smartphone, and one CALL learning tool called Quizlet
during the CACCL treatment; and to study 30 minutes of the selected paragraph (See
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Appendix D) presented in Chinese characters, pinyin, and English meaning with a
textbook, a dictionary, a notebook and a pen during the non-CACCL treatment stage.
By using the provided can do statements in the learning materials, the students can
also be self-assessed what they could do with the Chinese language on proficiency
subscales reflecting the three modes of communication (interpersonal, interpretive,
and presentational) the NCSSFL-ACTFL Can-Do Statements which use the same
ranges of performance and proficiency as the ACTFL Proficiency Guidelines.
The ACTFL Writing Proficiency Guidelines (WPT) were intended as
“global characterizations of integrated performance” (Breiner-Sanders, et al,
2002, p. 9). In other words, these guidelines are intended to be used to identify
what language learners can do, not what they cannot do. These tasks emphasize
real-life situations, active learning, communication, functional language, and
interaction with the language, rather than memorization, repetition and grammardriven teaching methods. The WPT was developed and made available
commercially via online delivery as well as in hard copy.
As mentioned, students were given three times of CACCA learning sessions,
and three times of non-CACCL learning sessions within ten weeks for this experiment.
After each of the six learning sessions, the student researcher first assessed each
participants’ character recognition outcomes by asking them individually to read aloud
the provided sentences and paragraphs which were selected from the learning session
on that day directly. After the read aloud assessments, learners participated in the
Chinese composition writing assessments by both handwriting and computer typing
each time right away.
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4.2 Terminology
Several terms are used in this study and are defined here:
CACCL: The search for and study of applications of computer assisted Chinese
character learning and teaching.
CC: The use of Chinese computer technology as a major component of the Chinese
Language learning process.
Chinese Sentence: A string of words with a word at the beginning and a period at the
end. It often expresses a complete idea.
Chinese Paragraph: A series of sentences that are organized and coherent and are all
related to a single topic.
Chinese New Vocabulary: A list or collection of Chinese words or phrases that are
never provided by the language instructor to learn.
Digital Literacies: The practices of reading, writing and communication made
possible by digital media.
Perception: A way of regarding, understanding, or interpreting something.
Read Aloud Assessment: A read given text aloud practice incorporates variations in
pitch, tone, pace, volume, pauses, and eye contact to produce a delivery.
Typing and Handwriting Composition Assessment: A writing format in which
learners are provided with a prompt and are asked to write one piece of continuous
text within a limited time frame, and learners can respond in different ways.

4.3 Data Collection
Learners’ personal learning experiences influence their acquisition of Chinese
characters (Henderson, Huang, Grant, & Henderson, 2009). Tseng (2000) reported that
there are 15 different character-learning strategies but the most popular one is simply
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copying characters which is very time consuming. McGinnis (1999) showed that a
popular strategy for first-level Chinese as a Foreign Language learners is to copy
characters repeatedly. Before the data was collected, the student researcher observed
her participants’ classroom performances and analyzed their homework and quizzes.
In order to be literate in Chinese language, learners need to learn three aspects
simultaneously: pronunciation, form (the characters), and meaning. The student
researcher witnessed participants’ the improvement of their Chinese, and realized “ the
return to the learner for the hundreds of hours spent writing characters has a smaller
payoff in terms of functioning as a participant in a Chinese society than the work
he/she puts into any other of the skill areas” (Walker, 1989, p. 65). During this period,
participants’ classroom performances were reviewed for the student researcher to
discover emerging themes from their actual Chinese literacy practices that can
combine character sounds, form, and meaning.
Prior to both computer-based online learning and handwrite-based offline
learning sessions, an initial survey is adopted to capture the baseline attitudes of
participants’ Chinese language learning with computer assisted communication and
handwriting. Pre-post randomized designs are commonly used to evaluate the
difference in treatment effect between competing treatments (Wan, 2019). The design
involves one measurement of response at baseline and one or several measurements of
responses at follow-up for each participant in the trial (Mukerjee & Rubin, 2018).
The student researcher found that 82 percent of participants relied heavily on
computer-based references and dictionaries. They could not compose a short essay
without looking up characters in the dictionary in both computer-based and paperbased modes. Thirty-two participants said that they could not write Chinese
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compositions well without resources such as online, electronic, or paper dictionaries.
In order to make the participants feel more comfortable and more confident to
continue the research, only arranging one session with each participant may not be
enough. Participants came to the research site and they had to finish three online
Quizlet learning sessions as pre tasks and three offline learning sessions as post tasks.
The exit post survey, which has the same survey questions, is conducted right after the
last week of lesson session.

4.3.1 Learning and Assessments Materials
A total of six learning and assessment sessions for each participant, each
session lasting approximately 55–65 minutes, occurred in a span of 10 weeks for
novice level students and 4 weeks for intermediate level students, with each learning
session taking place before the participants started learning one new chapter.
Participants were given one minute to read the task instructions. Before the
assessments, both novice level and intermediate level participants were asked to spend
30 minutes to study the given materials with CACCL or non-CACCL. During the read
aloud, typing and handwriting assessment tasks, participants were not allowed to
consult dictionaries, notes, or ask for help from others.
4.3.1.1 CACCL: Online Quizlet Learning Sessions
Quizlet is an online study application that allows learners to study information
via learning tools and games. When using Quizlet, students log in and choose the
study set for the study content they need to review. These can be created by a teacher
or generated by other users. It trains learners via flashcards and various games and
tests, and students can use the app from smartphones or computers. They can also
listen to content using text-to-speech. Quizlet introduces diagramming features to help
50

learners with subjects heavy on visuals like geography, vocabulary, anatomy, and
architecture. Quizlet lets users create sets of terms, sentences, and questions that are
customized for their own needs as English, Chinese characters or Pinyin. The sets can
then be studied under several study modes.
Flashcards: This mode is similar to regular paper flash cards. Learners are
shown a "card" for each customized content, which they can flip over by clicking or
using the arrow keys or space bar. The learners have the option for the face of the card
to be an image, English, Chinese characters, Pinyin, or all of them.
Write: In this mode, learners are shown English, Chinese characters or Pinyin
and must type the ones that go with what is shown. After entering their answer,
learners see if their answer was correct or not, and can choose to override the
automatic grading and count their answer as right if needed.
Spell: In this mode, the content is read out loud and learners must type in the
content with the correct spelling.
Gravity: In this study mode, English, Chinese characters or Pinyin scroll
vertically down the screen in the shape of asteroids. The learners choose the cards that
go with what is shown before it reaches the bottom of the screen. It is one of the
“Play” study modes. The learners can pick the level of difficulty and game type.
Match: In this mode, learners are presented with a grid of scattered English,
Chinese characters or Pinyin. learners drag content on top of their associated
definitions to remove them from the grid and try to clear the grid in the fastest time
possible.
The student researcher used a Quizlet teacher account to organize the learning
sessions and connected participants with the content so that she could track
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participants’ progress. She was able to see how much the students were studying on
Quizlet and which contents needed more review. The student researcher observed that
most participants were not utilizing special character-learning strategies for those
learning sessions, instead, they tended to just read quietly only.
4.3.1.2 Non-CACCL: Offline Learning Sessions
Participants received the same format of learning materials for offline sessions
as online Quizlet sessions, in which the sentences from new chapters were provided
with Pinyin and English translation. Instead of putting them to the online Quizlet, the
student researcher printed out learning materials. Participants were not allowed to use
any online support, but were encouraged to use dictionaries, notebooks and pens
during the 30-minutes learning sessions, even though a lot of participants were not
using any of those tools. The same as online learning, the student researcher observed
that most participants were not utilizing special character-learning strategies for those
learning sessions, instead, they tended to just read quietly only.

4.3.2 Novice Level Learning and Assessment Materials
The Novice-level learners had six learning tasks, six read aloud tasks, six
computer-based typing and six paper-based handwriting composition writings from
both CACCL (online Quizlet learning) and non-CACCL (offline learning), as shown
in Table 4.1 below.
Study 30

Read aloud

minutes

assessment

Typing assessment

Handwriting
assessment
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Task 1

Quizlet-

Make an appointment

Make an

with your teaching by

appointme

email or text. Begin

nt with

your message with a

your

et.com/_76

greeting and

teaching

ekdy?x=1jq 我们去高文中家玩

introduce yourself.

by hand

t&i=f5bv2

Pick a time and find

writing a

out if your teacher is

note.

我们去他家玩⼉。

Lesson 5
Dialogue 2
https://quizl

昨天晚上，我们去

他家玩⼉。

⼉。

王朋和李友去他家 free. Explain why you Begin
玩⼉。

昨天晚上，王朋和
李友去高文中家玩

would like to see

your

him/her and express

message

your thanks.

with a
greeting
and

⼉。

introduce
yourself.

他们认识你。

Pick a
他们认识了他的姐

time and
find out if

姐。
他们认识了高文中

your
teacher is

的姐姐。

free.
Explain
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在高文中家，他们

why you
would like

认识了他的姐姐。

to see
him/her

她叫高小音,

and
她在学校工作。
她在图书馆工作。
她在学校的图书馆
工作。
她叫高小音，在学
校的图书馆工作。
她请他喝茶,
他喝了两杯。
她请王朋喝茶，
王朋喝了两杯。
她请王朋喝茶，王
朋喝了两杯。
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express
your
thanks.

李友不喝茶,
她只喝了一杯水。
李友不喝茶，只喝
了一杯水。
他们一起聊天⼉,

他们一起看电视。

王朋和李友晚上十
二点才回家。

Task 2

Quizlet-

Text a friend who

Handwrite

speaks Chinese. Ask

a note to a

if your friend can

friend who

help you study for an

speaks

et.com/_7a

upcoming Chinese

Chinese.

cb5n?x=1jq 李友给常老师打电

exam, or would like

Ask if

t&i=f5bv2

to study together.

your

Pick a time and find

friend can

out if your friend is

help you

free. Ask if he/she

study for

would like to have

an

她给我打电话。

Lesson 6
Dialogue 1
https://quizl

我给常老师打电
话。

话。
喂？常老师在吗？

upcoming
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喂，请问，常老师
在吗？

Chinese food

Chinese

afterwards.

exam, or
would like
to study

我就是。

together.

您是哪位？

Pick a
我就是。您是哪

time and
find out if

位？
your
老师，您好。我是

friend is
free. Ask

李友。

if he/she

有事⼉吗？

would like
李友，有事⼉吗？

to have
Chinese

老师，今天下午您

有时间吗？我想问

food
afterwards
.

您几个问题。
对不起

56

今天下午我要开
会。
我要给他们考试。

我要给二年级考
试。
明天上午我有两节
课。
明天四点以后才有
空⼉。

要是你方便......

我到您的办公室去
你什么时候去？
我到您的办公室

去，行吗？

57

您什么时候有空
⼉？
四点半我到您的办

公室去，行吗？
没问题。
四点半，没问题。

Task 3

QuizletLesson 6

我要考中文
我下个星期要考中

Dialogue 2
https://quizl
et.com/_7b

文
请你帮我一下

zkw8?x=1j
qt&i=f5bv2

请你帮我准备一下
我要准备考试
请你跟我练习
我要练习说中文

58

Text a friend who

Handwrite

speaks Chinese. Ask

a note to a

if your friend can

friend who

help you study for an

speaks

upcoming Chinese

Chinese.

exam, or would like

Ask if

to study together.

your

Pick a time and find

friend can

out if your friend is

help you

free. Ask if he/she

study for

would like to have

an

Chinese food

upcoming

afterwards.

Chinese

请你跟我练习说中

exam, or
would like

文，好吗？

to study

你帮我准备一下，

together.
Pick a

跟我练习说中文，

time and
find out if

好吗？
your
王朋，我下个星期

friend is
free. Ask

要考中文，你帮我

准备一下，跟我练

if he/she
would like
to have

习说中文，好吗？

Chinese
food

你得请我。

afterwards
我想喝咖啡。

.

好啊，但是你得请

我喝咖啡。
没问题。
我们什么时候去？

59

我要跟你⻅面。

那我什么时候跟你
⻅面？
喝咖啡，没问题。

那我什么时候跟你
⻅面？
她请我吃饭。
今天晚上她请我吃
饭。
今天晚上白英爱请

我吃饭。

是吗？白英爱请你

吃饭？

我要给你打电话。

60

对。我回来以后给
你打电话。

Task 4

Offline -

白英爱，你平常来

Lesson 7
Dialogue 2
See
Appendix

得很早，
今天怎么这么晚？

白英爱，你平常来

#D
得很早，今天怎么
这么晚？
我昨天预习中文，

早上四点才睡觉，
你也睡得很晚吗？
我昨天预习中文，

Write a long text

Write a

message to your

long text

Chinese friend.

message to

Your Chinese friend

your

has been acting

Chinese

strangely. Usually,

friend.

he/ she is never late to Your
class. You want to

Chinese

find out why, then try

friend has

to help him/her learn

been

English since you

acting

know he/she has been

strangely.

very busy and gone to Usually,
bed very late. He/she

he/ she is

has been having

never late

difficulty with

to class.

English class. The

You want

text is difficult. There

to find out

are a lot of tape-

why, then

recording

try to help

早上四点才睡觉，
你也睡得很晚吗？

61

我昨天十点就睡

assignments, and

him/her

了。

he/she needs help

learn

with class

English

preparation.

since you

因为王朋帮我练习
中文，

know

所以我功课做得很

he/she has
been very

快。

busy and

我昨天十点就睡
了。因为王朋帮我
练习中文，所以我
功课做得很快。

gone to
bed very
late.
He/she has
been
having

大家早，现在我们

difficulty
with

开始上课。

English
第七课你们都预习

class. The
text is

了吗？

difficult.
There are
a lot of
tape-

62

recording

大家早，现在我们

assignmen
开始上课。第七课

ts, and
he/she

你们都预习了吗？

needs help
李友，请你念课

with class
preparatio

文。...念得很好。

n.
你昨天晚上听录音
了吧？

但是她的朋友昨天
晚上帮她学习了。
你的朋友是中国人
吗？

Task 5

Offline -

小音

Write an email to

Write an

Lesson 8

你好！好久不⻅，

your Chinese friend

email to

describing your first

your

semester study, your

Chinese

Appendix

Chinese class, and

friend

#D

your Chinese teacher,

describing

Dialogue 2
See

最近怎么样？

63

这个学期我很忙，
除了专业课以外，
还得学中文。
我们的中文课很有

then invite your

your first

friend to a campus

semester

concert. Please use

study,

formal letter-writing

your

conventions.

Chinese
class, and
your

意思。

Chinese
因为我们的中文老
师只会说中文，不

teacher,
then invite
your

会说英文，

friend to a

所以上课的时候我

campus
concert.

们只说中文，不说

Please use
formal

英文。

letter开始我 觉得很

writing

难，后来，王朋常

conventio
ns.

常帮我练习中文，

就觉得不难了。

64

开始我 觉得很
难，后来，王朋常
常帮我练习中文，

就觉得不难了。
你喜欢听音乐吗？
下个星期六，我们
学校有一个音乐
会，
希望你能来。

下个星期六，我们
学校有一个音乐
会，希望你能来。
我用中文写信写得
很不好，
请别笑我。

65

祝好
我用中文写信写得

很不好，请别笑
我。
祝好。
Task 6

Offline -

对不起，这双鞋太

Lesson 9
Dialogue 2
See
Appendix #

小了。
能不能 换一双？
对不起，这双鞋太

D
小了。能不能 换
一双？
没问题。您看，这
双怎么样？
也不行，这双跟那
双一样大。

It’s your younger

It’s your

brother’s birthday

younger

next week. You want

brother’s

to get him a pair of

birthday

shoes. His favorite

next week.

color is black, and his

You want

size is 10. You want

to get him

to buy something

a pair of

that’s good yet not

shoes. His

too expensive, but the favorite
salesperson tries to

color is

get you to buy the

black, and

most expensive shoes

his size is

in the store. Create a

10. You

short skit and write

want to

the conversation as 我 buy

66

那这双黑的呢？
这双鞋虽然大小合

&小明（the

something

salesperson）

that’s
good yet
not too

适，
可是颜色不好。

expensive,
but the

有没有咖啡色的？

salesperso
n tries to

这双鞋虽然大小合
适，可是颜色不

get you to
buy the
most

好。有没有咖啡色

expensive
shoes in

的？
对不起，这种鞋只

the store.
Create a

有黑的。

short skit

这双鞋样子挺好

and write
the

的，就是它吧。
你们这⼉可以刷卡

conversati
on as 我&
小明（the

吗?

salesperso
n）

67

这双鞋样子挺好
的，就是它吧。你
们这⼉可以刷卡
吗?
对不起，我们不收
信用卡。
不过，这双的钱跟

那双一样，
您不用再付钱了。
对不起，我们不收
信用卡。不过，这
双的钱跟那双一
样，您不用再付钱
了。
Table 4. 1 Novice level learning and assessment materials

68

4.3.3 Intermediate Level Learning and Assessment Materials
In order to make the participants feel more comfortable and more confident to
continue the research, the student researcher arranged three sessions with each
participant to determine the baseline, and three sessions as post measurements as well.
The same as novice-level learner, the intermediate-level learners also had six learning
tasks, six read aloud tasks, six computer-based typing and six paper-based handwriting
composition writings from both CACCL (online quizlet learning) and non-CACCL
(offline learning), as shown in Table 4.2 below.

Task 1

Study 30

Read aloud

Typing

Handwriting

minutes

assessment

assessment

assessment

You’ve been

You’ve been

invited to

invited to

participate in a

participate in

let.com/_6t

panel discussion

a panel

wc3v?x=1j 她：星期一学画

on child

discussion on

qt&i=f5bv

education in

child

America with a

education in

group of experts

America with

from China. You

a group of

have decided to

experts from

talk about the

China. You

“Tiger Mom”

have decided

controversy in

to talk about

QuizletLesson 9
https://quiz

2

侄女才小学一年
级，嫂子就安排

画⼉，星期二学
钢琴，星期三学
滑冰，星期四学
游泳，只有星期
五休息，星期六

69

又叫她去中文学
校。

她不喜欢学中
文，所以就打电
话到我这⼉来，
一边抱怨一边
哭。

我父母是中国移
民，我和哥哥都

the United

the “Tiger

States. To

Mom”

prepare for your

controversy in

presentation,

the United

read two reviews

States. To

of Amy Chua’s

prepare for

book The Battle

your

Hymn of the

presentation,

Tiger Mother,

read two

and look up any

reviews of

new words you

Amy Chua’s

need for your

book The

presentation.

Battle Hymn

be sure to:

of the Tiger

describe Amy

Mother, and

Chua’s

look up any

background-who

new words

she is, what she

you need for

does for a living,

your

etc;

presentation.

explain what her

be sure to:

book is about

describe Amy

how many

Chua’s

是在罗德岛出

生、⻓大的。

哥哥是电脑博

士，设计软件、

管理⽹站。

70

daughters she

background-

has, what she

who she is,

made her

what she does

daughters do,

for a living,

etc;

etc;

summarize the

explain what

main theme of

her book is

her book;

about how

elucidate her

many

justification for

daughters she

what she did;

has, what she

describe your

made her

九年了，生活一

childhood-were

daughters do,

直很幸福。

your parents like

etc;

Amy Chua?

summarize the

give your

main theme of

thoughts on the

her book;

pros and cons of

elucidate her

Amy Chua’s

justification

approach.

for what she

嫂子十年前从香

港来美国留学，

拿到硕士学位以
后找到工作，就
在美国住了下
来。

哥哥和嫂子结婚

可是最近在女⼉

的教育问题上，

意⻅常常不同，

有时吵得很厉害

did;
describe your

很多父母望子成

71

childhood-

were your

龙，望女成凤，

parents like
希望孩子小时候

Amy Chua?
give your

好好⼉学习，将

thoughts on
来能做出一番大

the pros and
cons of Amy

事业。
Chua’s
approach.
有些知识不是从
书上学的，而是
从社会、从生活
中学的。

Task 2

Quizlet-

Your home state

Your home

or province has a

state or

https://quiz 考虑旅行的事

trade office in

province has a

let.com/_6t ⼉。

China and has

trade office in

y5lf?x=1jq

asked a Chinese

China and has

friend of you to

asked a

prepare a

Chinese friend

Lesson 10

t&i=f5bv2

王朋最近一直在

他的父母希望他

72

去他们的家乡北

京看看，为了决

定旅行的路线，

他拿出一张中国

presentation

of you to

introducing the

prepare a

state or province. presentation
You have offered introducing
to help your

the state or

friend. Please try

province. You

to contextualize

have offered

your facts on

to help your

your state or

friend. Please

province and use

try to

connective

contextualize

phrases to make

your facts on

sure your

your state or

presentation

province and

flows.

use connective

地图，看了起
来。

张天明也很想当
丽莎的导游，带
她到中国的一些

phrases to

地方走走。

make sure
李友觉得她这个

your
presentation

主意不错，她也
flows.
正想学学中国地
理呢。

73

她对中国地理了
解的太少了。

他说的有道理。

还有，美国和中
国的面积也差不
多，可是中国人

口是美国的四倍
多。

我们先到南京，
我父母的家乡在
这里，在中国的
东南边。然后你
想去哪儿？

74

听说，在中国过
节或者放假的时
候，旅行景点到
处都是人山人
海，挤得很。

Task 3

QuizletLesson 12
https://quiz

以前北京是个很

安静的城市，现

let.com/_6
ugfuu?x=1

在很热闹。

jqt&i=f5bv
2

这些年北京的变

How much has

How much

your hometown

has your

changed in the

hometown

past twenty or

changed in the

thirty years?

past twenty or

Share its

thirty years?

transformation

Share its

with us. Where

transformation

化很大，很多人

appropriate, your with us.

以前骑自行⻋上

essay should:

Where

describe your

appropriate,

hometown’s

your essay

physical

should:

transformation

describe your

班，现在也开起
⻋来了。

75

你看，现在在上
海到处都有外国

(cityscape,

hometown’s

traffic,

physical

construction, and transformation
so on.

游客。中国融入

comment on how traffic,
international is

世界了，这是件

(cityscape,

construction,

has become, e.g., and so on.
are there many

comment on

more types of

how

可是也有人担

restaurants or

international

心，这样下去，

stores?

is has become,

explain the

e.g., are there

reasons for the

many more

transformations,

types of

好事。

有中国特色的东

西会不会越来越

e.g., immigration restaurants or
少呢？

你们听说过"民
以食为天"这句
话吧？也就是说
"吃" 是老百姓生
活中最重要的事

76

or economic

stores?

change;

explain the

describe ways

reasons for the

your community

transformation

has stayed the

s, e.g.,

same;

immigration

explain whether

or economic

you are

change;

⼉。

你听，我的肚子
咕噜咕噜叫了，

concerned that

describe ways

your community

your

will lose its

community

character;

has stayed the

predict the future same;
of your

我又渴又饿，

走，吃饭去吧！

explain

community: what whether you
will it be like in

are concerned

ten, twenty

that your

years?

community

南京一边是一栋
will lose its
栋高楼大厦，一

character;
predict the

边是一座座传统
建筑，站在这

future of your
community:
what will it be

⼉，我好像听到
了历史的脚步
声。

今天晚上我要把

77

like in ten,
twenty years?

今天拍的照片发
给爸爸看看。

Task 4

Offline -

You work part-

You work

time as a tour

part-time as a

guide on a hop-

tour guide on

on, hop-off bus

a hop-on, hop-

in your home

off bus in your

state. Choose a

home state.

city, a park, or a

Choose a city,

combination of

a park, or a

常有意思。石林

natural and

combination

给我们留下了很

cultural sights

of natural and

and design a

cultural sights

rewarding

and design a

石头的样子千奇

Lesson 13
& 14 See
Appendix

百怪。我们在石

林里一边走，一

#D
边听导游讲那些
石头的故事，非

深的印象。
这个古城不大，
从东边走到西边
不过一两个小
时。最特别的是
有一条非常干净

itinerary, be sure rewarding
to:

itinerary, be

include at least

sure to:

four stops and

include at

research them;

least four

introduce

stops and

yourself (and

research them;

perhaps the
78

的小河从城中间

流过。 小河两边
有很多商店，茶
馆，小饭馆。
房东夫妻二人都

driver) and

introduce

welcome the

yourself (and

tourists on your

perhaps the

bus;

driver) and

give a summary

welcome the

of the stops and

tourists on

explain how long your bus;
the tour will last;

已退休，女⼉李

文在博物馆工

作，与父母住在
一起。

give a

invite the tourists summary of
to ask you

the stops and

questions;

explain how

think how you

long the tour

want to end the

will last;

tour, e.g.,

invite the

bidding the

tourists to ask

tourists good-

you questions;

bye, asking them

think how you

if they had a

want to end

good time,

the tour, e.g.,

inviting them to

bidding the

come visit again.

tourists good-

李文很想去美国

留学，所以请丽

莎做她的英文家
教，这样丽莎就
不必付房租了。
丽莎每天早上都

bye, asking
them if they

79

had a good

出去散步，在她

time, inviting
住的这个小区，

them to come
visit again.

在街边，在公
园，都能看⻅很
多人，特别是老

人，在锻炼身
体。

Task 5

Offline -

我觉得如果想身

Lesson 14
& 15 See
Appendix
#D

体健康，身材
好，除了多运动

以外，还应该注

How do people

How do

in your country

people in your

exercise? Please

country

write an essay,

exercise?

based on the

Please write

prompt:

an essay,

do people in your based on the

意饮食。
们中国人有一句
话：早餐要吃
好，午餐要吃
80

country like

prompt:

physical

do people in

exercises?

your country

饱，晚餐要吃
少，跟你说的几

what do they

like physical

normally do to

exercises?

exercise?

what do they

in order to have a normally do to

乎一样。

healthy life,

exercise?

besides exercise,

in order to

what else should

have a healthy

people do?

life, besides

要身体健康就

do you do

exercise, what

好，胖瘦并不重

exercises?

else should

In order to have

people do?

a healthy life,

do you do

what should you

exercises?

do more often?

In order to

注意饮食不等于
减肥。我认为只

要。
对。不吸烟，不
喝酒，早睡早

have a healthy
起，最好不要熬
life, what
夜。别的都没问
题，就是不熬夜
我可做不到。我
晚上常常得开夜
⻋准备考研究

81

should you do
more often?

生。
在历史上，中国

是一个重男轻女

的社会，妇女的

家庭地位和社会
地位都比男人低
得多。
别忘了，他们的
收入是由市场经
济来决定的。美
国职业女篮队员
的薪水跟职业男
篮比，也少多
了。
Task 6

Offline -

Is there gender

Is there

Lesson 15

equality in your

gender

&16 See

country?Please

那有什么好看

82

Appendix

的？我最讨厌那

#D
些男足队员了，

平常骄傲得不得

write an essay,

equality in

based on the

your country?

prompt:

Please write

is there any

an essay,

gender inequality based on the
了，可是比赛的
时候老输球。所
以，我只看中国

in the workplace

prompt:

a few decades

is there any

ago?

gender

is there any

inequality in

gender inequality the workplace
女足，她们比男
足棒多了。
哎，别老说中国
男足输球了。我
刚看到⽹上的消
息说，中国男足

昨天赢了世界冠
军队。

in households a

a few decades

few decades

ago?

ago?

is there any

is there any

gender

gender inequality inequality in
in your country

households a

now? From

few decades

which aspects?

ago?

your opinions

is there any

about gender

gender

equality.

inequality in
your country

大家⻢上就同意

83

now? From

了，觉得骑自行

which
aspects?

⻋又能锻炼身
体，又省钱，而

your opinions
about gender
equality.

且有益于环境保
护。
哎呀，渴死了！
你们看，一瓶水
都喝完了！这⼉

有回收垃圾筒
吗？空瓶子不能
随便乱扔。
大家都应该像我
们这样，少开
⻋，多骑⻋，多
走路，又环保节

84

能，又有益于健
康。哈哈……
对，地球是我们
的家，我们应该

好好保护它！

Table 4. 2 Intermediate level learning and assessment materials
4.3.4 Data Sources
In order to determine how CACCL and non-CACCL affect their Chinese
character recognition outcomes, three data sources were collected: (1) scores of
untimed read aloud, (2) score of timed handwriting production tasks, and (3) scores of
timed typing production tasks. This study used two online surveys to collect
quantitative research data. One was an initial survey and the other was an exit survey
from the participants. In order to generate as broad a picture as possible of current
program structures along with students’ perceptions with respect to their learning
practices in Chinese characters recognition, and then lead to Chinese digital literacy.
The surveys employed a few semi-structured interviews for their perceptions as well.
4.3.4.1 Pre and Post Surveys
The pre- and post-survey instruments are adopted mainly from two
studies: (a) Less Commonly Taught Language Learners’ Technological
Acumen, Access to and Ownership of Technology (Winke, Goertler, & Amuzie,
2010); (b) Importance and Difficulty of Different Skills When Learning CFL
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(Ye, 2013). Both surveys were developed through pilot studies. The survey
conducted in study (a) included a sample of 911 students from Michigan State
University, and study (b) surveyed a sample of 914 college students enrolled in
CFL courses at more than 75 post-secondary institutions in the U.S. Built upon
surveys conducted in these two studies, the survey in this study (See Appendix
C) is divided into the following 5 sections: Section I: Demographic Information,
Section II: Technology Accessibility for Learning, Section III: Chinese
Language Learning Experience, Section IV: Importance and Difficulty, and
Section V: Perceptions of Chinese Characters Learning. Participants will receive
a link to access the survey through Qualtrics (https:/www.qualtrics.com/).
By surveying students in a classroom setting, the response rates were
likely higher than if other methods were used (Fraenkel et al., 2011). When
participants are asked to take a survey during a pre-scheduled event that they do
not have to plan around, they are more likely to be willing to participate.
Participants were told of the positive, informative purpose of the survey.
4.3.4.2 Read Aloud Assessments
Right after each of the 30 minutes long learning session, participants were
requested to read aloud with the provided materials to show their recognition
achievement. The scores of the tasks were recorded for grading. One point is
given if the pronunciation (without the consideration of tones) of each
character is correct in this assessment as the input system of CACCL is based
on Chinese pronunciation without tones.
Following previous research by He (2009), the student researcher asked
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participants to read aloud provided Chinese sentences in order to evaluate their
performance with a protocol of character recognition and Chinese literacy.
Read aloud assessment is a typical performance assessment method instead of
proficiency assessment. As performance assessment becomes increasingly
synonymous with task-based assessment, specification of what an assessment
task actually entails is subject to interpretive variability (Ellis, Li, & Lambert,
2019). Claims about language proficiency implied by performance on
assessment tasks are crucially dependent on how thoroughly they sample and
represent the constructs they are designed to measure how much they entail
content felicitous with language use outside the assessment context, and the
degree to which performances on such assessment tasks predict proficiency in
non-assessment contexts (Long,2016).
4.3.4.3 Typing Assessments
Only examining how learners acquire the ability to recognize Chinese
characters is not enough, studying Chinese learners’ CACCL and non-CACCL
writing proficiency can benefit current Chinese learners, who need more
writing instructions beyond the character acquisition level. Moreover, it is also
important to investigate different developmental stages of writing proficiency
by comparing learners at different levels. Chinese learners are taking classes
beyond the beginning-level and they need more guidance on Chinese writing.
Researchers in other language fields have conducted studies on learner errors
and types of error in order to understand the process of writing acquisition
(VanPatten 2018). Through a similar investigation, this study can reveal how
Chinese learners develop their writing proficiency with CACCL.
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Google Docs is used as the Chinese word processor to allow participants to
input Chinese characters. The participants use the Chinese Pinyin system as the input
method for Chinese characters (see Figure 2). Most Chinese computer input systems
require to type the phonetic letters of the Pinyin system for each character. Pinyin is
the short form for Hanyu Pinyin (汉语拼音) and is the official Romanization system
in China.
As mentioned above, using pinyin to type Chinese characters is a frequent
component of participants’ assignments in the CFP. Because the Chinese language has
a large number of homophones, when a participant types a word in pinyin, he or she
receives a list of homophone characters and then needs to identify the desired one
from the list. Therefore, to obtain a correct character, a participant will not only need
to know the sound of the character, but also its form, as shown in Figure 4.1 the
common computer input method for Chinese characters.

Figure 4. 1 The common computer input method for Chinese characters
4.3.4.4 Handwriting Assessments
Participants were given the same topics as typing assessments to finish their
handwriting assessments. They were assigned to type up their essays which are closely
related with the provided Can-Do Statements. A five-minute break was arranged
immediately after completion of the essay. Then the participants finished their
assigned topic by handwriting. The scores of both typing and handwriting of the
production tasks were recorded.
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The two graders for both typing and handwriting assessments were native
speakers of Chinese who were also Chinese instructors in the program. They were
asked to evaluate the clarity and organization on a 6-point scale which followed the
WPT grading system. The grades were from novice low to intermediate high. Since
the graders are trained to teach in the same department, and all of them have had
official WPT training, their grading scores were very consistent to each other after a
few discussions. The student researcher explained to them the purpose of her study,
the definition of clarity (learners’ correct usage of character, words, and sentence
structures), the organization (learners’ ability to complete the given writing task and to
follow the style of particular genres of writing). They reviewed the criteria of the WPT
grading system before discussions as well.

4.3.5 Cross-examining Data with Participants
Triangulation refers to the use of multiple methods or data sources in
qualitative research to develop a comprehensive understanding of phenomena (Patton,
2014). Denzin (1978) identified four basic types of triangulation: data triangulation,
investigator triangulation, theory triangulation and methodological triangulation.
Validation of data in this study was achieved by triangulation and participant
feedback.
The student researcher focused on data triangulation in this study.
Triangulation was used by comparing two sources of data regarding the character
recognition including read aloud and translate the Chinese sentences into English. The
student researcher discussed with the participants her own interpretations and
conclusions for verification and insight. At the end of each self-study and assessment
session, she asked each participant if her interpretation of their writing errors was
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correct. The surveys employed a few semi-structured interviews for participants’
perceptions to verify their survey choices as well.

4.4 Data Analysis

4.4.1 Research Questions, Data Sources, and Data Analysis
Data analysis was ongoing throughout the study, initially beginning with the
pre survey data collection. Only the data of those participants both surveys, all
learning sessions, and all assessment tasks were used for data analysis. The student
researcher would like to seek to find answers to research questions that can be directly
applied in educational settings (Creswell, 2014), which are listed in Table 4.3 below.
Data Sources
Research Questions
Pre-Survey

1. What are
the

a. What do

learners’

CFL

perceptions

students

about

report

CACCL in

regardin

a

g their

proficiency

access to

oriented

and

professiona

ownershi

lly focused

p of
CACCL
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Data
Analysis
SPSS
Descriptive
Statistics

program in

in

the U.S.?

Chinese
language
learning
?
b. What are Pre and Post
Survey
CFL
students’
percepti
ons
concerni
ng the
importan
ce and
difficult
y of
different
skills
(speakin
g,
listening
, reading
Chinese
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SPSS
PairedSamples TTest

character
s,
recogniz
ing
Chinese
character
s,
writing
Chinese
character
s, and
typing
Chinese
character
s) in
novice
and
intermed
iate level
CFL
courses?
c. What are Pre and Post
Survey
CFL
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SPSS
PairedSamples T
Test

students’
rationale
s about
improvin
g
Chinese
character
recogniti
on with
CACCL
in
novice
and
intermed
iate level
CFL
courses?
2. Is there any difference in character

Read Aloud
Assessments

SPSS
Independent
-Samples T
Test

Typing and
Handwriting
Assessments

SPSS
Independent
-Samples T
Test

recognition task scores between
students using CACCL and nonCACCL?
3. Is there any difference in character
production task scores between
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students using CACCL and nonCACCL?
Read Aloud,
Typing and
task outcome scores between students Handwriting
Assessments
using CACCL and non-CACCL?

4. Is there any difference in character

SPSS
Independent
-Samples T
Test

Table 4.3 Research questions, data sources, and data analysis
4.4.2 Participants’ Perceptions Data Analysis
To address the first question, a descriptive statistic was employed to examine
the learners’ perceptions about CACCL. A paired-samples t-test was utilized to check
if there are any significant differences between pre- and post-surveys about
participants’ perceptions concerning the importance and difficulty of different skills in
Chinese learning at novice and intermediate level. A paired-samples t-test was also
used to examine whether there is any statistical significance among participants’
rationales about improving Chinese character recognition with CACCL. The paired ttest results were used to understand the changes of the participants’ perceptions and
rationales on how to improve about Chinese character recognition.
The survey analysis of the study used the Statistical Package for Social
Sciences (SPSS) Version 25.0 to calculate descriptive statistics, including frequencies
of response, means and standard deviation to summarize the responses to the surveys,
background demographic information, and technology accessibility of all participants
involved. The purpose of the analysis was to uncover overall patterns of students’
perceptions about CACCL and their rationales. Specifically, participants’
identification of importance and difficulty they believe, participants’ perceptions on
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the reasons why typing characters or handwriting characters should be introduced and
practiced frequently at the very beginning of Chinese learning are of interest. Using
means and standard deviations, common identifications and perception will be
illustrated.
To answer the fifth question whether there are changes of CFL students’
perceptions and rationales about improving Chinese character learning with CACCL
change after the experiment, the pre- and post-surveys were analyzed to look for
trends in responses by employing paired-samples T tests. This illustrates if the
participants’ perceptions about CACCL would change over time. In addition, the
analyses of learners’ perceptions were utilized to label codes and identify themes
within the CACCL inventory responses. Since this study had 39 participants,
descriptive statistics that were used to look at the patterns in participants’ responses
was used.

4.4.3 CACCL and Non-CACCL Assessment Data Analysis
Read aloud, typing and handwriting assessments with CACCL and nonCACCL inventory were analyzed in two phases. The first phase was to examine the
correctness of participants' recognition tasks responses. The second phase of analysis
looked at the correctness and appropriateness of participants’ production tasks
responses to the assigned essay typing and handwriting. Participants’ results from each
30 minutes’ administration of the CACCL and non CACCL learning results were
compared to their subsequent results. The scores of CACCL intervention stage and
non-CACCL intervention stage were compared.
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4.4.3.1 Read Aloud Assessment Coding
To answer the second question whether there is any difference in character
recognition task scores between students using CACCL and non-CACCL, read aloud
assessments with CACCL and non- CACCL were analyzed by employing
independent-samples T test. The mean scores of each participant’s CACCL stage and
non-CACCL stage were compared.
The L2 assessment literature asserts that there are three main approaches to
developing L2 assessment scales (Knoch, 2017). In the read aloud assessment coding,
the student researcher adopted two approaches. One is to identify a scale empirically
by eliciting scale developers’ descriptions of differences based on sample L2 data.
Another one is to derive characteristics based on theoretical views about L2
development. Because the character is the basic unit in the Chinese language,
Character accuracy is a basic index of language accuracy. The percentage of correctly
pronounced characters was used to represent read aloud assessment accuracy in this
study. Since typing Chinese characters does not require input tones, the tone accuracy
was not calculated for each read aloud assessment. The two graders for read aloud
assessments were native speakers of Chinese who were also Chinese instructors in the
program. They were asked to evaluate the recording on a 6-point scale.
The mean character accuracy of three read aloud assessments from task 1 to
task 3 as CACCL learning, and task 4 to task 6 as non-CACCL learning were
calculated for individual participants. The mean number and SD were calculated for
each assessment across learners, and the entire group.
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4.4.4.2 Typing and Handwriting Assessment Coding
To respond to the third and fourth questions which were if there were any
difference of character task outcome scores between students using CACCL and nonCACCL, the student researcher used both independent-samples T test and pairedsamples T test to examine the scores.
In order to guarantee the reliability of the measures, this study involves two
raters who are experienced Chinese language instructors and are ACTFL OPI certified
testers. Since the coders were concerned that the 6-point variation would increase
subjectivity in rating and made high-level agreement in rating even harder to achieve,
they first discussed the discrepancy of the ratings and the measures until achieving
100% agreement. They then rate all the 468 composition task samples according to the
holistic and analytic rubrics and code the global and the specific measures
independently.
The coding of the typing and handwriting assessments samples includes: 1)
holistic rating using ACTFL Writing Proficiency Scale (Swender et al., 2012); 2)
analytic rating using ESL Composition Profile (Jacobs et al., 1981; Polio, 2013)
adapted for Chinese composition. Both the student researcher and independent
raterrated 100% of the data sample and their scores were averaged to derive the final
scores.
The ACTFL Writing Proficiency Guidelines (Swender et al., 2012) is used for
holistic rating. A summary of assessment criteria according to level of proficiency is
presented in the following Table 4.4

Novice Low

Writers at the Novice Low sublevel are
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1

able to copy or transcribe familiar words
or phrases, form letters in an alphabetic
system, and copy and produce isolated,
basic strokes in languages that use
syllabaries or characters. Given adequate
time and familiar cues, they can reproduce
from memory a very limited number of
isolated words or familiar phrases, but
errors are to be expected.

Writers at the Novice Mid sublevel can
Novice Mid
reproduce from memory a modest number
of words and phrases in context. They can
supply limited information on simple
forms and documents, and other basic
biographical information, such as names,
numbers, and nationality. Novice Mid
writers exhibit a high degree of accuracy
when writing on well-practiced, familiar
topics using limited formulaic language.
With less familiar topics, there is a marked
decrease in accuracy. Errors in spelling or
in the representation of symbols may be
frequent. There is little evidence of
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2

functional writing skills. At this level, the
writing may be difficult to understand
even by those accustomed to non-native
writers.
Writers at the Novice High sublevel are
Novice High
able to meet limited basic practical writing
needs using lists, short messages,
postcards, and simple notes. They are able
to express themselves within the context in
which the language was learned, relying
mainly on practiced material. Their
writing is focused on common elements of
daily life. Novice High writers are able to
recombine learned vocabulary and
structures to create simple sentences on
very familiar topics, but are not able to
sustain sentence-level writing all the time.
Due to inadequate vocabulary and/or
grammar, writing at this level may only
partially communicate the intentions of the
writer. Novice High writing is often
comprehensible to natives used to the
writing of non-natives, but gaps in
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3

comprehension may occur.
4
Intermediate Low

Writers at the Intermediate Low sublevel
are able to meet some limited practical
writing needs. They can create statements
and formulate questions based on familiar
material. Most sentences are
recombinations of learned vocabulary and
structures. These are short and simple
conversational-style sentences with basic
word order. They are written almost
exclusively in present time. Writing tends
to consist of a few simple sentences, often
with repetitive structure. Topics are tied to
highly predictable content areas and
personal information. Vocabulary is
adequate to express elementary needs.
There may be basic errors in grammar,
word choice, punctuation, spelling, and in
the formation and use of non-alphabetic
symbols. Their writing is understood by
natives used to the writing of non-natives,
although additional effort may be required.
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When Intermediate Low writers attempt to
perform writing tasks at the Advanced
level, their writing will deteriorate
significantly and their message may be left
incomplete.

Intermediate Mid

Writers at the Intermediate Mid sublevel
are able to meet a number of practical
writing needs. They can write short,
simple communications, compositions,
and requests for information in loosely
connected texts about personal
preferences, daily routines, common
events, and other personal topics. Their
writing is framed in present time but may
contain references to other time frames.
The writing style closely resembles oral
discourse. Writers at the Intermediate Mid
sublevel show evidence of control of basic
sentence structure and verb forms. This
writing is best defined as a collection of
discrete sentences and/or questions loosely
strung together. There is little evidence of
deliberate organization. Intermediate Mid
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5

writers can be understood readily by
natives used to the writing of non-natives.
When Intermediate Mid writers attempt
Advanced-level writing tasks, the quality
and/or quantity of their writing declines
and the message may be unclear.

6
Intermediate High

Writers at the Intermediate High sublevel
are able to meet all practical writing needs
of the Intermediate level. Additionally,
they can write compositions and simple
summaries related to work and/or school
experiences. They can narrate and describe
in different time frames when writing
about everyday events and situations.
These narrations and descriptions are
often, but not always, of paragraph length,
and they typically contain some evidence
of breakdown in one or more features of
the Advanced level. For example, these
writers may be inconsistent in the use of
appropriate major time markers, resulting
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in a loss of clarity. The vocabulary,
grammar and style of Intermediate High
writers essentially correspond to those of
the spoken language. Intermediate High
writing, even with numerous and perhaps
significant errors, is generally
comprehensible to natives not used to the
writing of non-natives, but there are likely
to be gaps in comprehension.

Table 4. 4 Assessment criteria according to level of proficiency
4.5 Ethics
This study was conducted with adherence to ethical guidelines for case study
methodology. The student researcher completed her exempt application forms and
obtained permission from the Institutional Review Board (IRB) at URI to conduct this
research study. All of the participants were provided with an informed consent form
prior to their participation. The interviews were digitally recorded with permission
from the participants.
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CHAPTER FIVE: FINDINGS/RESULTS

5.1 Introduction
This chapter presents a detailed description of students’ perceptions and
outcomes about CACCL in the Chinese language flagship program explored in the
study. The findings are organized and presented in the following order based on the
specific questions. Those research questions are restated and addressed throughout the
remainder of this chapter and other observations about the specific findings of this
research are identified and analyzed.

5.2 Findings for Research Question 1
To answer the first question about the learners’ perceptions about CACCL, this
chapter presents: 1) descriptive statistics about each of the variables examined as well
as other descriptive, demographic information about the participants specifically; I
then 2) describes the importance and difficulty of different skills the learners reported
in novice and intermediate level CFL courses; 3) Students’ rationales about improving
Chinese character recognition with CACCL in novice and intermediate level CFL
courses were examined.

5.2.1 Participants’ Access to and Ownership of CACCL
5.2.1.1 Participants Descriptive Statistics
All students enrolled in CHN111, CHN11H at URI during the 2019 Fall
semester and CHN114H during the 2019 Summer semester were invited to take a presurvey and a post-survey as described in the previous chapters. A total of 39 students
volunteered to participate in both surveys and completed six sessions of learning and
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assessments. Thus, there were 39 total unique participants. Those results were
analyzed according to the research questions posed in chapter three. There were more
female students (51.3%) than males (46.2%) (Table 5.1).
Gender

Frequency

Percent

Male

18

46.2

Female

20

51.3

I prefer not to
say

1

2.6

Total

39

100.0

Table 5.1 Distribution of gender
Table 5.2 shows that the majority of students (97.4%) were between the ages
of 18 and 21 and very only one student was aged between 22-25 years of age.
Age

Frequency

Percent

18-21

38

97.4

22-25

1

2.6

Total

39

100.0

Table 5. 2 Distribution of age
With respect to who they were, the two largest groups were freshman (51.3%)
and sophomore (35.9%) year college students Table 5.3).
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College
year

Frequency

Percent

Freshman

20

51.3

Sophomore

14

35.9

Junior

4

10.3

Senior

1

2.6

Total

39

100.0

Table 5.3 Distribution of year in college
As far as students’ first languages (L1s) is concerned, Table 5.4 demonstrates
that the largest number (84.09%) were L1 English speakers and only a small number
of students declared their L1s as Cantonese (2.27%), Korean (2.27%), Spanish
(6.82%), Bengali (2.27%) or Swahili (2.27%). That indicates five students chose
English and another language as one of their native languages.
Cantonese

2.27%

1

English

84.09%

37

Korean

2.27%

1

Spanish

6.82%

3

Bengali

4.55%

1

Swahili

2.27%

1
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Total

100%

44

Table 5.4 Distribution of native language(s)
The descriptive statistics above about demographic information of participants
show that students’ language backgrounds were diverse and included a predominant
number of native speakers of English. Participating students’ ages were mainly
between the ages of 18 and 21 who were freshmen or sophomores, without Chinese
learning experience before college. Based on the ACTFL proficiency guidelines, the
pre experiment Chinese language proficiency were novice for CHN111/CHN111H
participants and intermediate for CHN114H participants, and post experiment
proficiency remained the same major levels as novice and intermediate, but all
participants improved at least one or two sublevels.
5.2.1.2 Participants’ Technology Accessibility for Chinese Language Learning
It is highly recommended to directly ask about students’ preparedness for
CALL before implementation since Logistical demands may necessitate a move
toward more online Chinese language learning. The questions on the pre-survey
covered participants’ ownership and accessibility of technology tools and their level of
ability to perform computer-based tasks. According to the students’ responses that
showed in Figure 5.1 and Figure 5.2, participants had adequate access to or literacy in
the tools that are often needed for CALL instruction. And they were fluent in using the
computer for daily personal use.

107

Figure 5.1Participants’ ownership of and accessibility to technology tools

Figure 5.2 Participants’ abilities to perform computer-based tasks
Participants were asked to select one of the five times and how to use the
laptop/smartphone on an average day. The Figure 5.3 demonstrates that a lot of
participants (33.33%) spent around 8-11 hours per day online. Participant responses
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have the second largest grouping (27.78%) who spent around 6-8 or 4-6 hours per day
online.

Figure 5.3 The Hours Participants Use Laptop/Smartphone on An Average Day
It is important to examine the use of technology tools in Chinese language
class while discussing CACCL learning pedagogically. This contributes to the
discussion of learner preparedness for and willingness to participate in computer
Chinese language learning by benefiting from the efficiencies of online tool choses.
Figure 5.4 displays the distribution of the technology tools participants normally use
in Chinese language learning. Student responses demonstrate that text messaging,
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voice messaging and online quiz-based exercises are found to be the top three most
frequently used tools.

Figure 5.4 The Use of Technology Tools in Chinese Language Class
The data show that this is a tech-savvy generation that shares a positive attitude
towards the role of technology in learning. The majority of the participants have
access to and ownership of technology tools in Chinese language classes and preferred
using text/ voice messages and online quiz-based exercises which were common
practices encouraged by Chinese instructors in the program. This indicates students’
aspirations may be altered by the quality or frequency of access to different digital
functions.
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5.2.2 Students’ Perceptions Concerning the Importance and Difficulty of
Different Skills
This section responds to the question: CFL students’ perceptions concerning
the importance and difficulty of different skills in novice and intermediate level CFL
courses. These skills listed in the surveys are speaking, listening, reading Chinese
characters, recognizing Chinese characters, writing Chinese characters, and typing
Chinese characters. A 0-100point scale was used for both importance and difficulty,
with a 0 indicating that participants consider a skill to be ‘not important at all’ or ‘not
difficult at all’ and a 100 indicating that participants consider a skill to be ‘extremely
important’ or ‘extremely difficult’. Both are constant sum questions which choices
sum up to 100 in total.
The purpose of studying participants’ perceptions about importance and
difficulty of different skills is to see whether there is any difference in perceptions by
participants among different skills and also between pre and post surveys. The
following paragraphs 1) first present results concerning the importance of different
skills, then 2) illustrate results from the difficulty of different skills, and finally 3)
compare perceptions between pre- and post-surveys.
5.2.2.1 Chinese Learning Time Outside of Class
The participants report that their Chinese learning time outside of class is
closely related to the importance they place on the value of various skills, so the paired
samples T test result of which type of learning accounted for approximate percentage
of Chinese learning time outside of class from pre- and post-surveys are listed in Table
5.5 first. The data indicate that there is a significant difference between pre- and posthandwriting time and typing time that participants spent outside of Chinese classes.
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After running a Chi-Square test, as Table 5.6 exhibits, a lot of participants indicate that
they spend statistically significant more time on speaking X2 (17, N=39) =58, P=.000,
reading X2 (14, N=39) =38.167, P=.000, and typing X2 (18, N=39) =42.111, P=.001
outside of class. Since the student researcher is also one of the Chinese instructors in
the program, she knows the number of assignments that need to handwrite is only
approximated 5% of typing assignments. Based on participants’ report that they spent
about the amount of time on handwriting, we can conclude that type production is
more productive.
Paired Samples Statistics- Rate approximate percentage of Chinese learning
time outside of class
95%
Confidence
Interval of the
Difference

Mean
Handwriting Pre and

Std.

Lowe

Deviation

r

Upper

p

-.181

8.737

1.9

4.278

13.179

Handwriting Post
Typing Pre and Typing

48
1.028

20.993

Post

-

8.131

.29

6.075

4

Table 5.5 Paired Samples T Test- Pre & Post Survey- Chinese Learning Time Outside
of Class
Chi-Square Test Statistics-Rate approximate percentage of Chinese learning
time outside of class
Speaking

Listening

Reading
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Handwriting

Typing

Chi-

58.000a

26.222b

38.167c

22.556d

42.111e

17

19

14

16

18

.000

.124

.000

.126

.001

Square
df
Asymp.
Sig.
Table 5.6 Chi-Square- Chinese Learning Time Outside of Class
5.2.2.2 Importance of Different Skills for Participants
The student researcher ran a paired samples T test of the ratings of the
importance of different skills participants believe from pre and post surveys, and
found there was no significant difference between pre and post surveys on different
skills. (See Table 5. 7 below) This indicates the participants value the importance of
every skill consistently from the beginning of the study to the end. The Chi-Square test
of independence shown in Table 5.8 indicates there was significant association
between participants’ perceptions of importance and the following skills: listening X2
(12, N=39) =29.000, P=.004; reading X2 (16, N=39) =37.667, P=.002; handwriting
X2 (12, N=39) =30.444, P=.002; and typing X2 (14, N=39) =31.500, P=.005.
Paired Samples Statistics- The importance of different skills from
participants’ perceptions
95% Confidence
Interval of the
Std.

Difference

Devia
Mean

tion
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Lower

Upper

t

Speaking Pre and

-4.833

17.04

Speaking Post

-10.600

.933

-1.702

2

Listening Pre and

-.250

9.539

-3.478

2.978

-.157

.361

9.286

-2.781

3.503

.233

1.833

8.192

-.939

4.605

1.343

.389

6.733

-1.889

2.667

.347

Listening Post
Reading Pre and
Reading Post
Handwriting Pre and
Handwriting Post
Typing Pre and
Typing Post
Table 5.7 Paired Samples T Test- Pre & Post Survey-The importance of different
skills from participants’ perceptions

Chi-Square Test Statistics- The importance of different skills from
participants’ perceptions

Chi-Square
df
Asymp.

Speaki

Listenin

ng

g

Handwritin
Reading

g

Typing

23.556a

29.000b

37.667c

30.444b

31.500d

15

12

16

12

14

.073

.004

.002

.002

.005

Sig.
Table 5. 8 Chi-Square-The importance of different skills from participants’
perceptions
5.2.2.3 Difficulty of Different Skills for Participants
The paired samples test of how difficult the skills for the participants in the
Chinese course are listed in Table 5.9. The data indicates that there is no significant
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difference between pre- and post-speaking, listening, handwriting and typing skills,
but participants realized reading is more difficult than they thought at the beginning.
The reasons may be that 1) reading and text chapter lengths during the second
semester are longer when participants continue to learn Chinese; 2) and there are more
new vocabularies for a lot of learners in the reading materials. The Chi-Square test of
independence shown in Table 5.10 demonstrates that participants believe the typing
skill is statistically significantly easier than other skills for X2 (9, N=39) =56.128,
P=.000. This may be one of the demonstrations to support the CC approach to be
integrated into novice and intermediate Chinese language curriculum design to make
Chinese learning easier and more efficient if needed.
Paired Samples Test-How Difficult are the Skills for Participants
Paired Differences
95% Confidence
Interval of the
Std.

Difference

Deviatio
Mean
Speaking Pre and Speaking

n

2.361

24.385

Uppe
Lower
-5.890

Post
Listening Pre and Listening

r

t

10.61
2

-2.167

12.887

-6.527

2.194

Post
Reading Pre and Reading

.581

1.009

-.139

19.657

Post
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-6.790

6.512

-.042

Handwriting Pre and

-4.833

20.758

-11.857

2.190

Handwriting Post

1.397

Typing Pre and Typing Post

1.194

5.247

-.581

2.970

1.366

Table 5. 9 Paired Samples Test-how difficult are the skills for participants
Chi-Square Test Statistics--The difficulty of different skills from participants’
perceptions
Handwriti
Speaking
Chi-Square
df
Asymp. Sig.

Listening

Reading

ng

Typing

20.615a

19.385b

11.205c

13.487b

56.128d

24

22

21

22

9

.661

.621

.959

.919

.000

Table 5. 10 Chi-Square-The difficulty of different skills from participants’ perceptions
5.2.3 Students’ Rationales about Improving Chinese Character Recognition with
CACCL
This section explores participants’ rationales about improving Chinese
character recognition with CACCL. The student researcher 1) first illustrates the
results of ideal time to typing and handwriting characters that participants chose, 2)
then presents the rationale on why participants believe typing characters should be
introduced and practiced frequently at the very beginning of Chinese learning,
5.2.3.1 Ideal Time to Start Typing Characters and Ideal Time to Start
Handwriting Characters
There are five questions listed below to examine the ideal time with pre- and
post-surveys.
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1) When you first studied Chinese, when did you start to learn handwriting in
characters?
2) When you first studied Chinese, when did you start typing in
characters?
3) When you first studied Chinese, when did your teacher start
teaching you to type in characters?
4) For optimal learning, when do you think is the ideal time for you
to start handwriting characters?
5) For optimal learning, when do you think is the ideal time for you
to start typing characters?
The paired samples test of ideal time to start typing and handwriting
characters from participants’ perceptions and practices in the Chinese
course are listed in Table 5.11. The results show that there is no
significant difference between pre- and post-on the ideal time participants
choose. The Chi-Square test of independence shown in Table 5.12
demonstrates that participants practiced and believed the ideal time is the
earliest time: At or near the beginning of the first semester, for question 1
X2 (1, N=39) =27.923, P=.000; for question 2 X2 (4, N=39) =79.846,
P=.000; for question 3 X2 (4, N=39) =101.897, P=.000; for question 4 X2
(4, N=39) =94.718, P=.000; and for question 1 X2 (4, N=39) =73.179,
P=.000. Ideally, the instructors can adopt this method for beginning
Chinese language teaching if they do not need to consider the workload
of the students.
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Paired Samples Test-ideal time to start typing and handwriting characters
95%
Confidence
Interval of the
Std.
Mean
Pre & Post-When you first

Difference

Deviat

Low

Uppe

ion

er

r

t

-.128

.732

-.365

.109

-1.094

.231

1.111

-.129

.591

1.297

.051

1.486

-.430

.533

.216

.026

1.478

-.453

.505

.108

.231

1.423

-.230

.692

1.013

studied Chinese, when did
you start to learn
handwriting in characters?
Pre & Post-When you first
studied Chinese, when did
you start typing in
characters?
Pre & Post-When you first
studied Chinese, when did
your teacher start teaching
you to type in characters?
Pre & Post-For optimal
learning, when do you
think is the ideal time for
you to start handwriting
characters?
Pre & Post-For optimal
learning, when do you
think is the ideal time for
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you to start typing
characters?
Table 5. 11 Paired Samples Test-ideal time to start typing and handwriting characters
Chi Square Test Statistics-ideal time to start typing and handwriting characters
For

When

optimal

you first

When you

learning,

For

studied

first

when do

optimal

Chinese,

studied

you think

learning,

When

Chinese,

is the

when do

you first

when did

ideal

you think

studied

your

time for

is the

to learn

Chinese,

teacher

you to

ideal time

handwritin

when did

start

start

for you to

g in

you start

teaching

handwriti

start

typing in

you to type

ng

TYPING

character

in

character

character

s?

characters?

s?

s?

when did
you start

characters
?
Chi-Square
df
Asymp. Sig.

27.923a

79.846b

101.897b

94.718b

73.179b

1

4

4

4

4

.000

.000

.000

.000

.000

Table 5. 12 Chi Square Test Statistics-ideal time to start typing and handwriting
characters
5.2.3.2 The Rationale for Typing Characters
The student researcher provided six reasons for the participants to choose on
why typing characters should be introduced and practiced frequently at the very
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beginning of Chinese learning. Participants were asked to decide if these statements
were good reasons or not, and why.
Typing characters should be introduced and practiced frequently at the very
beginning of Chinese learning because
1. it is too much for students to learn all skills (speaking, listening, reading, and
handwriting) from the very beginning.
2. handwriting characters are too difficult for native English speakers to learn
from the beginning of instruction.
3. when children in China begin to learn how to read and handwrite in Chinese,
they already know how to speak Chinese.
4. some students may not need to learn how to handwrite in Chinese.
5. a solid foundation in speaking and listening skills can better ensure that
students can later progress to reading and writing.
6. it is more effective to use pinyin to promote both speaking and character typing
learning at the same time.
The paired samples test result of why typing characters should be introduced
and practiced frequently at the very beginning of Chinese learning from participants’
perceptions are listed in Table 5.13. There is no significant difference between preand post-surveys. The Chi-Square test of independence shown in Table 5.12
demonstrates that participants had no preference for some specific reasons. The
student researcher realized that there is comparatively a big gap regarding why typing
characters should be introduced at the beginning of the semester between the
instructors in the program and the students in the program since the instructors did not
think the third reason was one of the criteria. Metacognitively, instructors and students
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may need to discuss this when redesigning curriculum and pedagogically adopting CC
approach.
Paired Samples Test- The rationale why typing characters should be introduced
and practiced frequently at the very beginning of Chinese learning
95% Confidence
Interval of the
Difference

Std.
Devia

Pre & Post-it is too much for

Uppe

Mean

tion

1.897

45.74

-

16.72

3

12.931

6

40.43

-

13.31

1

12.901

1

48.00

-

14.22

9

16.896

9

39.66

-

12.88

4

12.832

3

students to learn all skills

Lower

r

t
.259

(speaking, listening, reading,
and handwriting) from the very
beginning.
Pre & Post-handwriting

.205

characters are too difficult for

.032

native English speakers to learn
from the beginning of
instruction.
Pre & Post-when children in

-1.333

China begin to learn how to read

-.173

and handwrite in Chinese, they
already know how to speak
Chinese.
Pre & Post-some students may

.026

not need to learn how to
handwrite in Chinese.
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.004

Pre & Post-a solid foundation in

-9.308

52.58

-

5

26.354

32.36

-2.697

speaking and listening skills can

7.738

-1.105

18.28

1.504

better ensure that students can
later progress to reading and
writing.
Pre & Post-it is more effective to

7.795

use pinyin to promote both

7

7

speaking and character typing
learning at the same time.
Table 5. 13 Paired Samples Test-The rationale why typing characters should be
introduced and practiced frequently at the very beginning of Chinese learning
Chi Square Test Statistics-The rationale why typing characters should be
introduced and practiced frequently at the very beginning of Chinese learning
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speak

readin

Chines

g and

e.

writin
g.

27.026a

Chi-

9.103b

Square
df
Asymp.

30.000

16.333

40.385

c

d

e

25.154f

24

27

22

25

23

17

.303

.999

.118

.905

.014

.091

Sig.
Table 5. 14 Chi Square Test Statistics-ideal time to start typing and handwriting
characters
5.3 Findings for Research Question 2
Research question 2: Is there any difference in character recognition task
scores between students using CACCL and non-CACCL? The student researcher first
presents the results of the descriptive statistics of the read aloud assessments.
Following that, she discusses the results of the paired t-tests and analyzes those
differences.
To respond to the second question, the student researcher follows by
examining the results difference in character recognition task scores between students
using CACCL and non-CACCL. As discussed in the Research Design and
Methodology chapter, in the Learning and Assessments Materials session, both novice
and intermediate level participants were asked to read aloud provided Chinese
sentences right after a 30-minute CACCL or non-CACCL learning. The sentences
were picked directly from the learning materials. The reading aloud materials and
recordings were saved on the computer for later analysis.
123

Tables 5.15 below summarize the descriptive statistics data in the read aloud
assessment sessions, including assessment task length in characters and new characters
in the sentences for the students.
Descriptive Statistics-Read Aloud Assessments

Read Aloud Assessment Task Length

N

Mean

Std. Deviation

12

242.7

15.094

5
Read Aloud Assessment Task New Characters

12

39.33

13.793

Length

Read Aloud Assessment Task New
Read Aloud Assessment Task Length

Characters Length

Novice Level Task 1

249 Novice Level Task 1

17

Novice Level Task 2

233 Novice Level Task 2

48

Novice Level Task 3

244 Novice Level Task 3

22

Novice Level Task 4

251 Novice Level Task 4

25

Novice Level Task 5

244 Novice Level Task 5

26

Novice Level Task 6

247 Novice Level Task 6

31

283 Intermediate Level Task 1

52

Intermediate Level
Task 1
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Intermediate Level
Task 2

226 Intermediate Level Task 2

49

241 Intermediate Level Task 3

53

229 Intermediate Level Task 4

48

233 Intermediate Level Task 5

51

233 Intermediate Level Task 6

50

Intermediate Level
Task 3
Intermediate Level
Task 4
Intermediate Level
Task 5
Intermediate Level
Task 6

Table 5. 15 Descriptive Statistics-Read Aloud Assessments
The data above shows that the mean assessment task length in characters for all
12 tasks was 224.75 characters with an SD of 15.094. The mean number of new
characters in the sentences from each read aloud assessment session was 39.33
characters, with an SD of 13.793. Table 5. 3. 1 also presents the characters in total by
each task. It shows that the length for the read aloud assessment task was the highest at
283 characters, and the lowest at 226 characters. Read aloud assessment task new
characters length had the highest number of 53 characters, and lowest number of 17
characters. These verifies that participants believed the learning tasks were not
difficult, especially there were only a few new vocabularies which reflected from
semi-open interviews, and the read aloud assessments scores are generally high for
almost every participant.
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Table 5.16 represents the descriptive analysis of accuracy rates across all
participants’ performance from six read aloud assessments. The mean score for three
CACCL assessments was 5.7317 with an SD of .54883, and the mean score for three
non-CACCL assessments was 5.7154 with an SD of .42532. As mentioned in chapter
three Read Aloud Assessment Coding session, since typing Chinese characters does
not require input tones, it just requests recognition of the form (the character), the tone
accuracy was not calculated for each read aloud assessment which is another reason
the read aloud assessments scores are generally high for almost every participant.
Group Statistics-Character Recognition Assessment Scores
groups
scores

N

Mean

Std. Deviation

CACCL

39

5.7317

.54883

non-CACCL

39

5.7154

.42532

Table 5. 16 Group Statistics-Character recognition assessment scores
Independent Samples Test-CACCL and non-CACCL Read Aloud
Assessments
Levene's Test for
Equality of
Variances

t-test for Equality of Means
Mean

Scores

F

Sig.

t
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df

Sig. (2-

Differe

tailed)

nce

Equal

.380

.539

.150

80

.881

.01626

.150

75.3

.881

.01626

variances
assumed
Equal
variances not

09

assumed
Table 5. 17 Independent samples test-CACCL and non-CACCL read aloud
assessments

Table 5.16 and Table 5.17 present the independent samples test results from
CACCL and non-CACCL read aloud assessments scores for which shows there is no
statistically significant difference in character recognition task scores between students
using CACCL and non-CACCL for CACCL (M=5.73, SD=.54) and non-CACCL
(M=5.71, SD=.42) conditions; t(80)=.150, p =.881. Again, the results demonstrate that
participants performed very well on all read aloud assessments from both CACCL and
non-CACCL. Based on the student researcher’s observation and online learning
process report from Quizlet, participants’ learning strategies were mainly the same
when studying with CACCL and non-CACCL. Most participants were used to
flashcards mode facing the cards which showed English, Chinese characters and
Pinyin. This is another explanation that the read aloud assessments scores are
generally the same for almost all the assessments.
5.4 Findings for Research Question 3
Research question 3 explores if there is any difference in character production
task scores between students using CACCL and non-CACCL. The descriptive
statistics of the typing and handwriting assessments is presented first, and the results
of the independent-samples T test and analysis of those differences is followed.
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As mentioned above, the typing and handwriting assessments were holistically
rated using ACTFL Writing Proficiency Scale from 1 to 6. 1=Novice Low; 2=Novice
Mid; 3=Novice High; 4=Intermediate Low; 5=Intermediate Mid; 6=Intermediate High
and above. According to the ACTFL Writing Proficiency Guidelines (Breiner-Sanders
et al., 2002), a writing task that deals with personal experiences and concrete topics is
easier compared to a writing task that deals with impersonal and abstract information.
Similar to WPT candidates, participants in this study were provided six unscripted
composition tasks to establish their base level, and to probe to a higher proficiency
range in order to confirm that their proficiency level has been correctly identified. This
means the difficulty level of composition tasks varies.
Tables 5.18 and 5.19 below summarize the independent-samples T test results
in character production task scores between students using both CACCL and nonCACCL. There was a significant difference in the scores for CACCL (M=4.5043,
SD=.78778) and non-CACCL (M=2.1966, SD=.79736) conditions; t (76) =12.857, p
=.000. based on the results from Table 5.18 and Table 5.19. The mean score of twelve
typing assessments is above 4= Intermediate Low even if more than half of the
participants were still novice learners (N=22) who just started their first semester
Chinese language learning. Meanwhile, the mean score of twelve handwriting
assessments is about 2= Novice Mid, and all intermediate learners (N=17) reached the
Intermediate level with OPI tests before and after the study. Typing assessments
scores are significantly higher than writing assessments.
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Group Statistics -Six Typing and Six Handwriting Assessments with CACCL
and non-CACCL Learning
N

Mean

Std. Deviation

Typing Assessments

39

4.5043

.78778

Handwriting Assessments

39

2.1966

.79736

Table 5. 18Group Statistics -typing and handwriting assessments with CACCL and
non-CACCL
Independent Samples Test-Typing and Handwriting Assessments
Levene's
Test for
Equality of
Variances

t-test for Equality of Means
Mean

Si

Equal variances
assumed
Equal variances not

F

g.

t

.438

.51

12.8

0

57

df
76

Differe

tailed)

nce

.000

2.3076
9

12.8

75.9

57

89

assumed

Sig. (2-

.000

2.3076
9

Table 5. 19 Independent samples test-typing and handwriting assessments with
CACCL and
non-CACCL
There are two possible ways to explore how the significant difference in
character production task scores between students using CACCL and non-CACCL
was caused. The first one is to check if the learning results are different with online
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Quizlet or offline learning sessions. Another one is to discuss if the assessment tools
with typing or handwriting make the results different. In order to explore the possible
explanations, the student researcher employed two independent-samples T tests to
check 1) if there is any difference between typing assessments and handwriting
assessments scores when students using CACCL; 2) if there is any difference between
typing assessments and handwriting assessments scores when students using nonCACCL. The results are presented below.
Tables 5.20 and 5.21 below summarize the independent-samples T test results
in using CACCL between typing assessments and handwriting assessments. There was
a significant difference in the scores for typing assessments (M=4.4017, SD=.82780)
and handwriting assessments (M=2.1368, SD=2.1368) conditions; t (76) =11.772, p
=.000.
Group Statistics-Three Typing and Three Handwriting Assessments with
CACCL Learning

N
Typing Assessments

39

Mean
4.401

Std. Deviation
.82780

7
Handwriting Assessments

39

2.136

.87097

8
Table 5. 20 Group Statistics-Three typing and three handwriting assessments with
CACCL Learning
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Independent Samples Test-Three Typing and Three Handwriting Assessments
with CACCL Learning
Levene's
Test for
Equality
of
Variances

t-test for Equality of Means
Sig.

Equal variances assumed

df

(2-

Mean

taile

Differen

d)

ce

F

Sig.

t

.25

.617

11.772

76

.000

2.26496

11.772

75.80

.000

2.26496

2
Equal variances not
assumed

4

Table 5. 21 Independent Samples Test-Three typing and three handwriting
assessments with CACCL Learning
Tables 5.22 and 5.23 below summarize the independent-samples T test results
in using non-CACCL between typing assessments and handwriting assessments. There
was a significant difference in the scores for typing assessments (M=4.6068,
SD=.81604) and handwriting assessments (M=2.2564, SD=.80373) conditions; t (76)
=12.815, p =.000.
Group Statistics-Three Typing and Three Handwriting Assessments with nonCACCL Learning

N

Mean
131

Std. Deviation

Typing Assessments

39

4.6068

.81604

Handwriting

39

2.2564

.80373

Assessments
Table 5. 22 Group Statistics - Three typing and three handwriting assessments with
non-CACCL Learning

Independent Samples Test-Three Typing and Three Handwriting Assessments
with non-CACCL Learning
Levene's Test
for Equality of
Variances

Equal
variances

t-test for Equality of Means

F

Sig.

t

df

.098

.755

12.81

Sig. (2-

Mean

tailed)

Difference

76

.000

2.35043

12.81

75.98

.000

2.35043

5

2

5

assumed
Equal
variances
not assumed
Table 5. 23 Independent Samples Test-Three typing and three handwriting
assessments with non-CACCL Learning
The results from Tables 5.20, 5.21, 5.22 and 5.23 indicate that it does not cause
a significant difference in presentational composition scores whether the Chinese
language learning materials were provided online or offline. It has a significant
difference in presentational composition scores if the participants were required to
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type or handwrite. It is clear that the students in the Chinese flagship program are
educated very well on using Pinyin to type Chinese characters.

5.5 Findings for Research Question 4
Research question 4 discusses if there is any difference in character task
outcome scores between students using CACCL and non-CACCL. The mean scores of
all eighteen assessments from each participant’s read aloud, typing composition, and
handwriting composition were calculated as the character task outcome scores. The
descriptive statistics of character task outcome scores are presented first, and the
results of the independent-samples T test and analysis of those differences is followed.
Tables 5.24 and 5.25 below summarize the independent-samples T test results
in character task outcome scores between students using both CACCL and nonCACCL. There was a significant difference in the scores for CACCL (M=4.9117,
SD=.51437) and non-CACCL (M=3.3761, SD=.54589) conditions; t(76)=12.786, p
=.000. based on the results from Table 5.5.1 and Table 5.5.2.
Group Statistics- Character Task Outcome Scores

Groups
Read Aloud,

N

Mean

Std. Deviation

CACCL

39

4.9117

.51437

Handwriting

non-

39

3.3761

.54589

Assessments

CACCL

Typing and

Table 5. 24 Group Statistics- character task outcome scores
Independent Samples Test- character task outcome scores
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Levene's Test
for Equality of
Variances

F
Equal
variances

.273

Sig.
.603

t-test for Equality of Means

Sig. (2-

Mean

tailed)

Difference

t

df

12.

76

.000

1.53561

.000

1.53561

786

assumed
Equal

12.

75.

variances

786

733

not
assumed
Table 5. 25 Independent Samples Test-character task outcome scores
5.6 Summary of Findings
The central purpose of the study is to explore students’ perceptions and
outcomes about CACCL. In the sessions above, data gathered and the analysis of the
data for the five research questions were presented. This session discusses the study
findings. To what extent does the CACCL work for novice and intermediate level CFL
learners in a proficiency oriented professionally focused program in the USA?
Research questions are restated and answers for each question are provided.

5.6.1 Answer to Research Question 1
The first research question explores the learners’ perceptions about CACCL
which is divided into three sub questions. Through the results of the pre survey,
participants are fluent in using the online tools for daily personal use and have
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adequate access to or literacy in the tools according to the students’ responses to
technology accessibility for learning that are often needed for CALL instruction.
Language programs could beneﬁt more by using the ﬁrst year or two of language
instruction to support students on CALL pedagogical needs for more productive
learning. Participants tend to spend more time on speaking, reading and typing outside
of class.
Through the results of the pre survey and post survey, it is worth noting that
participants generally spend more time in speaking, reading Chinese characters,
recognizing Chinese characters. It is also essential to pay attention to the fact that
participants believe typing Chinese characters is one of the easiest skills to learn.
Most participants started handwriting and typing Chinese characters at or near
the beginning of the first semester in the program. They believe it is the ideal time for
optimal learning to start handwriting and typing at or near the beginning of the first
semester Chinese learning. When talking about improving Chinese character
recognition with CACCL, most participants believe typing characters should be
introduced and practiced frequently at the very beginning of Chinese learning because
a solid foundation in speaking and listening skills can better ensure that students can
later progress to reading and writing, and it is more effective to use pinyin to promote
both speaking and character typing learning at the same time. This indicates it is
crucial for the instructors to communicate with learners the reasons why adopt CC
approaches in Chinese curriculum design if learners would like to improve their
Chinese proficiency quicker and more efficiently.
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5.6.2 Answer to Research Question 2
The second question was asked to determine if there was any difference in
character recognition task scores between students using CACCL and non-CACCL.
There was no statistically significant difference between CACCL and non-CACCL
based on the paired-samples T test results of read aloud assessments scores.
Coding is how people define what the data they are analyzing are about
(Gibbs, 2007). The student researcher found a few reasons after coding and
categorizing from the semi-open interview questions: 1) the read aloud assessments
were not that difficult for the students after 30 minutes learning; 2) the new
vocabulary length was short and it was easy for participants to memorize; 3) since the
tone accuracy was not included, the general accuracy of reading aloud assessment
scores was pretty high; 4) most participants adopted the same learning and strategy
with CACCL and non-CACCL which was the flash cards reading quietly and
memorizing without typing or handwriting.
Even though participants expressed that the learning sessions were not
difficult, and most of them believed the read aloud assessments were easy, it is also
worth noting that learners made some pattern errors. The student researcher recorded
all the read aloud assessments from each participant and transcribed all six tasks from
novice-level and intermediate-level participants in order to find mistakes patterns that
participants made. After reviewing the initial responses to construct a coding scheme
based on major categories that emerge and based on the literature review, two main
mistakes that the student researcher believed related to the CC approach were
identified.
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The most common mistake that novice level participants made were those
vocabularies having similar meaning and similar character forms. For example, there
were twelve (N=22) participants who pronounced 有时候(yǒu shíhòu, sometimes) as
有时间 (yǒu shíjiānhave time), nine participants who pronounced 行吗 (xíng ma,
ok？) as 好吗 (hǎo ma, ok？), and eight participants who pronounced 上午(shàngwǔ,
morning) as 下午 (xiàwǔ, afternoon). Another common mistake for both novice and
intermediate level participants was homophone words. In Chinese, one syllable can be
mapped onto multiple homophones. For instance, one character can be mapped onto
multiple pronunciations. There were twelve participants from novice level who
pronounced 我得(děi)考试 as 我得(de)考试, and eight participants from intermediate
level (N=17) who pronounced 她对中国地理了(liǎo) 解得太少了 as 她对中国地理
了(le)解得太少了. Those pattern errors indicate that there is a need for special
instructions on character recognition and reading strategies when applying CC
approach into college Chinese language curriculum design.

5.6.3 Answer to Research Question 3
The third research question looked at whether there were quantitative and
qualitative differences in character production task scores between students using
CACCL and non-CACCL.
As anticipated, 1) both novice-level and intermediate-level participants
produced statistically significantly more characters with CACCL; 2) At the same time,
participants made less character errors with CACCL; 3) For other aspects of clarity
and organization of the essays, the assessment results with CACCL reached to
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intermediate mid level, while the assessment results with non-CACCL remained at
novice mid level.
Pedagogically, if participants’ WPT scores are one major proficiency level
higher from CACCL than non-CACCL, which can be equivalent as OPI scores, all
proficiency oriented Chinese language programs should adopt CC approach and
encourage students to use CACCL. By doing this curriculum redesign, both
composition assessment and speaking assessment for students can gravitate to
increasingly realistic performance tasks and simulations.

5.6.4 Answer to Research Question 4
Research question four examined whether there was any difference in
character task outcome scores generally from read aloud, typing and handwriting
assessments between students using CACCL and non-CACCL. The findings in this
study show that both character recognition accuracy and typing assessment scores are
significantly higher than handwriting assessment scores. These findings confirm
findings in previous studies which 1) argued that in order to produce Chinese
characters, handwriting is the most difficult aspect all the students facing, in particular,
the beginning students; 2) reading comprehension helps enhance the amount of
Chinese composition production, especially digital practices.
There is significant difference for students to choose traditional paper copy of
textbooks or online platforms if students use the same learning strategies. The students
research would like to suggest instructors in the program pedagogically provide more
online higher-level learning strategies that involve deeper processing of information so
that Chinese language learners can benefit more on CC approach.
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The Covid-19 pandemic fell on mankind in the world, and on the USA largely
in 2020. Almost all Chinese language classes passively moved to online. There are
now abundant demands for Chinese language educators to rethink the college Chinese
language curriculum and develop pedagogies that cater to language learners’ digital
literacies needs. One possible approach may involve the use of bridging the
pronunciation and the form (character) so that digital tools can offer support and
improvement of existing instructions.
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CHAPTER SIX: IMPLICATIONS AND DISCUSSION
This chapter presents a summary of the pedagogical and research implications,
the limitations of the study, and the recommendations for future research on relevant
subjects.

6.1 Pedagogical and Research Implications
Language education should be accessible to all because it provides a way for
people to learn, grow, innovate, and help others. Most people in societies around the
globe agree that college language education leads to greater opportunities though their
definition of education may differ based on their cultural upbringing and individual
experience (Ogbu, 1987). If students feel motivated to learn more and have been
guided by the language instructor to utilize skills of inquiry, reasoning, and creativity,
they will continue to learn and use the languages after leaving language class.
Quality Chinese language education may fundamentally depend on language
learning interaction but also CALL curriculum design. There is a need to focus efforts
and resources on making Chinese language education equitable. It would be equitable
in the sense that more would be invested in the students who need more support,
providing truly equal opportunity in terms of resources, highly skilled instructors, and
curriculum. Assuring highly qualified classroom Chinese language educators and
well-developed, content-rich language curricula are highly relevant to all students
regardless of linguistic and cultural background, socioeconomic status, and cognitive
ability.
As virtual Chinese language learning continues to increase, there is a need to
understand how students can best apply self-regulated learning strategies to achieve
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academic success in a virtual environment so that they can be more effective with the
provided online resources. Chinese language instructors cannot assume that all
students who come to them will be ready for intensive Chinese language learning with
the same amount of handwriting and typing tasks which would cost them significant
amount of time while learning beginning Chinese, but they should offer opportunities
for innovative, less time consuming, and more productive pedagogies that encourage
learners to relate authentic materials to the current language learning experiences,
which may help them better understand new material (Dewey, 1938; Vygotsky, 1978).
The curriculum and instruction should emphasize more on the CC method. The
CC approach developed to solve the problem of learning Chinese characters can also
serve the purpose of computer input and interaction in Chinese, which turns to be the
foundation of CALL in Chinese (He, 2009). CACCL largely replaced handwriting
Chinese characters with electronic writing starting from the beginning of the process
of teaching and learning Chinese, form the curriculum and approach to mainly type
Chinese characters, but may be assisted with handwriting. In actual teaching, many
teachers call this approach as “listening, speaking, reading, writing and typing”.
Adding “typing” has changed the traditional four language learning skills into five, but
it did not cover the curriculum and teaching approach change and renovation.
CACCL started by aiming at solving the problem of learning Chinese
characters in the beginning, but now generally refers to using computer technology to
assist teaching Chinese. Instructors may find that, with the suggested curricular and
instructional changes, students are more ready for continuing Chinese language
learning after the beginning course than originally assumed. Most importantly, all
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instructors should work to prepare themselves for their upcoming generation, with the
support of pedagogical practices and action researches.
This research topic emerged from the student researcher’s own learning and
teaching experiences. It is clear that she has experienced a shifting pattern of
perceptions as part of her Chinese language teaching practice for answers to some of
the questions about CACCL teaching and learning that concern her. Part of this effort
was to seek best practices to make the beginning stage of Chinese learning easier for
college students in the USA. Therefore, she believes that pre and post survey of
current practices, learning sessions with CACCL and non-CACCL, read aloud
assessments, typing assessments, and handwriting assessments would enable clearer
understanding of the topic.
This study has extended the current classroom based empirical research in CC
to the Chinese as a Foreign Language Field. The findings suggest that Chinese
language students view CACCL highly which makes learning faster and easier.
Theoretically speaking, it confirmed the beneficial role of the CACCL in the CFL
setting.

6.2 Limitations of the Study
There are several limitations that should be noted about this study. The
participants selected for this study are done purposely. The context of this study is
solely in one postsecondary institution with an intensive curriculum setting. For this
intensive program, the final step of assessment for listening, reading, and writing are
all online, whereas, some of the Chinese programs in the U.S. may still request
students handwrite Chinese characters. For those programs still using handwritten
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Chinese characters, the student researcher hopes this research can help explore new
ways of Chinese language instruction. Additionally, due to the small sample size there
is a threat of mortality should participants decide to no longer be part of the study.
Further, it is important that the researcher’s experiences not cloud interpretations of
participants’ responses (Steward, 2010).

6.3 Conclusions
In this study, the student researcher investigated participants’ outcomes and
perceptions of Chinese character recognition through a case study with quantitative
and qualitative analyses using the results from two surveys coupled with six learning
sessions and eighteen assessments. Specifically, the two surveys examined students’
access to and ownership of CACCL, their perceptions concerning the importance and
difficulty of different skills, their rationales about improving Chinese character
recognition with CACCL, and if there are any changes of their perceptions and
rationales about improving Chinese character learning with CACCL change after the
experiment. The six learning sessions and eighteen assessments explored if there any
difference in character recognition task scores, in character production task scores, and
in character task outcome scores between students using CACCL and non-CACCL.
Typing characters in teaching and learning comes to be the trend. Covid 19
pandemic transfers Chinese language learning teaching to online, which greatly
promotes CC approach. Majority of the Chinese learners started typing Chinese. With
the pandemic continuing, online learning grows into regular practice. Under this
circumstance, growing numbers of Chinese instructors experience the advantages that
computer technology brought to teaching, which will support them to adopt online
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teaching adding CACCL to their curriculum design even after things turn to be
normal.
The findings described in the previous chapter can be used to inform future
practice, policy decisions, and research initiatives in college Chinese language
learning and teaching at URI and other colleges and universities. The outcomes
discovered qualitatively and quantitatively could be used to inform future decisions for
the Chinese program curriculum and could also help inform potential instructional
design techniques employed at URI and elsewhere.
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Appendix A: Recruiting Email
Dear Chinese language flagship students,
You are receiving this email because you have been identified as a college novice or
intermediate level Chinese language learner. Starting in the semester, we will be
conducting a study on how learners develop their skills for Chinese character
recognition. You are invited to participate; this email is informative, so you have time
to consider your participation before signing and returning the attached consent letter.
Description of the project:
The purpose of this study is to investigate learners’ perceptions and outcomes about
computer assisted Chinese character learning (CACCL). Findings from this research
may be used to enact changes that will help prepare future Chinese learners’ character
and pronunciation learning so that can to reduce the time for learners to reach to
superior level. If you decide to take part in this study, you will complete a CACCL
and non-CACCL altogether 6 times over the course of the semester, fall 2019 and
participate in two surveys.
What will be done:
If you decide to take part in this study here is what will happen:
You will complete a CACCL and non-CACCL teaching 6 times over the course of the
semester (). Each administration of the teaching should take you approximately 30
minutes to complete. In addition, you will be asked to participate in two surveys
during the beginning of the semester and the end of the semester, and each should last
about 20-25 minutes. The survey should take you about 20-30 minutes. In total, you
will be asked for 7 hours of time through the inventory and survey completion and
interviews. Your name will not be identified in any way in the presentation of the
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research, all of your responses will be held in confidence, and a pseudonym will be
assigned. All data will be stored in a locked filing cabinet in the researcher’s private,
locked office in Swan Hall, or on a password protected computer.
Risks or discomfort:
There are no anticipated risks involved in participating in this study. Your name and
other identifiers will not be used in any way in the presentation of the research and all
of your responses will be held in confidence. It is not anticipated that you will
experience any negative effects as a result of this study and participation, nonparticipation, or withdrawal from the study will not affect your employment or your
academic standing in any way.
Benefits of this study:
Participating in this study will provide you with more insight into how you learn
Chinese language. In addition, you will be providing valuable information that may
facilitate program changes that will better support and prepare future Chinese college
learner to reduce the time to reach to superior level.
Confidentiality:
Your participation in this study is confidential. None of the information will identify
you by name or otherwise. All records will be saved in a password protected file and
pseudonyms will be assigned. If you have any questions or concerns, please do not
hesitate to contact me.
Thank you,
Xiaoyan Hu
Xiaoyan_hu@uri.edu
(401)874-2554
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Appendix B: Invitation to Participate & Consent Letter
Learning Practices in Chinese Character Recognition: Student Perceptions and
Outcomes
CONSENT FORM FOR RESEARCH
You are invited to take part in a research project described below. The researcher will
explain the project to you in detail. You should feel free to ask questions. If you have
more questions later, Dr. Wayne He (faculty supervisor: whe@uri.edu, (401)8744708) or Xiaoyan Hu (student researcher: xiaoyan_hu@uri.edu, (401)874-2554), the
people mainly responsible for this study, will discuss them with you. You must be at
least 18 years old to be in this research project.
Description of the project:
The purpose of this study is to investigate learners’ perceptions and outcomes about
computer assisted Chinese character learning (CACCL). Findings from this research
may be used to enact changes that will help prepare future Chinese learners’ character
and pronunciation learning so that they can reduce the time for learners to reach a
superior level. If you decide to take part in this study, you will complete a CACCL
and non-CACCL altogether 6 times over the course of the semester, fall 2019 and
participate in two surveys.
What will be done:
If you decide to take part in this study here is what will happen:
You will complete a CACCL and non-CACCL teaching 6 times over the course of the
semester (). Each administration of the teaching should take you approximately 30
minutes to complete. In addition, you will be asked to participate in two surveys
during the beginning of the semester and the end of the semester, and each should last
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about 20-25 minutes. The survey should take you about 20-30 minutes. In total, you
will be asked for 7 hours of time through the inventory and survey completion and
interviews. Your name will not be identified in any way in the presentation of the
research, all of your responses will be held in confidence, and a pseudonym will be
assigned. All data will be stored in a locked filing cabinet in the researcher’s private,
locked office in Swan Hall, or on a password protected computer.
Risks or discomfort:
There are no anticipated risks involved in participating in this study. Your name and
other identifiers will not be used in any way in the presentation of the research and all
of your responses will be held in confidence. It is not anticipated that you will
experience any negative effects as a result of this study and participation, nonparticipation, or withdrawal from the study will not affect your employment or your
academic standing in any way.
Benefits of this study:
Participating in this study will provide you with more insight into how you learn
Chinese language. In addition, you will be providing valuable information that may
facilitate program changes that will better support and prepare future Chinese college
learner to reduce the time to reach to superior level.
Confidentiality:
Your participation in this study is confidential. None of the information will identify
you by name or otherwise. All records will be saved in a password-protected file and
pseudonyms will be assigned.
Decision to stop at any time:
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The decision to take part in this study is entirely voluntary. You do not have to
participate. If you decide to take part in the study, you may stop at any time. Whatever
you decide will in no way penalize you or affect your grades. If you wish to stop,
simply inform Dr. Wayne He, (401)874-4708, or Xiaoyan Hu, (401) 874-2554, of
your decision. Upon your decision to stop participating in the study, all data gathered
will be destroyed.
Rights and Complaints:
If you are not satisfied with the way this study is performed, you may discuss your
complaints with Dr. Wayne He (401) 874-4708, or Xiaoyan Hu, (401)874-2554,
anonymously, if you choose. In addition, if you have questions about your rights as a
research participant, you may contact the office of the Vice President for Research and
Economic Development, 70 Lower College Road, Suite 2, University of Rhode Island,
Kingston, Rhode Island, telephone: (401) 874-4328.
You have read the Consent Form. Your questions have been answered. Your signature
on this form means that you understand the information and you agree to participate in
this study.

________________________

________________________

Signature of Participant

Signature of Researcher

_________________________

________________________

Typed/printed Name

Typed/printed name

__________________________

_______________________
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Date

Date

Your signature below means that you understand and agree to being audio recorded
during the interviews.

________________________

________________________

Signature of Participant

Printed Name

Please sign both consent forms, keeping one for yourself
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Appendix C Sample CHN111(H) Syllabus
WHAT IS THIS COURSE ABOUT?
This course is designed to give students a basic foundation in the language, beginning
with the alphabet. Special emphasis will be placed on the development of vocabulary
and basic conversational, reading, and writing skills. Communicative competence is
emphasized in the four skills; interesting elements of the Chinese culture will also be
introduced. Students will attain a basic level of competence in oral and written
Chinese, current Chinese cultural issues and a working knowledge of approximately
250 vocabulary items by the end of the course. The same as learning any other skills,
language skills can only be acquired through constant and steady daily effort. Besides
attending classes, you are expected to spend a considerable amount of time practicing
outside of class.
WHAT IS THE MAIN GOAL OF THIS COURSE?
This course is designed to help students develop basic oral skills so that they can carry
out simple conversations on everyday topics. Through task-based instruction in
describing, comparing, and narrating, you will gain more knowledge as well as
confidence in expressing yourself in Chinese in everyday life situations. The other
primary goal is to help you to advance literacy skills in Chinese through a systematic
introduction to the Chinese writing system. The course will not only lay a good
foundation for further study of Mandarin Chinese but also help you achieve awareness
of Chinese culture, which is an important global perspective beneficial to today’s
college students.
WHAT WILL YOU LEARN EXACTLY?
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LEARNING OUTCOMES
Students will achieve the following upon successful completion of the course:

Listening

Students will understand short and learned utterances and
sentence-length utterances where context is clear to express
personal information, needs and preferences in everyday life,
such as introducing oneself, talking about family, describing
dates and time, talking about hobbies, and visiting friends.

Speaking

Students will be able to say short statements and ask simple
questions, primarily by relying on memorized utterances but
also by simple recombination of the learned elements. Students
will also demonstrate confidence in speaking through in-class
activities and presentations in order to communicate with native
speakers of Chinese in various contexts.

Reading

Students will learn at least 250 new words to facilitate
understanding of the language used in everyday dialogues in
the Chinese society. Students will be able to read standardized
passages with specific characters and combinations.
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Writing

Students will write short and less complex sentences in
paragraphs or short essays about real-life situations in either the
present tense or the past tense. Simplified characters will be
used.

Proficiency

While not required, students are expected to reach the

Level

proficiency level at novice-low to novice-mid based on the
ACTFL’s standard when this semester’s course is completed.

Culture

The Chinese program will provide students with wonderful
opportunities to immerse in various aspects of native Chinese
culture, such as Chinese Moon Festival Celebration, Chinese
speech contest, etc. By attending these activities, students will
be able to know more about everyday Chinese interactions,
daily activities, tea serving, as well as traditional values.

REQUIRED COURSE MATERIALS (all sold separately)
1. Textbook Integrated Chinese Level 1 Part 1 中文听说读写 (Simplified), 4th Ed.,
Liu, Yuehua et al.
2. Workbook Integrated Chinese Level 1 Part 1 中文听说读写 (Simplified), 4th Ed.

COURSE RESOURCES
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1.

Audiovisual materials

http://web.uri.edu/llrc/chine

password:

(Textbook &

se-level-1-part-1/

urichinese

Workbook audio

all lowercase

files)

2.

CHN 111H Sakai

https://sakai.uri.edu/portal/

course site

Login with your 9digit URI ID or the
id you use for URI
wireless or URI
email system.
Password is the
same you use for
URI wireless or
URI email system.
Check the site for
more useful online
learning resources.

3.

Quizlet

https://quizlet.com/join/yA

Use your real name

k5qBBuV

to create a user
name and request
to join this class.
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4

5

Yellowbridge

https://www.yellowbridge.c

Mousewriting tool,

English-Chinese/

om/chinese/dictionary.php

radicals, stroke

Chinses-English

order animation,

Dictionary

etc.

List of Chinese

http://www.yellowbridge.co

Help you

Radicals

m/chinese/radicals.php

memorize more
characters in a
systematic way.

6

Chinese dictionary

Pleco

APP on your
cellphone

7

Study & Instant

Wechat

Communication APP
on your cellphone

COURSE ASSESSMENT
1. Attendance/Preparation/Participation
2. Completion of homework on time
3. Chinese Tutoring and Pronunciation Center
4. Vocab & Dictation quizzes
5. Unit Exam (Written and Oral)
6. 4 written tasks
7. 2 oral evaluations (Midterm & Final)
8. Final exam (Written)
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10%
15%
14%
10%
20%
8%
8%
15%

Total

=100%

Grade Distribution
93-100%=A

90-92%=A-

87-89%=B+

83-86%=B

80-82%=B-

77-79%=C+

73-76%=C

70-72%=C-

67-69%=D+ 63-66%=D 60-62%=D-

59% and below=F

Note: An incomplete grade will not be considered without official written proof of
illness or unexpected emergency.
1. Attendance/Preparation/Participation (10%)
You are expected to attend all scheduled classes on time. The sign-in forms, quizzes,
in-class activity sheets, handed-in homework will be used as a means to track
attendance. Arriving to class 10 minutes late or leaving early without the instructor's
permission will be considered as an absence. To be exempt from unexpected absences,
you need to present official proof. Email notification for personal reasons is required
at least one day prior to class and for illness or emergency on the same day prior to
class. The attendance grade will be set to 100 points. Each absence will result in a 5point deduction and tardiness will result in a 2-point deduction from the attendance
grade. More than 4 unexcused absences will lower your grade one letter. Also, the
class conduct policy is:
2 tardiness equal to 1 absence.
8 unexcused absences will result in a course grade of F.
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Students who miss class are responsible for collecting information, such as the course
content, handouts, and assignments for the class of that day. If you are going to miss
class on a day an assignment is due, you must send a hardcopy of an assignment with
a friend or leave it in my mailbox at Swan Hall 112 (open during weekdays) before
class time to receive credit.
You are expected to prepare for vocabulary (Quizlet), grammar patterns, and text (see
the Course Schedule below) prior to every class and every session. Performance and
preparation are evaluated based on your pre-class preparation, in-class performance on
pronunciation, grammar structures, and organization of your speech.
2. Homework (15%)
Homework assignments shall be handed in on time unless official written proof of
illness or unexpected emergency is provided. Students are supposed to submit
homework immediately before the class on the due date. Homework submitted after
the deadline will be deducted 5 points, 1 day, 10 points, 2 days, 15 points, and so on
until no points remain. Missing homework will also receive a zero.

3. Chinese Tutoring and Pronunciation Center (14%)
To practice your Chinese skills, you will have a wonderful opportunity to meet with
Chinese tutors. You are required to schedule 4 sessions to meet with the tutors each
week; each session is 30 minutes. You are also required to schedule a pronunciation
clinic session once a week. You will be evaluated based on your preparation,
participation, and attendance for tutoring. More information on the time and place of
tutoring will be given soon.
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4. Vocab & Dictation (10%)
To refresh your memory of the learned dialogue and motivate you to prepare the new
dialogue, vocabulary quizzes will take place before every dialogue. You are expected
to know the characters, sounds and meanings from the dialogue. The dictation can be
either on paper hand-writing or online typing.
5. Unit Exam 20%
Lesson quizzes will take place after each two lessons to examine your understanding
of the learned lessons. It will consist of different parts for speaking, listening, reading,
and writing. Makeups will be given only when official written proof of illness or
unexpected emergency is provided.
6. Four Written Tasks (8%)
You will be required to hand in four writings, at least 80-180 characters. Topics will
be related to what we have learned.

7. Two Oral Evaluations (8%)
To show your progress in learning Chinese and to share your ideas with the
community, you will be required to do in-class presentations in front of the class in
Midterm. The presentations may be video-taped and reviewed by the instructor. The
Final Oral evaluation will be a movie project.

8. Final Exams (15%)

The exam covers the contents of the whole semester, with more weight on the contents
after mid-term. The exam will not be difficult for those who have actively participated
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in each class, studied the textbooks, and done the assignments consistently but
practically impossible for those who have not. There will be no make-ups for exams.
Makeups will be given only when official written proof of illness or unexpected
emergency is provided.

TEACHING STRATEGY
The course will be blended with lectures, based drills, in-class and group activities,
film clips and class discussions.

CLASS ETIQUETTE:
1. In the Flagship course, to ensure every student is learning in the richest, most
effective language- learning environment ON EARTH, students must know the
vocabulary, grammar, and text well prior to every class (see the Course Schedule on
Sakai for preparation).
2. Water, tea, and coffee are acceptable. No eating in class.
3. Turn off your phones or any devices that will make sounds before entering the
classroom. Refrain from texting.
4. Refrain from using technology for other purposes that are not related to the course.
5. Should you have any questions, raise your hand. Refrain from having “side
conversations” with your classmates.
6. Try your best to speak Chinese exclusively to your classmates and professors in
class. No English or other languages under any circumstances.
7. Email and WeChat communication: Send all formal inquiries (e.g. sick leave,
advising related issues, requests for letters of recommendation, etc.) via emails.
Always include your name, class section, and the keywords of your questions in the
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email Subject line. Start the email with “Dear ___ Laoshi or 您好___老师”. You are
encouraged to use Chinese when emailing your professors, but if the matter at hand is
complex (such as seeking advisement on plans of study or study-abroad), always
include a paragraph of English to ensure the clarity and comprehensibility of your
message. When you send professors WeChat messages, be mindful of the time (i.e. no
late-night messages unless there is an emergency).
ACADEMIC HONESTY
As stated in the University Student Handbook: “"It is a URI CORNERSTONE that
"we pursue knowledge with honesty, integrity, and courage." Therefore, students are
expected to be honest in all their interactions and academic work. … … Students are
expected to be honest in all academic work. A student's name on any written work
including assignments, lab reports, internship reports, papers, or examinations, shall be
regarded as assurance that the work is the result of the student's own thought and
study. Work should be stated in the student's own words and produced without
assistance or properly attributed to its source. When students are authorized to work
jointly, group effort must be indicated on the work submitted…” Academic dishonesty
includes cheating, plagiarism, and internet plagiarism, obtaining unfair advantages,
falsification of records and official documents, misconduct in internships. Academic
dishonesty will not be tolerated and students will suffer the penalty of a course grade
of F.

STUDENTS WITH DISABILITIES
As stated in the University Manual: “Faculty shall make reasonable efforts to provide
alternative means for qualified disabled students to fulfill course requirements.
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Academic Deans, in consultation with program directors and department chairs, shall
modify academic requirements on a case-by-case basis to afford disabled students an
equal opportunity. Academic requirements which the University determines and can
demonstrate are essential cannot be modified.” Thus, to ensure academic success for
documented individuals with disabilities, you are encouraged to initiate requests with
me as early in the semester as possible for appropriate accommodations to be made.
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Appendix D Sample CHN114H Syllabus

CFIP (113 & 114) 8 cr. For-credit & For-proficiency Course
挑战自我，天天进步!

Course Descriptions
This Chinese Flagship Intensive Program consists of two consecutive accelerated
Chinese language courses. The curriculum helps students achieve greater fluency in oral
Chinese, as well as to increase familiarity with commonly used words and grammatical
structures from informal to formal settings. It also aims to further develop the students’
competence in reading and writing simplified and traditional Chinese. Students will
learn to handle different tasks with ease and confidence, such as describing the
geographic features of China, comparing the past China with the present, narrating
traveling experiences, giving directions, dealing with transactional situations,
discussing about education systems and current events, etc.; topics vary from daily life
situations to linguistically unfamiliar situations (more abstract). Moreover, students will
have wonderful opportunities to attend Chinese cultural events to be exposed to Chinese
people, language, tradition, and ideology. In this intensive language program, those who
come with basic language skills expand them dramatically, fulfilling the desire to
acquire fluency as rapidly as possible.
Course Objectives
The primary goal of the program is to provide integrated training in speaking, listening,
reading and writing to prepare students with novice level to acquire the intermediatemid or above level of proficiency based on ACTFL guidelines. Through task-based
instruction in describing, comparing, narrating, giving directions, handling
linguistically unfamiliar situations, talking about current events, and role-play, students
will gain more knowledge as well as confidence in expressing themselves in informal
and formal settings. This program will not only be beneficial to individuals pursuing
proficiency-based language learning but it will also open the door to becoming global
professionals in the future.
Required Materials
1. Integrated Chinese, Volume 3, 4th Edition, Textbook, Workbook
2. Integrated Chinese, Volume 4, 4th Edition, Textbook, Workbook
3. More supplementary materials will be shared on our Sakai course site.

Instructors
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*******
Course Organization

Course Plans

Schedules

I. 大班课

Mon.-Wed.

(Interactive lectures)

Notes

Class 1: 8:00-8:50 am,

Learn the key

and

vocabularies and

Class 3: 10:00-10:50 am

major grammar,
using the context of
the main text.

II. 小班课

Mon.-Wed.

(Drill classes)

Class 2: 9:00-9:50 am,

Reinforce and

and

internalize the

Class 4: 11:00-11:50 am

learned vocabulary
and structures
through quality
repetition and
language tasks.

III. 辅导课

Mon.-Thur.

1:00-3:00pm

Understand the

(30 mins/ per student)

texts, consolidate

( One on one tutoring)

the four language
skills, and clarify
individual
problems in
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pronunciation,
speech, writing,
etc. When not in
tutoring session,
please make the
best use of your
time to look over
the lesson materials
or get your
assignments done.

IV. 文化活动

Mon.-Thur.

3:30-4:30pm

(Cultural Activities)

Appreciate 5000
years of Chinese
culture through
interesting
language practices,
Karaoke, guest
lectures, traditional
Chinese art
activities, etc! Or
just relax and enjoy
learning Chinese
through movies!
Recommendations
are welcome.

V. 电视电影欣赏

Mon-Thur.

6:00-6:40pm

Friday

1:30-3:30pm (Friday)
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Enhance your
cultural
competence by
watching different
types of TV
programs, TV
series, Movies or

(TV and Movies

listening to music.
This activity will
give you more
opportunities to
interact with
authentic listening
and reading in
Chinese.

Entertainment)

VI. 阅读复习课

Thur.

Class 1: 8:00-8:50 am

To prepare you for
the tests on what

(Reading Review)

VII. 听力分享

you have learned.

Thur.

Class 2: 9:00-9:50 am

To show your
progress in

(Listening Sharing)

learning Chinese
and share your
ideas with the
community, each
student will take
turns each week
giving a 15-min
speech in front of
the class based on
a given topic.
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VIII. 写作分享

Thur.

Class 3: 10:00-10:50 am You will be
assigned a timed

(Writing Sharing)

writing task and
share your writing
afterwards. You
will also write or
type the text in
traditional
characters.

IX. 笔试(Written Thur.

Class 4: 11:00-11:50 am Based on each
week's content. The

Test)

exam will not be
difficult for those
who have actively
participated in each
class, studied the
textbooks, and
finished the
assignments, but
practically
impossible for those
who have not.
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X. 口试 (Oral

Fri.

Class 1: 8:00-8:50 am

The oral test will be
conducted in

Test)

different interactive
modes, including
students to teacher,
students to students,
pairs, small groups,
or independent
activity.

Fri.

Class 2: 9:00-9:50 am

To prepare you to
become an avid

XI. 领航好声音

reader in Chinese,
(Flagship TED Talk)

you will read a text
assigned in advance
or on spot, grasp the
main ideas to share,
and lead discussions
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based on the text.
You will also be
able to read the text
in traditional
characters.

XII. 领航实境秀

Fri.

Class 3: 10:00am-

The real-life tasks

11:50am

will put what you

(Real-life Task)

have learned into
practice. The task is
related to the
content of lessons
you have studied
during the week.
Guidelines will be
given every
Tuesday.

Schedule

MTW

Thu

Fri

Classr

r

Cl

ooms

Cla

ass

ssro

ro

oms
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om
s

Class 1

Washburn 111

ALC

Washburn

(MTW 8:00-

111, 112,

8:50)
Class A:

ALC

132

Washburn111
Class 2
(MTW 9:00-

Class B:

Washburn

Washburn112

9:50)

111, 112,
Class C:

132

Washburn 132

Washburn
111, 112
Cla

Washburn 111

ss 3
(M

Washburn

TW
10:
00-

Class A:

ALC

112,132

Washburn111

10:

Class B:

50)

Washburn112

ALC

Class C:
Washburn 132
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Cla
ss 4
(M

TI House
Basement

TW
11:
00-

Tutoring:

11:

Washburn 132

50)

Cultural
Activity:
Washburn 112

Lunch

TI House Living
Tutoring

Room

(1:00-3:00)
Cultural
Activity
(3:30-4:30)

Dinner and
Movie time

Course Websites
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1. Homework/ Tutoring/ Advising Schedules
2. Textbook & Workbook Audio Files: Your everyday good
Sakai→ Resources

companion!

3. Sakai Site for Course Materials

https://sakai.uri.edu/portal/

4. Quizlet

https://quizlet.com/join/DAfYERwvj

5. GLOSS for Reading/ Writing Sharing Courses

https://gloss.dliflc.edu

6. Read Chinese for Reading/ Writing Sharing Courses

http://readchinese.nflc.org

7. Other Cool Websites to Share and Feel Free to Add Here!

http://tinyurl.com/l6q4z8r

Learning Outcomes
Students will achieve the following upon successful completion of the course:
Listening

Students will understand paragraph-length utterances where the contexts are
mostly informal daily life conversations and some formal settings, such as talking
about geographic features of China, Chinese festivals, and Chinese cities, etc.

Speaking

Students will be able to narrate and describe in three major time frames in
paragraph length discourse. Students will also demonstrate sufficient accuracy,
clarity, and confidence in speaking through in-class activities and presentations in
order to communicate with native speakers of Chinese.

Reading

Students will learn approximately 600 new words to facilitate understanding of
the language used in everyday dialogues in the Chinese society. Students will be
able to read standardized passages with specific patterns, which are written in both
traditional and simplified characters.
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Writing

Students will write long essays with a clear beginning, main body and an ending.
The topics include real-life situations in the major time frames of past, present,
and future. Students could choose to use either simplified or traditional characters.

Proficiency
Level

Students are expected to reach the Intermediate-Mid or above proficiency level
based on the ACTFL standard when the summer program is completed.

Cultures
Students will be exposed to various aspects of native Chinese culture,
such as their everyday interaction, their pastime activities, as well as traditional values.

Teaching Strategies
The summer program employs many forms of teaching strategies, including lectures, drills,
pronunciation clinics, tutoring sessions, in-class and group task-based activities.

Learning Strategies
Easy Steps: Prepare, Practice, Make mistakes, Review, and Learn!
1. In the Flagship course, to ensure every student is learning in the richest and most effective
language-learning environment ON EARTH, students must know vocabulary, grammar, and text
well prior to every class (see the Course Schedule below for preparation).
2. The best thing you can do for yourself, and the easiest way to earn a good grade, is to make sure
you attend every single class. We try to save your time by packing all the explanations and practice
into our class time, so you will not have to spend hours trying to “get” what’s in the textbook, or
trying to guess what is going to be on the test.
3. When in class, participate actively. Do not be afraid of making mistakes. Making mistakes is part
of the learning process; you cannot expect to learn any language well without making years of
mistakes first. We will speak mainly in Chinese. Do not panic if you feel lost. Feel free to ask
questions and just keep trying.
4. Study at least three hours a day. Study effectively. Do not spend all your time copying characters
or pinyin. Organize your notes, e.g. list all the detachable compounds, list all the "weird" grammar,
etc. Exchange mnemonic tricks with others. Use and think in Chinese. Listen and speak whenever
you can. Take advantage of little pockets of time.
5. Always keep CPR in mind: Complete daily assignments, prepare new materials, and review old
materials (Enjoy CPR!)
6. Review any errors you have made on the homework, quizzes, and tests. Make sure you understand
why you missed them and how to correct them before the next lesson.
7. Visit during the office hours of any of our Chinese instructors.
8. Visit Sakai course management website to learn the latest announcements and postings from your
instructors.

Course Assessment
1. Attendance, Preparation, and Performance
8%
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(e.g.dictations, asking and answering questions, etc.)
2. Language Activities (e.g. Thursday: reading, listening,

8%

writing; Real life tasks)

3. Individual Tasks [e.g. TedTalk (PPT40%, presentation

10%

60%, Written Tasks (first draft 60%, second draft 20%,
third draft 20%)

4. Tutoring

10%

5. Weekly Tests (e.g. oral and written tests)

15%

6. Final Project (oral and written)

8%

7. Midterms & Final Exams

12%

8. Assignments (e.g. recordings, workbooks, etc.)

19%

9. Language Pledge & Culture Activities

10%

10. Bonus

3% for perfect Language Pledge score
2% for the Final Cultural Performance

1. Attendance, Punctuality, & Preparation (APP)
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Considering that your instructor and course materials will provide you with ample opportunities to
succeed in Chinese, attendance is mandatory. The in-class activity sheets and screenshots of completed
homework will be used as a means to track attendance. Arriving to class 10 minutes late or leaving
early without the instructor's permission will be considered as an absence. To be exempt from
unexpected absences, you need to present official proof. Email notification for personal reasons is
required at least one day prior to class and for illness or emergency on the same day prior to class. The
class conduct policy is:
More than 6 unexcused absences will lower your grade by one letter grade. 10 unexcused absences
will result in a course grade of F.
You are expected to prepare for vocabulary, grammar patterns, and text (see the Course Schedule
below) prior to every class and every session. Preparation is evaluated based on your pre-class
preparation, in-class performance on pronunciation, grammar structures, and organization of your
speech, and dictation scores. You are expected to prepare for vocabulary, grammar patterns, and text
(see the Course Schedule below) prior to every class and every session. All students are expected to
prepare and participate actively in the language practices. Based on your pre-class preparation, in-class
performance on pronunciation, grammar structures, organization of your speech, and most importantly,
whether you strive to give your best effort. The APP grade is evaluated at the end of the morning class
period on a regular basis according to the following scale and a final score will be given.

110 = Well-prepared and outstanding performance, asked and answered >20 questions
100 = Prepared and good performance, asked and answered 15-20 questions
85 = Somewhat prepared and participated only when prompted, asked and answered 10-15 questions
70 = Not well-prepared and almost no participation
0 =Absent
20 will be deducted for each class tardiness
Students who miss class are responsible for collecting information, such as the course content,
handouts, and assignments, for the class of that day. If you are going to miss class on a day an
assignment is due, you must send a hardcopy of an assignment with a friend or leave it to Laoshi before
class time to receive credit.
2. Language Activities
You will be assigned language activities (usually as a group) for you to develop strong communication
skills in Chinese! The activities will include the reading and writing sharing activities, real-life activities,
and so on. Your grade is based on your performance and how you make contribution to the language
activities. The detailed information regarding each activity will be provided before or in class. The
presentations may be videotaped and reviewed by the instructors.
3. Individual Presentations
To show your progress in learning Chinese and to share your ideas with the community, you will engage
in making Chinese power points (ppts) and deliver a speech based on your ppts. You will be graded
individually, based upon their accuracy and the content and fluidity of your speech. The presentations
may be video-taped and reviewed by the instructors.
4. Tutoring
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Throughout the semester, the program will provide one-on-one tutoring with the trained Chinese
speakers. Tutoring will help you gain a better understanding of text context and prepare you for the
OPI(c), BYU Reading and listening tests by completing language tasks such as role play, comparison,
narration, description, etc. The resources are specifically offered to Flagship students to strengthen the
language skills learned in the core curriculum. You will be evaluated based on your preparation,
participation, performance, and attendance for each session.
5. Weekly Tests
To examine your understanding of the learned lessons, the weekly tests will take place on Friday. It will
consist of listening, speaking, reading, and writing. Makeup will be given only when official written proof
of illness or unexpected emergency is provided.
6. Final Project
You will have one final project in two formats, oral and written that starts from WK5. The project includes
two video-taped interviews with a classmate and a native Chinese, two research papers, 200-word paper
(typed or handwritten), and an oral version of your paper. You can talk about any topic you like, such as
Chinese pop cultures, Chinese festivals, geographic features of China, education, and so on. You are
encouraged to consult your teachers and tutors to design appropriate interview questions and revise your
drafts throughout the process. The guidelines of the project will be provided later.
7. Mid-term & Final Exams
The mid-term will cover materials learned in class up to that point. The final exam covers contents of the
whole semester, with more weight on the contents after mid-term, 80% vs. 20%. The exam will not be
difficult for those who have actively participated each class, studied the textbooks, and done the
assignments but practically impossible for those who have not. Makeup will be given only when official
written proof of illness or unexpected emergency is provided.
8. Assignments (pre- and post- lesson)
Homework includes prep homework, review homework, recordings, essays, and speech assignments.
Homework assignments shall be handed in on time unless official written proof of illness or unexpected
emergency is provided. Students are encouraged to submit immediately after the class on the due date.
Homework submitted after the deadline will be deducted 50 points out of 100 points. Missing homework
will also receive a zero.
9. Language Pledge & Culture Activities
It all begins with the language pledge! To make sure that this is the best Chinese learning environment
you are in, you are expected to not just think, but also speak only the language you are studying. You are
required to use only Chinese (e.g. "Ok" is allowed, but not "like...like...") around all the instructors, all
the tutors, and all staff. We hope the pledge will never end even after you complete the program! Anybody
who gets a perfect score will receive 3% bonus credit on top of the final course grade.
As each cultural activity is carefully designed to diversify your learning experiences, your attendance and
participation will also be valued. You will be given a handbook for the cultural activities, either hardcopy
or softcopy. Write up your feedbacks, thoughts, feelings, etc. about the cultural activities in the log section.
hardcopy or softcopy. The guideline of the cultural performance will be provided later.
Grade Distribution
93-100%=A 90-92%=A-
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87-89%=B+
83-86%=B 80-82%=B- 7779%=C+ 73-76%=C
70-72%=C67-69%=D+ 63-66%=D 60-62%=D59% and below=F
Grading Notes:
1. An incomplete grade will not be considered without official written proof of illness or
unexpected emergency.
2. In addition to grades, we will provide you with feedback through individual conferencing
or grade reports. We will let you know your running total, strengths, weaknesses, and will give
you suggestions for improvement.
3. Your final grade for the course will be cumulative and will be based on the total average
for the course.
4. Flagship students must earn a grade of B+ (GPA 3.3) or better to move on to the next
level to fulfill the program requirement.

Course Schedules
The schedule is an overview of the materials and activities to be covered and is subject
to change based on our progress in class.
*W=words & phrases, G=grammar, T=text, All= vocab, grammar, and text

W

Mon.

K1

5/27

Orienta

Tue. 5/28

复习 &

tion
Proficiency

Wed.

Thur.

5/29

5/30

L1

L2

W&G&

W&G&T

Fri. 5/31

复习，L1-L2 笔试, 口
试, 实境秀

T

Tests

听

L1

L2

Wed.

Thur. 6/6

写

W

Mon.

K2

6/3

Tue. 6/4

6/5
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Fri. 6/7

L3

L3 T, L4 W

L4 G&T

阅读，听

L3-L4 好声音, 口试, 实

力&写作

境秀

W&G

分享，笔
试

L3

L3

L4

W

Mon.

Tue. 6/11

Wed.

Thur.

K3

6/10

6/12

6/13

L6 G&T

阅读，听

听
写

L5

L5 T, L6 W

Fri. 6/14

好声音, 口试, 实境秀

W&G
力&写作

分享，笔
试

L5

L5

L6

W

Mon.

Tue. 6/18

Wed.

Thur.

K4

6/17

6/19

6/20

听
写
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Fri. 6/21

L7

L7 T, L8 W

L8 G&T

阅读，听

期中考 L1-L8

力&写作

实境秀

W&G

分享，笔
试

L7

听

L7

L8

写

Field Trip to Boston 6/23
Welcome to Summer 2!

WK5

Mon. 6/24

Tue. 6/25

Wed. 6/26

Thur. 6/27

Fri. 6/28

L9 W&G

L9 T, L10 W

L10 G&T

阅读，听力

L11 W&G

&写作分

享，笔试

听写

L9

L9

L10

WK6

Mon. 7/1

Tue. 7/2

Wed. 7/3

好声音，口试（L9-

L10），实境秀

L11

Thur. 7/4
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Fri. 7/5

L11 W&G

L11T, L12W

L12

阅读，听力 美国独立日快乐！

G&T

&写作分

享，好声

音，笔试

听写

L11

L11

L12

WK7

Mon. 7/8

Tue. 7/9

Wed. 7/10

L13 W&G

L13 T, L14 W L14 G&T

Thur. 7/11

Fri. 7/12

阅读，听力 好声音, 口试, 实境秀
&写作分

享，笔试

听写

L13

L13

L14

WK8

Mon. 7/15

Tue. 7/16

Wed. 7/17

L15 W&G

L15 T, L16 W L16 G&T

Thur. 7/18

Fri. 7/19

阅读，听力 OPIc
&写作分

阅读、听力考试

享，口试准 文化表演 1:30-3:00PM
备
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听写

L15

L15

L16

ACADEMIC HONESTY
As stated in the University Student Handbook: “"It is a URI CORNERSTONE that
"we pursue knowledge with honesty, integrity, and courage." Therefore, students are
expected to be honest in all their interactions and academic work. … … Students are
expected to be honest in all academic work. A student's name on any written work
including assignments, lab reports, internship reports, papers, or examinations, shall be
regarded as assurance that the work is the result of the student's own thought and study.
Work should be stated in the student's own words and produced without assistance or
properly attributed to its source. When students are authorized to work jointly, group
effort must be indicated on the work submitted…” Academic dishonesty includes
cheating, plagiarism, Internet plagiarism, obtaining unfair advantages, falsification of
records and official documents, misconduct in internships. Academic dishonesty will
not be tolerated, and students will suffer the penalty of a course grade of F.
STUDENTS WITH DISABILITIES
As stated in the University Manual: “Faculty shall make reasonable efforts to provide
alternative means for qualified disabled students to fulfill course requirements.
Academic Deans, in consultation with program directors and department chairs, shall
modify academic requirements on a case-by-case basis to afford disabled students an
equal opportunity. Academic requirements which the University determines and can
demonstrate are essential cannot be modified.” Thus, to ensure academic success for
documented individuals with disabilities, you are encouraged to initiate requests with
me as early in the semester as possible for appropriate accommodations to be made.

挑战自我，天天进步!
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Appendix E: Pre and Post Survey
Thank you for participating in this research study. Your participation in this study is
confidential. None of the information will identify you by name or otherwise. All
records will be saved in a password protected file and pseudonyms will be assigned.
Section I: Demographic Information
Please tell us about you and your language learning background. The information
you provide is ONLY for categorizing and analyzing survey data. Any facts that
might point to you will not appear when we present this study or publish its
results. The findings will be summarized and reported in group form. You will
not be identified personally.
1. Chinese class you are taking now____________________
CHN111
CHN111H
CHN113
CHN113H
CHN114H
2. What is your gender?
a. Male
b. Female
c. I prefer not to say
3. What is your age?
a. under 18
b. 18-21
c. 22-25
d. 26 or older
4. What is your native language? (Check all that apply)
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a. Chinese
b. English
c. Japanese
d. Korean
e. Spanish
f. Other (please specify)
5. What year are you at college?
a. Freshman
b. Sophomore
c. Junior
d. Senior
6. Have you ever studied abroad in learning Chinese? If yes, which program?
a. Yes
b. No
7. Please list all your major(s) ________________________
8. In order to categorize survey data, I would like to ask your name and email
address:
Name:
Email:
9. In order to better understand your survey responses, I might need to
contact you to ask some additional questions. May I contact you for
further information? (Optional)
a. Yes
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b. No
Section II: Technology Accessibility for Learning
In this section, please tell us about your experiences of using technology.
Participants’ ownership of and accessibility to 5 major technology tools
1. I have my own laptop
2. I have my own desktop
3. I have my own smartphone
4. I have my own headphone
5. I have internet access at home and on campus
Participants’ abilities to perform computer-based tasks
1. I can play audio ﬁles from the web, from my smartphone, and from my
computer
2. I can post messages on an online bulletin board
3. I can send emails with attachments and open emails with attachments
4. I can make a sound recording using smartphone apps
5. I can make a video recording using smartphone or computer
6. I can type Chinese characters in my documents on laptop
7. I can type Chinese characters in my documents on smartphone
8. I can insert pictures in my documents
9. I can insert audio and video in my documents
10. I can download and unzip a ZIP ﬁle
Participants’ current use of technology in various environments
1. How often do you use the laptop/smartphone on an average day?
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2. Mark if you use the following items in your personal life, in your non-language
classes, in your Chinese language class, and if you believe they are or could be
useful for learning.
a. Text messaging
b. Voice messaging
c. Online games
d. Video messaging
e. Course websites
f. Public websites
g. Discussion group
h. Online quiz-based exercises
i. How many hours do you handwrite in Chinese on an average day?
j. How many hours do you type in Chinese on an average day?
Section III: Chinese Language Learning Experience
In this section, please tell us about your experiences of learning Chinese.
1. When did you start learning Chinese?
•

Chinese Saturday school

•

Elementary school

•

Middle school

•

High school

•

College

•

Other (please specify)

2. Altogether, how long have you learned Chinese?
•

Less than six months
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•

Six months or more but less than one year

•

One year or more but less than two years

•

Two years or more but less than three years

•

Three years or more but less than four years

•

Four years or more

3. Are you a heritage learner/speaker of Chinese?
•

If YES, what language? Mandarin Cantonese Taishanese Other

4. Why are you learning Chinese language? (Check all that apply)
•

Interested in language and culture/travel

•

Future job marketing/future employment

•

To be a teacher of this language

•

To communicate with native speakers

•

My family/relatives speak this language

•

Others (Please specify)

5. With what textbook(s) or material(s) did you begin your Chinese language
learning?
6. What textbook(s) or material(s) do you use currently in Chinese language
learning course(s)?
7. Please rate which type of learning accounted for approximate percentage of
preparation time (outside of class).
•

% of time spent in preparation outside of class

•

Speaking

Listening

Reading

typing
Section IV: Importance and Difficulty
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Handwriting

Character

In this section, please tell us how you think about different skills in your Chinese
course.
1. What is the level of your current Chinese course? / What is the highest level
of the Chinese course you have taken?
a. Novice/ first year
b. Novice to intermediate
c. Intermediate to advanced
d. Advanced
e. Not sure
2. How IMPORTANT are the following skills for YOU in your Chinese
course? This is a rank order question, please list from the most important (1)
to the least important (7), and why?
Speaking
Listening
Reading (in characters)
Handwriting (in pinyin)
Handwriting (in characters)
Typing (in pinyin without tones)
Typing (in characters)
3. Based on your best understanding, How IMPORTANT are the following
skills for YOUR INSTRUCTORS when teaching you Chinese course? This
is a rank order question, please list from the most important (1) to the least
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important (7), and why?
Speaking
Listening
Reading (in characters)
Handwriting (in pinyin)
Handwriting (in characters)
Typing (in pinyin without tones)
Typing (in characters)
4. How DIFFICULT are the following skills for YOU in your Chinese course?
This is a rank order question, please list from the most difficult (1) to the
least difficult (7), and why?
Speaking
Listening
Reading (in characters)
Handwriting (in pinyin)
Handwriting (in characters)
Typing (in pinyin without tones)
Typing (in characters)
5. Based on your best understanding, How DIFFICULT are the following
skills for YOUR INSTRUCTORS when teaching you Chinese course? This
is a rank order question, please list from the most difficult (1) to the least
difficult (7), and why?
Speaking
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Listening
Reading (in characters)
Handwriting (in pinyin)
Handwriting (in characters)
Typing (in pinyin without tones)
Typing (in characters)
Section V: Perceptions of Chinese Characters Learning
1. When you first studied Chinese, when did you start to learn
HANDWRITE in characters?
a. At or near the beginning of the first semester
b. In the middle of the first semester
c. Toward the end of the first semester
d. At or near the beginning of the second semester
e. At or near the beginning of the second year
f. Other (please specify)
2. When you first studied Chinese, when did you start TYPING in
characters?
a. At or near the beginning of the first semester
b. In the middle of the first semester
c. Toward the end of the first semester
d. At or near the beginning of the second semester
e. At or near the beginning of the second year
f. Other (please specify)
188

3. When you first studied Chinese, when did your teacher start teaching
you to TYPE in characters?
a. At or near the beginning of the first semester
b. In the middle of the first semester
c. Toward the end of the first semester
d. At or near the beginning of the second semester
e. At or near the beginning of the second year
f. Other (please specify)
4. For optimal learning, when do you think is the ideal time for you to start
HANDWRITING characters?
a. At or near the beginning of the first semester
b. In the middle of the first semester
c. Toward the end of the first semester
d. At or near the beginning of the second semester
e. At or near the beginning of the second year
f. Other (please specify)
5. Please explain your decision in the previous question:
6. For optimal learning, when do you think is the ideal time for you to start TYPING
characters?
a. At or near the beginning of the first semester
b. In the middle of the first semester
c. Toward the end of the first semester
d. At or near the beginning of the second semester
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e. At or near the beginning of the second year
f.

Other (please specify)

7. Please explain your decision in the previous question:
8. The following statements are sometimes used to justify why typing characters
should be introduced and practiced frequently at the very beginning of Chinese
learning. Whether or not you believe this, please indicate whether you think these
statements are good reasons or not.
Typing characters should be introduced and
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1. … it is too much for students to learn all skills
(speaking, listening, reading, and handwriting) from
the very beginning.
2. … handwriting characters are too difficult for native
English speakers to learn from the beginning of
instruction.
3. … when children in China begin to learn how to
read and handwrite in Chinese, they already know
how to speak Chinese.
4. … some students may not need to learn how to
handwrite in Chinese.
5. … a solid foundation in speaking and listening skills
can better ensure that students can later progress to
reading and writing.
6. … it is more effective to use pinyin to promote both
speaking and character typing learning at the same
time.
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Other (please specify): _
9. The following statements are sometimes used to justify why handwriting
characters should be practiced frequently instead of typing characters at the very
beginning of Chinese learning. Whether or not you believe this, please indicate
whether you think these statements are good reasons or not.
N N N G E
Students should practice handwriting characters
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frequently instead of typing characters frequently at the
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very beginning of Chinese learning because…
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192

o x

d e

g v r

r

l

o e

a

e

l

o r

l

a

e

d y /

s

n

r

g N o t

e

o o n r

a

o t

e

s

d s

a

o r

u

s

n e

r

o

a

a

e

n

t

s

a

o

l

n

l

1. … handwriting characters are an important part of
Chinese language.
2. … people still handwriting characters in China.
3. … learning handwriting characters right away
makes it less difficult to learn Chinese in the
long run.
4. … children in China learn handwriting characters
from the first grade.
5. … there are many homophones (i.e., the same
Pinyin can have many different meanings) in
Chinese, and handwriting can help distinguish the
homophones.
Other (please specify): _
10. Now that you have read all these arguments, imagine a scenario in which you are
going to freshly start to study Chinese. What are your opinions about the
requirement of learning characters in the first-semester Chinese course? Please
indicate the extent to which you agree or disagree with each statement.
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… handwrite all characters taught in class.
… handwrite only some of the characters taught in class.
… type characters in a computer instead of handwriting
them.
… use technology mediated tools to integrate learn
speaking, listening, reading and typing online but not
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handwrite them.
… write words only in Pinyin instead of in characters.
… communicate orally only, without any writing tasks
(characters or pinyin).

Other (please specify): _______________________________________________

Thank you for completing our survey!
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Appendix F: Online and Offline Learning Materials

Novice Level Online Learning Material 1-Task 1
我们去他家玩⼉。
(Wǒmen qù tā jiā wánr.)

We went to his house for a visit.

昨天晚上，我们去他家玩⼉。
(Zuótiān wǎnshàng, wǒmen qù tā jiā wánr.) Last night, we went to his house for a
visit.
我们去高文中家玩⼉。
(Wǒmen qù Gāo Wénzhōng jiā wánr.)

We went to Gao Wenzhong's house for a

visit.
王朋和李友去他家玩⼉。
(Wáng Pénghé Lǐ Yǒu qù tā jiā wánr.)

Wang Peng and Li You went to his house

for a visit.
昨天晚上，王朋和李友去他家玩⼉。
(Zuótiān wǎnshàng, Wáng Pénghé Lǐ Yǒu qù tā jiā wánr.) Last night, Wang Peng and
Li You went to his house for a visit.
昨天晚上，王朋和李友去高文中家玩⼉。
(Zuótiān wǎnshàng, Wáng Pénghé Lǐ Yǒu qù Gāo Wénzhōng jiā wánr.)
Wang Peng and Li You went to Gao Wenzhong's house for a visit.*
他们认识你。
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Last night,

(Tāmen rènshi nǐ.) They know you.
他们认识了他的姐姐。
(Tāmen rènshi le tā de jiějiě.) They met his older sister.
他们认识了高文中的姐姐。
(Tāmen rènshi le Gāo Wénzhōng de jiějiě.) They met Gao Wenzhong's older sister.
在高文中家，他们认识了他的姐姐。
(Zài Gāo Wénzhōng jiā, tāmen rènshi le tā de jiějiě.)

They met his older sister

at Gaowenzhong's house.
在高文中家，他们认识了高文中的姐姐。
(Zài Gāo Wénzhōng jiā, tāmen rènshi le Gāo Wénzhōng de jiějiě.)˚ At Gao
Wenzhong's house they met Gao Wenzhong's older sister.*
她叫高小音
(Tā jiào Gāo Xiǎoyīn) Her name is Gao Xiaoyin
她在学校工作。
(tā zài xuéxiào gōngzuò.)

She works at a school

她在图书馆工作。
(Tā zài túshūguǎn gōngzuò.) She works at a library.
她在学校的图书馆工作。
(Tā zài xuéxiào de túshūguǎn gōngzuò.)

She works at a school library.
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她叫高小音，在学校的图书馆工作。
(Tā jiào Gāo Xiǎoyīn, zài xuéxiào de túshūguǎn gōngzuò.)˚ Her name is Gao Xiaoyin,
(and) she works at a school library.*
她请他喝茶
(Tā qǐng tā hē chá)

She offered (lit. "invited to drink") him tea

他喝了两杯。
(tā hē le liǎng bēi.)

He had (/drank) two cups.

她请他喝茶，他喝了两杯。
(Tā qǐng tā hē chá, tā hē le liǎng bēi.) She offered (lit. "invited to drink") him tea, and
he had (/drank) two cups.
她请王朋喝茶，
(Tā qǐng Wáng Péng hē chá,) She offered (lit. "invited to drink") tea to Wang Peng
王朋喝了两杯。
(Wáng Péng hē le liǎng bēi.) Wang Peng had (/drank) two cups.
她请王朋喝茶，王朋喝了两杯。
(Tā qǐng Wáng Péng hē chá, Wáng Péng hē le liǎng bēi.)

She offered (lit. "invited to

drink") tea to Wang Peng, and Wang Peng had (/drank) two cups.
李友不喝茶。(Lǐ Yǒu bù hē chá.)

Li You doesn't drink tea

她只喝了一杯水。(tā zhǐ hē le yì bēi shuǐ.) She only drank a glass (/cup) of water.
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李友不喝茶，只喝了一杯水。(Lǐ Yǒu bù hē chá, zhǐ hē le yì bēi shuǐ.) Li You
doesn't drink tea, she only drank a glass (/cup) of water.
他们一起聊天⼉。(Tāmen yìqǐ liáo tiānr.) They chatted together.

他们一起看电视。(tāmen yìqǐ kàn diànshì.)

They watched TV together.

他们一起聊天⼉，看电视。(Tāmen yìqǐ liáo tiānr, kàn diànshì.) They chatted and
watched TV together.
他们十二点才回家。(Tāmen shí'èr diǎn cái huí jiā.)

They did not get home

until (/only/finally got home at) twelve o'clock.
他们晚上十二点才回家。(Tāmen wǎnshàng shí'èr diǎn cái huí jiā.)

They did

not get home until (/only/finally got home at) twelve o'clock last night.
王朋晚上十二点才回家。(Wáng Péng wǎnshàng shí'èr diǎn cái huí jiā.) Wang Peng
did not get home until (/only/finally got home at) twelve o'clock last night.
李友晚上十二点才回家。(Lǐ Yǒu wǎnshàng shí'èr diǎn cái huí jiā.)

Li You did

not get home until (/only/finally got home at) twelve o'clock last night.
王朋和李友晚上十二点才回家。(Wáng Pénghé Lǐ Yǒu wǎnshàng shí'èr diǎn cái huí
jiā.)˚

Wang Peng and Li You did not get home until (/only/finally got home

at) twelve o'clock last night.

Novice Level Online Learning Material 2 - Task 2
她给我打电话。 (Tā gěi wǒ dǎ diànhuà.)
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She called me.

李友给我打电话。 (Lǐ Yǒu gěi wǒ dǎ diànhuà.)

Li You called me.

我给常老师打电话。 (Wǒ gěi Cháng lǎoshī dǎ diànhuà.) I called Teacher Chang.
李友给常老师打电话。 (Lǐ Yǒu gěi Cháng lǎoshī dǎ diànhuà.) Li You called
Teacher Chang
喂？ (Wéi?) Hello?
常老师在吗？ (Cháng lǎoshī zài ma?)

Is Teacher Chang there (/home)?

喂，请问，常老师在吗？ (Wéi? qǐngwèn, Cháng lǎoshī zài ma?)

Hello,

(excuse me), is Teacher Chang there (/home)?
我就是。 (Wǒ jiùshì.)

This is she.

您是哪位？ (Nín shì nǎ wèi?)

Who is this, please? (/May I ask who's

speaking?)
我就是。您是哪位？ (Wǒ jiùshì. Nín shì nǎ wèi?) This is she. Who is this, please?
(/May I ask who's speaking?)
老师，你好。 (Lǎoshī, nǐ hǎo.)

Teacher, how are you?

我是李友。 (Wǒ shì Lǐ Yǒu.)

This is Li You.

老师，您好。我是李友。 (Lǎoshī, nín hǎo. Wǒ shì Lǐ Yǒu.)

Teacher, how are

you? This is Li You.
有事儿吗？ (Yǒu shìr ma?) What's going on? (/What is it?/Is something going on?)
李友，有事儿吗？ (Lǐ Yǒu, yǒu shìr ma?)
(/What is it?/Is something going on?)
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Hi, Li You, what's going on?

你有时间吗？ (Nǐ yǒu shíjiān ma?) Are you free (/do you have time to spare?)
今天下午您有时间吗？ (Jīntiān xiàwǔ nín yǒu shíjiān ma?)

Are you (polite)

free this afternoon? (/do you have time to spare?)
老师，今天下午您有时间吗？ (Lǎoshī, jīntiān xiàwǔ nín yǒu shíjiān ma?)
Teacher, are you (polite) free this afternoon? (/do you have time to spare?)
我想问你一个问题。 (Wǒ xiǎng wèn nǐ yīgè wèntí.)

I'd like to ask you a

question.
我想问您几个问题。 (Wǒ xiǎng wèn nín jǐ gè wèntí.)

I'd like to ask you

(polite) a few questions.
老师，今天下午您有时间吗？我想问您几个问题。 (Lǎoshī, jīntiān xiàwǔ nín yǒu
shíjiān ma? Wǒ xiǎng wèn nín jǐ gè wèntí.)˚ Teacher, are you (polite) free this
afternoon? (/do you have time to spare?) I'd like to ask you (polite) a few questions.
对不起 (Duìbùqǐ)

(I'm) Sorry.

我要开会。 (wǒ yào kāihuì.)

I have a meeting (I have to hold/attend a

meeting).
今天下午我要开会。(Jīntiān xiàwǔ wǒ yào kāihuì.)

I have a meeting this

afternoon. (I have to hold/attend a meeting).
对不起，今天下午我要开会。(Duìbùqǐ, jīntiān xiàwǔ wǒ yào kāihuì.)
I have a meeting this afternoon. (I have to hold/attend a meeting).
明天呢？(Míngtiān ne?)

What about tomorrow?

我有课(Wǒ yǒu kè) I have (a) class(es).
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(I'm) Sorry,

明天上午我有课。(míngtiān shàngwǔ wǒ yǒu kè) Tomorrow morning, I have (a)
class(es).
我有两节课(wǒ yǒu liǎng jié kè)

I have two classes

我要给他们考试。(wǒ yào gěi tāmen kǎo shì.)

I will (/have to) give them a test.

我要给二年级考试(wǒ yào gěi èr niánjí kǎo shì.) I will (/have to) give a test to the
2nd year class.
明天上午我有两节课。(míngtiān shàngwǔ wǒ yǒu liǎng jié kè)

Tomorrow

morning, I have two classes.
明天上午我有两节课，下午三点要给二年级考试。(Míngtiān shàngwǔ wǒ yǒu
liǎng jié kè, xiàwǔ sān diǎn yào gěi èr niánjí kǎo shì.)

Tomorrow morning, I have

two classes, (and) at 3pm, I will (/have to) give a test to the 2nd year class.
你有空儿吗？(Nǐ yǒu kòngr ma?) Are you free?
我四点以后去。(Wǒ sì diǎn yǐhòu qù.)

I'm going after 4 o'clock.

下午我要给二年级考试。(Xiàwǔ wǒ yào gěi èr niánjí kǎo shì.)

In the afternoon, I

will (/have to) give a test to the 2nd year class.
我四点以后才去。(Wǒ sì diǎn yǐhòu cái qù.)

I'm not going until after

4 o'clock.
下午三点要给二年级考试。(Xiàwǔ sān diǎn yào gěi èr niánjí kǎo shì.)

At 3pm, I

will (/have to) give a test to the 2nd year class.
明天四点以后才有空儿。(Míngtiān sì diǎn yǐhòu cái yǒu kòngr.)
free until after 4 o'clock tomorrow.
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I won't be

要是你方便......(Yàoshi nǐ fāngbiàn...)

If it's convenient for you ...

我到您的办公室去。(Wǒ dào nín de bàngōngshì qù)

I'll go to your (polite)

office.
你什么时候去？(Nǐ shénme shíhòu qù?)

When are you going?

我到您的办公室去，行吗？ (wǒ dào nín de bàngōngshì qù, xíng ma?) I'll go to
your (polite) office. Is that alright (does that work)?
您什么时候有空儿？(Nín shénme shíhòu yǒu kòngr?)

When will you be

free?
四点半我到您的办公室去，行吗？(Sì diǎn bàn wǒ dào nín de bàngōngshì qù, xíng
ma?)

I'll go to your (polite) office at 4:30. Is that alright (does that work)?

我在办公室等你。(wǒ zài bàngōngshì děng nǐ.)

I'll wait for you at the office.

四点半，没问题。我在办公室等你。(Sì diǎn bàn, méi wèntí. Wǒ zài bàngōngshì
děng nǐ.)

Four thirty, no problem. I'll wait for you at the office.

我明天才有空儿。(Wǒ míngtiān cái yǒu kòngr.)

I won't be free until tomorrow.

要是你方便，四点半我到您的办公室去，行吗？(Yàoshi nǐ fāngbiàn, sì diǎn bàn
wǒ dào nín de bàngōngshì qù, xíng ma?) If it's convenient for you, I'll go to your
(polite) office at 4:30. Is that alright (does that work)?
没问题(Méi wèntí)

No problem.

四点半，没问题(sì diǎn bàn, méi wèntí)

Four thirty, no problem.

谢谢你。(Xièxiè nǐ.） Thank you.
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别客⽓(Bié kèqi)

You're welcome (/don't mention it/no need to be polite)

Novice Level Online Learning Material 3 - Task 3
我要考中文 (Wǒ yào kǎo zhōngwén)

I'm going to take a Chinese exam. (/I've got a

Chinese exam)
下个星期见 (xià gè xīngqí jiàn)

See you next week.

我下个星期要考中文 (wǒ xià gè xīngqí yào kǎo zhōngwén)

Next week, I'm going

to take a Chinese exam. (/I've got a Chinese exam)
请你帮我一下 (qǐng nǐ bāng wǒ yíxià)

Please help me (a little/for a sec)

请你帮我准备一下 (qǐng nǐ bāng wǒ zhǔnbèi yíxià)

Please help me prepare (/get

ready) (a little/for a sec)
我要准备考试 (wǒ yào zhǔnbèi kǎoshì)

I'm going to (/need to) prepare for a test

你跟我去，好吗？ (nǐ gēn wǒ qù, hǎo ma?)
请你跟我练习 (Qǐng nǐ gēn wǒ liànxí)

Go with me, ok?

Please practice with me

我要练习说中文 (wǒ yào liànxí shuō zhōngwén)

I will (/want/need) to practice

speaking Chinese.
请你跟我练习说中文，好吗？ (qǐng nǐ gēn wǒ liànxí shuō zhōngwén, hǎo ma?)
Please practice speaking Chinese with me, okay?
你帮我准备一下，跟我练习说中文，好吗？ (Nǐ bāng wǒ zhǔnbèi yíxià, gēn wǒ
liànxí shuō zhōngwén, hǎo ma?)

Could you help me prepare and practice speaking

Chinese with me?
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王朋，我下个星期要考中文，你帮我准备一下，跟我练习说中文，好吗？
(Wáng Péng, wǒ xià gè xīngqí yào kǎo zhōngwén, nǐ bāng wǒ zhǔnbèi yíxià, gēn wǒ
liànxí shuō zhōngwén, hǎo ma?)

Hi, Wang Peng. Next week I have a Chinese exam.

Could you help me prepare and practice speaking Chinese with me?
好啊 (Hǎo a) Sure (/okay)
你得请我。 (Nǐ děi qǐng wǒ.)

You should (/must) invite me (/pay for my meal)

我想喝咖啡。 (Wǒ xiǎng hē kāfēi.)

I feel like (/want to) having a coffee (/drinking

coffee)
你得请我喝咖啡。 (Nǐ děi qǐng wǒ hē kāfēi.)

You should treat me to (/take me out

for) coffee.
好啊，但是你得请我喝咖啡。(Hǎo a, dànshì nǐ děi qǐng wǒ hē kāfēi.)

Sure, but

you must take me out for coffee.
没问题。(Méi wèntí.) No problem.
我们什么时候去？(Wǒmen shénme shíhòu qù?)
我要跟你见面。 (Wǒ yào gēn nǐ jiànmiàn)

When are we going?

I want to meet with (/see) you.

那我什么时候跟你见面？(nà wǒ shénme shíhòu gēn nǐ jiànmiàn?)

So, when do I

meet up with you?
我今天晚上去。(Wǒ jīntiān wǎnshàng qù)
你有空儿吗？ (nǐ yǒu kòngr ma?)

I'm going tonight.

Are you free?

你今天晚上有空儿吗？(Nǐ jīntiān wǎnshàng yǒu kòngr ma?)
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Are you free tonight?

喝咖啡，没问题。那我什么时候跟你见面？你今天晚上有空儿吗？ (Hē kāfēi,
méi wèntí. Nà wǒ shénme shíhòu gēn nǐ jiànmiàn? Nǐ jīntiān wǎnshàng yǒu kòngr
ma?) Take you out for coffee? No problem. So, when can I see you? Are you free
this evening?
她请我吃饭。 (Tā qǐng wǒ chīfàn.)

She is taking me out (/has invited me) to eat.

今天晚上她请我吃饭。 (Jīntiān wǎnshàng tā qǐng wǒ chīfàn.)

She is taking me out

(/has invited me) to eat tonight.
今天晚上白英爱请我吃饭。 (Jīntiān wǎnshàng Bái Yīng'ài qǐng wǒ chīfàn.)

This

evening Bai Ying'ai is taking me out to dinner.
是吗？白英爱请你吃饭？(Shì ma? Bái Yīng'ài qǐng nǐ chīfàn?) Is that so? Bai
Ying'ai is taking you out for dinner?
对。(Duì.)

Yes (/that’s true).

我要给你打电话。(Wǒ yào gěi nǐ dǎ diànhuà.)

I want to (/need to/will) talk to you

on the phone.
对。我回来以后给你打电话。(Duì. Wǒ huílái yǐhòu gěi nǐ dǎ diànhuà.)

That's

right. I will call you when I get back.

Novice Level Offline Learning Material 1- Task 4
白英爱，你平常来得很早，(Bái Yīng'ài, nǐ píngcháng lái de hěn zǎo, jīntiān zěnme
zhème wǎn?) Bai Ying'ai, you usually come very early.
今天怎么这么晚？ (jīntiān zěnme zhème wǎn?)
today?
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How come you got here so late

白英爱，你平常来得很早，今天怎么这么晚？ (Bái Yīng'ài, nǐ píngcháng lái de
hěn zǎo, jīntiān zěnme zhème wǎn? jīntiān zěnme zhème wǎn?)˚

Bai Ying'ai, you

usually come very early. How come you got here so late today?
我昨天预习中文， (Wǒ zuótiān yùxí Zhōngwén,)

Yesterday I was preparing for

Chinese.
早上四点才睡觉， (zǎoshang sì diǎn cái shuì jiào,)

I didn't go to bed till four

o'clock in the morning.
你也睡得很晚吗？ (nǐ yě shuì de hěn wǎn ma?)

Did you go to bed very late, too?

我昨天预习中文，早上四点才睡觉，你也睡得很晚吗？ (Wǒ zuótiān yùxí
Zhōngwén, zǎoshang sì diǎn cái shuì jiào, nǐ yě shuì de hěn wǎn ma?)

Yesterday I

was preparing for Chinese. I didn't go to bed till four o'clock in the morning. Did you
go to bed very late, too?
我昨天十点就睡了。 (Wǒ zuótiān shí diǎn jiù shuì le.)

No, yesterday I went to bed

at ten.
因为王朋帮我练习中文， (Yīnwèi Wáng Péng bāng wǒ liànxí Zhōngwén,)
Because Wang Peng helped me practice Chinese,
所以我功课做得很快。 (suǒyǐ wǒ gōngkè zuò de hěn kuài.)

I finished my

homework very quickly.
我昨天十点就睡了。因为王朋帮我练习中文，所以我功课做得很快。 (Wǒ
zuótiān shí diǎn jiù shuì le. Yīnwèi Wáng Péng bāng wǒ liànxí Zhōngwén, suǒyǐ wǒ
gōngkè zuò de hěn kuài.)

No, yesterday I went to bed at ten. Because Wang Peng

helped me practice Chinese, I finished my homework very quickly.
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有个中国朋友真好。 (Yǒu ge Zhōngguó péngyou zhēn hǎo.)

It's so great to have a

Chinese friend.
大家早，现在我们开始上课。 (Dàjiā zǎo, xiànzài wǒmen kāishǐ shàng kè.)

Good

morning, everyone. Let's begin.
第七课你们都预习了吗？ (Dì qī kè nǐmen dōu yùxí le ma?)

Have you all prepared

for Lesson Seven?
大家早，现在我们开始上课。第七课你们都预习了吗？ (Dàjiā zǎo, xiànzài
wǒmen kāishǐ shàng kè. Dì qī kè nǐmen dōu yùxí le ma?)

Good morning, everyone.

Let's begin. Have you all prepared for Lesson Seven?
预习了。 (Yùxí le.)

Yes, we have.

李友，请你念课文。...念得很 好。 (Lǐ Yǒu, qǐng nǐ niàn kèwén. ... Niàn de hěn
hǎo.)

Li You, would you please read the text aloud? ...You read very well.

你昨天晚上听录音了吧？ (Nǐ zuótiān wǎnshang tīng lùyīn le ba?)

Did you listen to

the tape recording last night?
李友，请你念课文。...念得很 好。你昨天晚上听录音了吧？ (Lǐ Yǒu, qǐng nǐ niàn
kèwén. ... Niàn de hěn hǎo. Nǐ zuótiān wǎnshang tīng lùyīn le ba?)

Li You, would

you please read the text aloud? ...You read very well. Did you listen to the tape
recording last night?
我没听。 (Wǒ méi tīng.) No, I didn’t.
但是她的朋友昨天晚上帮她学习了。 (Dànshì tā de péngyou zuótiān wǎnshang
bāng tā xuéxí le.)

But her friend helped her study yesterday evening.
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你的朋友是中国人吗？ (Nǐ de péngyou shì Zhōngguó rén ma?)

Is your friend

Chinese?
是。(Shì.) Yes. 他是一个男的，很帅，很酷， 叫王朋。(Tā shì yí ge nán de, hěn
shuài, hěn kù, jiào Wáng Péng.)

It's a he. He’s handsome and cool. His name is

Wang Peng.

Novice Level Offline Learning Material 2 -Task 5
小音：(Xiǎoyīn:)

Dear Xiaoyin,

你好！好久不见，最近怎么样？ (Nǐ hǎo! Hǎo jiǔ bú jiàn, zuìjìn zěnmeyàng?)
How are you? Long time no see. How are things recently?
这个学期我很忙， (Zhè ge xuéqī wǒ hěn máng,) This semester I've been busy.
除了专业课以外，还得学中文。 (chúle zhuānyè kè yǐwài, hái děi xué Zhōngwén.)
Besides the classes required for my major, I also need to study Chinese.
我们的中文课很有意思。 (Wǒmen de Zhōngwén kè hěn yǒu yìsi.)

Our

Chinese class is really interesting.
因为我们的中文老师只会 说中文，不会说英文， (Yīnwèi wǒmen de Zhōngwén
lǎoshī zhǐ huì shuō Zhōngwén, bú huì shuō Yīngwén,)

Because our Chinese

teacher can only speak Chinese and does not know how to speak English,
所以上课的时候我们只说中文，不说英文。 (suǒyǐ shàng kè de shíhou wǒmen zhǐ
shuō Zhōngwén, bù shuō Yīngwén.) in the class we speak only Chinese, no English.
开始我 觉得很难，后来，王朋常常帮我练 习中文，就觉得不难了。 (Kāishǐ wǒ
juéde hěn nán, hòulái, Wáng Péng chángcháng bāng wǒ liànxí Zhōngwén, jiù juéde bù

209

nán le) At the beginning I felt it was very difficult. Later, Wang Peng often helped me
practice Chinese, and I don't feel it is hard anymore.
你喜欢听音乐吗？ (Nǐ xǐhuan tīng yīnyuè ma?)

Do you like to listen to music?

下个星期六，我们学校有一个音乐会，希望你能来。 (Xià ge xīngqīliù, wǒmen
xuéxiào yǒu yí ge yīnyuèhuì, xīwàng nǐ néng lái.)

Next Saturday there will be a

concert at our school. I hope you can come.
我用中文写信写 得很不好，请别笑我。祝好 (Wǒ yòng Zhōngwén xiě xìn xiě de
hěn bù hǎo, qǐng bié xiào wǒ. Zhù Hǎo)

I do not write well in Chinese. Please

don't make fun of me.

Novice Level Offline Learning Material 4 -Task 6
对不起，这双鞋太小了。 (Duìbùqǐ, zhè shuāng xié tài xiǎole.)

Excuse me, this

pair of shoes is too small.
能不能 换一双？ (Néng bùnéng huàn yīshuāng?) Can I exchange them for another
pair?
对不起，这双鞋太小了。能不能 换一双？ (Duìbùqǐ, zhè shuāng xié tài xiǎole.
Néng bùnéng huàn yīshuāng?)

Excuse me, this pair of shoes is too small. Can I

exchange them for another pair?
没问题。您看，这双怎么样？ (Méi wèntí. Nín kàn, zhè shuāng zěnmeyàng?)

No

problem. How about this pair?
也不行，这双跟那双一样大。 (Yě bùxíng, zhè shuāng gēn nà shuāng yīyàng dà.)
No, they won't do either. This pair is the same size as the other one.
那这双黑的呢？ (Nà zhè shuāng hēi de ne?)
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What about this pair in black?

这双鞋虽然大小合适， (Zhè shuāng xié suīrán dàxiǎo héshì,)

This pair is the

right size,
可是颜色不好。 (kěshì yánsè bù hǎo.)

but it's not a good color.

有没有咖啡色的？ (Yǒu méi yǒu kāfēisè de?)

Do you have any in brown?

这双鞋虽然大小合适，可是颜色不好。有没有咖啡色的？ (Zhè shuāng xié suīrán
dàxiǎo héshì, kěshì yánsè bù hǎo. Yǒu méi yǒu kāfēisè de?) This pair is the right size,
but it's not a good color. Do you have any in brown?
对不起，这种鞋只有黑的。 (Duìbùqǐ, zhè zhǒng xié zhǐyǒu hēi de.)

I'm sorry.

We only have black ones for this kind of shoes.
这双鞋样子挺好的，就是它吧。 (Zhè shuāng xié yàngzi tǐng hǎo de, jiùshì tā ba.)
The style of the pair is pretty nice. This is it.
你们这儿可以刷卡吗? (Nǐmen zhè'er kěyǐ shuākǎ ma?)

Can I use my credit card

here?
这双鞋样子挺好的，就是它吧。你们这儿可以刷卡吗? (Zhè shuāng xié yàngzi
tǐng hǎo de, jiùshì tā ba. Nǐmen zhè'er kěyǐ shuākǎ ma?)

The style of the pair is

pretty nice. This is it. Can I use my credit card here?
对不起，我们不收信用卡。 (Duìbùqǐ, wǒmen bù shōu xìnyòngkǎ.)

I'm sorry,

we don't take credit cards.
不过，这双的钱跟那双一样， (Bùguò, zhè shuāng de qián gēn nà shuāng yīyàng,)
But this pair is the same price as the other one.
您不用再付钱了。 (nín bùyòng zài fù qiánle.)
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You don't need to pay again.

对不起，我们不收信用卡。不过，这双的钱跟那双一样，您不用再付钱了。
(Duìbùqǐ, wǒmen bù shōu xìnyòngkǎ. Bùguò, zhè shuāng de qián gēn nà shuāng
yīyàng, nín bùyòng zài fù qiánle.) I’m sorry, we don't take credit cards. But this pair
is the same price as the other one. You don't need to pay again.

Intermediate Level Online Learning Material 1 -Task 1
(Lǐ zhé de fùmǔ shì mòxīgē yímín, tā hé tā gēgē dōu shì zài jiāzhōu chūshēng zhǎng
dà de.) Li Zhe's parents are Mexican immigrants. He and his older brother were both
born and grew up in California.

李哲的父母是墨西哥移民，他和他哥哥都是

在加州出生、长大的。
李哲的父母是墨西哥......，他和他哥哥都是在加州出生、⻓大的。
哥哥是电脑博士，......软件，管理⽹站。移民 设计
(Gēgē shì diànnǎo bóshì, zìjǐ shèjì, guǎnlǐ wǎngzhàn.) His older brother has a
doctorate in Computer Science. He designs and manages websites. 哥哥是电脑博
士，自己设计，管理网站。
(Lǐ zhé de sǎozi shíwǔ nián qián cóng xiānggǎng lái měiguó liúxué, ná dào shuòshì
xuéwèi yǐhòu zhǎodào gōngzuò, jiù zài měiguó zhùle xiàlái.) Li Zhe’s sister-in-law
came from Hong Kong to the United States fifteen years ago to study. After she got a
master's degree and found a job, she settled in America.

李哲的嫂子十五年前从

香港来美国留学，拿到硕士学位以后找到工作，就在美国住了下来。
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李哲的嫂子十五年前从香港来美国......，拿到......学位以后找到工作，就在美
国住了下来。 留学 硕士
(Gēgē hé sǎo zǐ jiéhūn shí niánle, shēnghuó yīzhí hěn měimǎn, kěshì zuìjìn liǎng nián
zài nǚ'ér de jiàoyù wèntí shàng, yìjiàn chángcháng bùtóng, yǒushí shènzhì chǎo dé hěn
lìhài.) Li Zhe's older brother and sister-in-law have been married for ten years. They
have always been very happy, but in the last couple of years their opinions have
differed over their daughter's education, sometimes causing big arguments.

哥

哥和嫂子结婚十年了，生活一直很美满，可是最近两年在女儿的教育问题上，
意见常常不同，有时甚至吵得很厉害。
哥哥和嫂子......十年了，生活一直很幸福，可是最近两年在女⼉的教育问题

上，意⻅常常不同，有时甚至吵得很......。

结婚 厉害

(Yītiān, lǐ zhézhèng zàixiàn shàng gēn zhínǚ liáotiān er, kànjiàn lì shā zǒule jìnlái.)
One day, Li Zhe is chatting with his niece online when he sees Lisa walk in.

一

天，李哲正在线上跟侄女聊天儿，看见丽莎走了进来。
(Lì shā, yǒushì er ma?) Lisa, what's up?

丽莎，有事儿吗？

(Méishénme shì er, wǒ zhǎo tiānmíng, yǐwéi tā zài nǐ zhè'er ne. Duìbùqǐ, hài dé nǐ bǎ
diànhuà guàle.) Nothing. I came to look for Tianming. I thought he was here with you.
I'm sorry. I made you hang up.

没什么事儿，我找天明，以为他在你这儿

呢。对不起，害得你把电话挂了。
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(Zuò, zuò, zuò. Gāngcái shì wǒ zhínǚ gěi wǒ dǎ diànhuà, wǒmen zhènghǎo shuō
wánliǎo.) Sit, please sit. Just now my niece called me but we had just finished talking.
坐，坐，坐。刚才是我侄女给我打电话，我们正好说完了。
(Nǐ yǒu zhínǚ? Jīnnián duōdàle?) You have a niece? How old is she?

你有侄

女？今年多大了？
(Jīnnián gāng bā suì.) She just turned eight this year.

今年刚八岁。

(Tā gěi nǐ dǎ diànhuà yǒu shé me shì er a?) What did she want to talk about?

她

给你打电话有什么事儿啊？
(Wǒ zhínǚ cái xiǎoxué sān niánjí, wǒ sǎozi jiù bǎ tā de shíjiān ānpái dé mǎn mǎn de:)
My niece just started thrid grade. My sister-in-law is already cramming her schedule
full of activities:

我侄女才小学三年级，我嫂子就把她的时间安排得满满

的：
我侄女才......三年级，我嫂子就把她的时间......得满满的， 星期一学钢琴，星

期二学画画⼉，星期三学游泳，星期四学滑冰，星期五好不容易休息一天，星

期六又叫她去上中文学校。 小学 安排

星期一学......，星期二学......，星期三学游泳，星期四学滑冰，星期五好不容

易休息一天，星期六又叫她去上中文学校。

钢琴 画画⼉

(Xīngqí yī xué gāngqín, xīngqí'èr xué huà huà er, xīngqísān xué yóuyǒng, xīngqísì xué
huábīng, xīngqíwǔ hǎobù róngyì xiūxí yītiān, xīngqíliù yòu jiào tā qù shàng zhōngwén
xuéxiào.) Monday piano lesson; Tuesday painting lesson; Wednesday swimming;
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Thursday ice skating; Friday a rare break; Saturday Chinese lesson.星期一学钢琴，
星期二学画画儿，星期三学游泳，星期四学滑冰，星期五好不容易休息一天，
星期六又叫她去上中文学校。
(Tā bù xǐhuān xué zhōngwén, yúshì jiù dǎ diànhuà dào wǒ zhè'er lái, yībiān kū yībiān
bàoyuàn.) She doesn't like studying Chinese. That's why she called me. She cried and
complained.

她不喜欢学中文，于是就打电话到我这儿来，一边哭一边抱怨。

她不喜欢学中文，于是就打电话到我这⼉来，一边哭一边......。 没那么严重
吧？她怎么说？
她说⼉童也是人，有自己的爱好和兴趣，家⻓应该......孩子自己的选择

抱

怨 尊重
(Méi nàme yánzhòng ba? Tā zěnme shuō?) Is it that serious? What did she say?

没

那么严重吧？她怎么说？
(Tā shuō értóng yěshì rén, yǒu zìjǐ de àihào hé xìngqù, jiāzhǎng yīnggāi zūnzhòng hái
zǐ zìjǐ de xuǎnzé.)
She says even a kid is a person with her own interests and hobbies. Parents shoud
respect their children's choices.

她说⼉童也是人，有自己的爱好和兴趣，家

⻓应该尊重孩子自己的选择。
(Tā zěnme zhème huì huōhuà ?) She talks just like a little grown up!
么会说话？
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她怎么这

(Zhèxiē huà yīdìng shì gēn wǒ gēgē xué de.)She must have learned it from my older
brother.

这些话一定是跟我哥哥学的。

(Wǒ sǎozi zhěng tiān ràng tā xué zhè xué nà, kěshì wǒ gēgē fǎnduì gěi háizi tài dà de
yālì,) My sister-in-law is always wanter her to study this or that, but my older brother
objects to putting too much pressure on her. 我嫂子整天让她学这学那，可是我哥
哥反对给孩子太大的压力，
她说⼉童也是人，有自己的爱好和兴趣，家⻓应该尊重孩子自己的......。 我嫂
子整天让她学这学那，可是我哥哥......给孩子太大的压力。

选择 反对

(tā rènwéi duì háizi lái shuō, zuì zhòngyào de shì yǒu yīgè kuàilè de tóngnián.) He
thinks that the most important thing for a kid is to have a happy childhood. 他认为对
孩子来说，最重要的是有一个快乐的童年。

Intermediate Level Online Learning Material 2 -Task 2
(Hánjià kuài dàole, zhāng tiānmíng zhè jǐ tiān yīzhí zài kǎolǜ lǚxíng de shì er.) Soon
it'll be winter break. Zhang Tianming has been thinking about his travel plans the last
couple days.

寒假快到了，张天明这几天一直在考虑旅行的事儿。

寒假快到了，张天明这几天......在......旅行的事⼉。

一直 考虑

(Tā de fùmǔ xīwàng tā qù tāmen de jiāxiāng nánjīng kàn kàn, zhāng tiānmíng yě hěn
xiǎng dāng lì shā de dǎoyóu, dài tā dào zhōngguó de yīxiē dìfāng zǒu zǒu.) His parents
hope that he'll go visit their hometown Nanjing. Zhang Tianming also very much
wants to be Lisa's tour guide and take her to a few places in China. 他的父母希望他
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去他们的家乡南京看看，张天明也很想当丽莎的导游，带她到中国的一些地方
走走。
他的父母希望他去他们的......南京看看，张天明也很想当丽莎的......，带她到

中国的一些地方走走。

家乡 导游

(Chúle nánjīng yǐwài, hái yīnggāi qù shénme dìfāng ne?) Beside Nanjing, where
should they go?

除了南京以外，还应该去什么地方呢？

(Wèile juédìng lǚxíng de lùxiàn, zhāng tiānmíng ná chū yī zhāng zhōngguó dìtú,
yánjiūle qǐlái.)
In order to decide on the itinerary, he takes out a map of China and begins to study it.
为了决定旅行的路线，张天明拿出一张中国地图，研究了起来。
为了......旅行的......，张天明拿出一张中国地图，研究了起来。

决定 路线

(Lì shā, nǐ lái kàn kàn zhòng guó dìtú, kàn dào nǎ'er qù lǚxíng hǎo.) Lisa, come take a
look at this map of China and see where we want to go.

丽莎，你来看看中国地

图，看到哪儿去旅行好。
看地图？你这个主意不错，我也正想学学中国......呢。地理
(Wǒ duì zhōngguó dìlǐ liǎojiě dé tài shǎole.) I know so little about Chinese geography.
我对中国地理了解得太少了。
我对中国地理......得太少了。

了解

(Kàn dìtú? Nǐ zhège zhǔyì bùcuò, wǒ yě zhèng xiǎng xué xué zhōngguó dìlǐ ne. Wǒ
duì zhōngguó dìlǐ liǎojiě dé tài shǎole.) Look at the map? Great idea. I want to learn
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about Chinese geography. I know so little about Chinese geography.

看地图？

你这个主意不错，我也正想学学中国地理呢。我对中国地理了解得太少了。
(Wǒmen xiān dào nánjīng, wǒ fùmǔ de jiāxiāng... Zài zhèlǐ, zài zhōngguó de
dōngnánbian. Ránhòu nǐ xiǎng qù nǎ'er?) We'll go to Nanjing, my parents' hometown
first... Here, in southeastern China. Where do you want to go next? 我们先到南京，
我父母的家乡......在这里，在中国的东南边。然后你想去哪儿？
我们先到南京，我父母的......在这里，在中国的......。然后你想去哪⼉？

家

乡 东南边
(Āi, zhè shì hā'ěrbīn, duì ma? Qù hā'ěrbīn ba.) This is Harbin, isn't it? Let's go to
Harbin.

哎，这是哈尔滨，对吗？去哈尔滨吧。

(Nǐ yīxià zi yào cóng dōngnánbian pǎo dào zuì běibian qù?) How come you want to go
from the Southeast all the way to the extreme North?

你一下子要从东南边跑

到最北边去？
你......要从......跑到最北边去？

一下子 东南边

(Wǒ sǎozi zhěng tiān ràng tā xué zhè xué nà, kěshì wǒ gēgē fǎnduì gěi háizi tài dà de
yālì,) My sister-in-law is always wanter her to study this or that, but my older brother
objects to putting too much pressure on her. 我嫂子整天让她学这学那，可是我哥
哥反对给孩子太大的压力，
我嫂子整天让她学这学那，可是我哥哥......给孩子太大的......，
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反对 压力

(tā rènwéi duì háizi lái shuō, zuì zhòngyào de shì yǒu yīgè kuàilè de tóngnián.) He
thinks that the most important thing for a kid is to have a happy childhood. 他认为对
孩子来说，最重要的是有一个快乐的童年。
他认为对孩子来说，......的是有一个快乐的......。

最重要 童年

(Wǒ de tóngnián hěn kuàilè. Kěshì xiànzài, měi cì shàng zhōngwén kè wǒ jiù xiǎng, )
I had a very happy childhood, but now every time I'm in my Chinese class 我的童年
很快乐。可是现在，每次上中文课我就想，
(yàoshi wǒ xiǎoshíhòu fùmǔ jiù ràng wǒ xué zhōngwén, wǒ xiànzài jiù qīngsōng
duōle.) I wish that my parents had me learn Chinese when I was a child. I would have
a much easier time.

要是我小时候父母就让我学中文，我现在就轻松多了。

......我小时候父母......让我学中文，我现在就轻松多了要是 就
( nǐ tóngyì wǒ sǎozi de zuòfǎ?) Does that mean you agree with my sister-inlaw's method?

你同意我嫂子的做法？

(Wǒ bìng bù wánquán tóngyì, dàn wǒ néng lǐjiě.) I don't agree entirely, but I can
understand.

我并不完全同意，但我能理解。

我并不......同意，但我能......。

完全 理解

(Hěnduō jiāzhǎng wàngzǐchénglóng, wàng nǚ chéngfēng, dōu xīwàng zìjǐ de háizi
xiǎoshíhòu hǎo hào xuéxí, jiānglái néng zuò chū yī fān dà shìyè.) Many parents hope
that their children will rise above the others. They all hope that their children study
well when they are young so that they can have a successful career, 很多家长望子成
龙，望女成凤，都希望自己的孩子小时候好好学习，将来能做出一番大事业。
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很多家⻓......，望女成凤，都希望自己的孩子小时候好好学习，将来能做出一

番......。

望子成龙 大事业

很多家⻓望子成龙，......，都希望自己的孩子小时候好好学习，......能做出一

番大事业。

望女成凤 将来

(Kěshì dào xiànzài wǒ yě xiǎng bù qīngchǔ, háizi dàodǐ shì jiānglái "chénglóng"
"chéngfēng" hǎo, háishì yǒu yīgè kuàilè de tóngnián hǎo?) but even now I still haven't
figured it out whether it's better for children to become high achievers in the future or
have a happy childhood.

可是到现在我也想不清楚，孩子到底是将来 "成龙" "

成凤" 好，还是有一个快乐的童年好？
可是到现在我也想不......，孩子到底是将来 "成龙" "成凤" 好，还是有一个......

的童年好？

清楚 快乐

(Wǒ de kàn fǎ shì liǎng gè dōu zhòngyào. Yīgè rén yīnggāi yǒu kuàilè de tóngnián,)
My view is that both are important. everyone should have a happy childhood,

我

的看法是两个都重要。一个人应该有快乐的童年，
我的......是两个都重要。一个人应该有......的童年，

看法 快乐

(dànshì yě yīnggāi chéngwéi shèhuì xūyào de réncái,) but he or she should also
become an accomplished person who can make a contribution to society. 但是长大
以后也应该对社会有用，
但是......以后也应该对......有用，⻓大 社会
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(suǒyǐ háizi zuì hào huán shì zài xuéxiào duō xué yīxiē zhīshì.) So it's best for children
to learn as much as they can in school.

所以孩子最好还是在学校多学一些知

识。
(Kěshì nǐ bié wàngle, yǒuxiē zhīshì bùshì zài xuéxiào lǐ huòzhě cóng shūběn shàngxué
de, ér shì cóng x shèhuì, cóng shēnghuó zhōngxué de.) But don't forget: Some
knowledge can't be learned in school or from books. It must be learned from society,
from life.

可是你别忘了，有些知识不是在学校里或者从书本上学的，而是

从社会、从生活中学的。
可是你......，有些知识不是在学校里或者从书本上学的，而是......学的。

别

忘了 从社会、从生活中
可是你别忘了，有些......不是在学校里......从书本上学的，而是从社会、从生

活中学的。

知识 或者

可是你别忘了，有些知识......在学校里或者从书本上学的，......从社会、从生

活中学的。

不是 而是

可是你别忘了，有些知识不是在学校里或者......学的，而是从社会、......学

的。

从书本上 从生活中

(Āi, lǐ zhé, nǐ zhēn chéngle zhéxué jiāle.) Oh, Li Zhe, you've really turned into a bona
fide philosopher.

哎，李哲，你真成了哲学家了。
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Intermediate Level Online Learning Material 3 -Task 3
(Bùguǎn zhōngguó zěnme biàn, dùzi èle yào chī méi biàn. Nǐmen tīng shuōguò "mín
yǐ shí wéi tiān" zhè jù huà ba?) No matter how much China changes, no matter how
much Nanjing changes, when you are hungry, you've got to eat. That hasn't changed.
You have heard the saying, "To mortals nothing matters as much as food," right?

不

管中国怎么变，肚子饿了要吃没变。你们听说过"民以食为天"这句话吧？
不管中国怎么变，......要吃没变。你们听说过"民以食......"这句话吧？

肚子

饿了 为天
(Zhè jù huà de yìsi, jiǎndān de shuō jiùshì,"chī" shì lǎobǎixìng shēnghuó zhōng zuì
zhòngyào de shì er.) The meanng of this saying, to put it simply, is that the most
important thing in ordinary people's lives is food.

这句话的意思，简单地说就是，

"吃" 是老百姓生活中最重要的事儿。
这句话的意思，简单地说就是，"吃" 是......生活中......的事⼉。

老百姓 最

重要
(Nánjīng yībiān shì yī dòng dòng gāolóu dàshà, yībiān shì yīzuò zuò chuántǒng
jiànzhú, zhàn zài zhè'er, wǒ hǎoxiàng tīng dàole yī zhǒng shēngyīn.) Nanjing has on
the one hand row after row of tall buildings, and on the other row upon row of
traditional buildings. Standing here, I seem to hear a sound.

南京一边是一栋栋高

楼大厦，一边是一座座传统建筑，站在这儿，我好像听到了一种声音。 南京一
边是一栋栋......，一边是一座座......，站在这儿，我好像听到了一种声音。
楼大厦 传统建筑
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高

(Shénme shēngyīn?)(Lìshǐ de jiǎobù shēng. Wǎnshàng wǒ gěi bàba fā weixin, gàosu tā
zhōngxué yǐjīng zhǎo bù dàole, zài bǎ jīntiān pāi de zhàopiàn fā gěi tā kàn kàn.) What
sound? The footsteps of history. Tonight I'll send my dad an email message. I'll tell
him that his middle school is nowhere to be found. I'll also send him the pictures that I
took today for him to look at.

什么声音？历史的脚步声。晚上我给爸爸发微

信，告诉他中学已经找不到了，再把今天拍的照片发给他看看。
什么声音？历史的......。晚上我给爸爸发微信，告诉他中学已经......了，再把

今天拍的照片发给他看看。

脚步声 找不到

(Shénme shēngyīn?) (Dùzi gūlū gūlū jiào de shēngyīn. Zǒule zhème duō lù, nǐmen
hǎoxiàng bù lèi bù è, wǒ zhège dǎoyóu kě yòu kě yòu èle. Bié wàngle,"mín yǐ shí wéi
tiān" a! Zǒu, chīfàn qù!)
What sound? The rumblings sound of my stomach. We've walked such a long way,
but you don't seem tired or hungry. I, as your tour guide, am both thirsty and hungry.
Don't forget, "To ordinary people nothing matters as much as food." Let's go and eat!
什么声音？ 肚子咕噜咕噜叫的声音。走了这么多路，你们好像不累不饿，我这
个导游可又渴又饿了。别忘了，"民以食为天"啊！走，吃饭去！
什么声音？ 肚子......的声音。走了这么多路，你们好像不累不饿，我这个导游

可......了。别忘了，"民以食为天"啊！走，吃饭去
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咕噜咕噜叫 又渴又饿

Intermediate Level Offline Learning Material 1 -Task 4
(Dì yī tiān wǒmen yóulǎnle shílín. Zhè shì yī zhāng shílín de zhàopiàn. Shílín yǒu
hěnduō yánsè hěn shēn de shítou, yuǎn kàn jiù xiàng shùlín yīyàng. Shítou de yàngzi
qiānqíbǎiguài. Wǒmen zài shílín lǐ yībiān zǒu, yībiān tīng dǎoyóu jiǎng nàxiē shítou de
gùshì, fēicháng yǒuyìsi. Shílín gěi wǒmen liú xiàle hěn shēn de yìnxiàng.) On the first
day we visited the Stone Forest. This is a picture of the Stone Forest. There are many
deep colored rocks in the Stone Forest which, when viewed from a distance, look like
a forest of trees. The appearances of the rocks are all different and bizarre. We walked
around in the Stone Forest and listened to the guide tell stories about the rocks. They
were very interesting. The Stone Forest made a deep impression on us.

第一天我

们游览了石林。这是一张石林的照片。石林有很多颜色很深的石头，远看就像
树林一样。石头的样子千奇百怪。我们在石林里一边走，一边听导游讲那些石
头的故事，非常有意思。石林给我们留下了很深的印象。
(Zhè shì dàlǐ sān tǎ, jiànzhú hěn gǔlǎo, hěn yǒumíng. Dàlǐ chéng li yǒu hěnduō mài
jìniànpǐn de shāngdiàn, dǎoyóu bǎ wǒmen dài dào nà'er, xīwàng dàjiā duō mǎi
dōngxi.) These are the Three Pagodas of Dali. the buildings are very ancient and very
famous. There are many stores that sell souvenirs in Dali. The guide took us there and
hoped that we would buy lots of things.

这是大理三塔，建筑很古老，很有

名。大理城里有很多卖纪念品的商店，导游把我们带到那儿，希望大家多买东
西。
(Dì sān tiān, dàole yǒumíng de lìjiāng gǔchéng, wǒmen fēicháng xǐhuan zhèlǐ. Zhège
gǔchéng bù dà, cóng dōngbian zǒu dào xībian bùguò yī liǎng gè xiǎoshí. Zuì tèbié de
shì yǒu yītiáo fēicháng gānjìng de xiǎohé cóng chéng zhōngjiān liúguò. Xiǎohé
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liǎngbiān yǒu hěnduō shāngdiàn, cháguǎn, xiǎo fànguǎn. Nèitiān wǎnshàng, wǒmen
zài yīgè hěn yǒu yúnnán tèsè de cháguǎn lǐ hē chá, kànzhe wàibian de xiǎohé, mén
páng de hóng dēng lóng, hái yǒu lái lái wǎngwǎng de yóukè, dōu bùxiǎng huí lǚguǎn
qù shuìjiàole.) On the third day we arrived in the famous old town of Lijiang. We
really like it here. This old town is not very large, and it takes only a couple of hours
to walk from the east to the west side. The most unusual thing about the old town is a
very clean small river running through the city. The two sides of the river are lined
with many stores, teahouses, and small restaurants. That night we drank tea in a
distinctly Yunnanese teahouse while looking at the river, the red lanterns beside the
doors, and the comings and goings of the tourists. We almost didn't want to go back to
the hotel to sleep.

第三天，到了有名的丽江古城，我们非常喜欢这里。这个

古城不大，从东边走到西边不过一两个小时。最特别的是有一条非常干净的小
河从城中间流过。 小河两边有很多商店，茶馆，小饭馆。那天晚上，我们在一
个很有云南特色的茶馆里喝茶，看着外边的小河，门旁的红灯龙，还有来来往
往的游客，都不想回旅馆去睡觉了。
(Lì shā dào běijīng hòu méiyǒu zhù liúxuéshēng gōngyù, wèile gèng duō de liǎojiě
zhōngguó rén de shēnghuó, tā zhù jìnle yīgè zhōngguó jiātíng.) After Lisa arrived in
Beijing, she didn't stay in the international students' dorm. To learn more about the
lives of the Chinese people, she moved in with a Chinese family. 丽莎到北京后没有
住留学生公寓，为了更多地了解中国人的生活，她住进了一个中国家庭。
(Fángdōng fūqī èr rén dōu yǐ tuìxiū, nǚ'ér li wén zài bówùguǎn gōngzuò, yǔ fùmǔ zhù
zài yīqǐ.) The landlord and his wife are both retired. Their daughter Li Wen works at a
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museum and lives with her parents. 房东夫妻二人都已退休，女儿李文在博物馆工
作，与父母住在一起。
(Li wén hěn xiǎng qù měiguó liúxué, suǒyǐ qǐng lì shā zuò tā de yīngwén jiājiào,
zhèyàng lì shā jiù bùbì fù fángzūle.) Li Wen would very much like to go to America to
study, so she asked Lisa to be her English tutor. This way Lisa won't have to pay rent.
李文很想去美国留学，所以请丽莎做她的英文家教，这样丽莎就不必付房租
了。
(Lì shā měitiān zǎoshang dōu chūqù sànbù, zài tā zhù de zhège xiǎoqū, zài jiē biān, zài
gōngyuán, dōu néng kànjiàn hěnduō rén, tèbié shì lǎorén, zài duànliàn shēntǐ.) Every
morning Lisa goes out for a walk. In the residential area where she lives, on the street
corners and in the parks, you can see many people, especially older people, exercising.
丽莎每天早上都出去散步，在她住的这个小区，在街边，在公园，都能看见很
多人，特别是老人，在锻炼身体。

Intermediate Level Offline Learning Material 2 -Task 5
(Wǒ juéde rúguǒ xiǎng shēntǐ jiànkāng, shēncái hǎo, chúle duō yùndòng yǐwài, hái
yīnggāi zhùyì yǐnshí.) I think if you want to be healthy and have a good figure, besdies
getting plenty of exercise, you also have to pay attentoin to your diet.

我觉得如

果想身体健康，身材好，除了多运动以外，还应该注意饮食。
(Wǒmen zhōngguó rén yǒu yījù huà: Zǎocān yào chī hǎo, wǔcān yào chī bǎo, wǎncān
yào chī shǎo, gēn nǐ shuō de jīhū yīyàng.) We Chinese have a saying, "Eat a good
breakfast, a big lunch, and a small dinner," which says more or less the same thing.
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我们中国人有一句话：早餐要吃好，午餐要吃饱，晚餐要吃少，跟你说
的几乎一样。
(Zhùyì yǐnshí bù děngyú jiǎnféi. Wǒ rènwéi zhǐyào shēntǐ jiànkāng jiù hǎo, pàng shòu
bìng bù chóng yào.) Paying attention to your diet is not the same as losing weight. I
think as long as you are healthy then you're fine. Weight isn't so important. 注意饮食

不等于减肥。我认为只要身体健康就好，胖瘦并不重要。
(Duì. Bù xīyān, bù hējiǔ, zǎo shuì zǎoqǐ, zuì hǎo bùyào áoyè. Bié de dōu méi wèntí,
jiùshì bù áoyè wǒ kě zuò bù dào. Wǒ wǎnshàng chángcháng de kāiyèchē zhǔnbèi kǎo
yánjiūshēng.) Right. Don't smoke, don't drink. Go to bed early and get up early. It's
best not to stay up late. I can do them all except for not staying up late. I often have to
burn the midnight oil to prepare for the graduate admissions exam. 对。不吸烟，不
喝酒，早睡早起，最好不要熬夜。别的都没问题，就是不熬夜我可做不到。我
晚上常常得开夜车准备考研究生。
(Nà nǐ bìxū jǐn kěnéng zhǎo shíjiān bǔchōng shuìmián.) Then you must find time to
make up for your sleep deficit as much as possible. 那你必须尽可能找时间补充睡
眠。
(Nǐ shuō de duì, wǒ shì de zhùyìle, fǒuzé wǒ de liǎng zhī yǎnjīng dōu kuài biàn chéng
xióngmāo yǎnle.) You're right. I do have to pay attention, or my two eyes will soon
turn into panda eyes. 你说得对，我是得注意了，否则我的两只眼睛都快变成熊
猫眼了。
(Zài lìshǐ shàng, zhōngguó shì yīgè zhòngnán qīng nǚ de shèhuì, fùnǚ de jiātíng dìwèi
hé shèhuì dìwèi dōu bǐ nánrén dī de duō.) Historically, China was a society that
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favored men over women. Women's status in the family and in society was much
lower than that of men.

在历史上，中国是一个重男轻女的社会，妇女的家

庭地位和社会地位都比男人低得多。
(1950 Nián yǐhòu, qíngkuàng zhújiàn fāshēngle biànhuà.) After 1950 the situation
changed gradually. 1950 年以后，情况逐渐发生了变化。
(Tèbié shì zài chéngshì lǐ, nǚ háizi hénán háizi yīyàng yǒu shòu jiàoyù hé cānjiā
gōngzuò de jīhuì, fùnǚ de shèhuì dìwèi yěyǒule hěn dà de tígāo.) Especially in the
cities, girls and boys had equal access to education and employment. Women's social
status also improved substantially.

特别是在城市里，女孩子和男孩子一样有受

教育和参加工作的机会，妇女的社会地位也有了很大的提高。
(nǚzú shì bǐ nán zú chéngjī hǎo, kěshì wǒ tīng shuō nǚzú duìyuán zhēng de qián bù
dào nán zú de shí fēn zhī yī, zhēn bù gōngpíng.) Women's soccer is better
than men's soccer, but I hear that women soccer players make
less than one tenth of what men make. How unfair.

女足是比

男足成绩好，可是我听说女足队员挣的钱不到男足的十分之一，真不公平。
(Bié wàngle, tāmen de shōurù shì yóu shìchǎng jīngjì lái juédìng de. Měiguó zhíyè nǚ
lán duìyuán de xīnshuǐ gēn zhíyè nán lán bǐ, yě shǎo duōle.) Don't forget, their income
is determined by the market economy. The American women's professional basketball
teams' salaries are also much lower than the men's teams' salaries. 别忘了，他们的
收入是由市场经济来决定的。美国职业女篮队员的薪水跟职业男篮比，也少多
了。
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Intermediate Level Offline Learning Material 3 -Task 6
(Nà yǒu shé me hǎokàn de? Wǒ zuì tǎoyàn nàxiē nán zú duìyuánle, píngcháng jiāo'ào
dé bùdéle, kěshì bǐsài de shíhou lǎo shū qiú. Suǒyǐ, wǒ zhǐ kàn zhòng guó nǚzú, tāmen
bǐ nán zú bàng duōle.) Men's soccer, what's there to watch? I really detest those men's
soccer players. They are so arrogant. But come game time, they always lose. That's
why I only watch the Chinese women's soccer team. They are so much better than the
men's soccer team. 那有什么好看的？我最讨厌那些男足队员了，平常骄傲得不得
了，可是比赛的时候老输球。所以，我只看中国女足，她们比男足棒多了。
(Āi, bié lǎo shuō zhōngguó nán zú shū qiúle. Wǒ gāng kàn dào wǎngshàng de xiāoxi
shuō, zhōngguó nán zú zuótiān yíngle shìjiè guànjūn duì.) Hey, don't keep saying that
the Chinese men's soccer team lost again. I just saw a news story on the internet.
Yesterday the Chinese men's soccer team defeated the world champions. 哎，别老说
中国男足输球了。我刚看到网上的消息说，中国男足昨天赢了世界冠军队。
(Kē lín xiǎng chūle yīgè zhǔyì, qí zìxíngchē ba!) Ke Lin comes up with an ideabiking! 柯林想出了一个主意，骑自行车吧！
(Dàjiā mǎshàng jiù tóngyìle, juéde qí zìxíngchē yòu néng duànliàn shēntǐ, yòu shěng
qián, érqiě yǒuyì yú huánjìng bǎohù.) Everyone agrees at one. They all feel that biking
is not only good exercise but also saves money. On top of that, it would be good for
protecting the environment. 大家马上就同意了，觉得骑自行车又能锻炼身体，又
省钱，而且有益于环境保护。
(Wǒ tīng shuō xiànzài bù shǎo rén qù cāntīng chīfàn zì dài cānjù, bùyòng yīcì xìng
de.) I hear that nowadays many people bring their own utensils to restaurants instead
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of using disposable ones.

我听说现在不少人去餐厅吃饭自带餐具，不用一次性

的。
(Duì, xiànzài zhōngguó chāoshì bù gěi sùliào dài, yào zìjǐ mǎi, suǒyǐ hěnduō rén dōu
zìjǐ dài bāo, zhèyàng yī nián bù zhīdào néng jiǎnshǎo duō shào báisè wūrǎn!) That's
correct. Nowadays Chinese supermarkets don't give away plastic bags. You have to
buy your own. That's why many people bring their own bags. Think of how much
white pollution can be reduced every year this way!

对，现在中国超市不给

塑料袋，要自己买，所以很多人都自己带包，这样一年不知道能减少多少白色
污染！
(Dàjiā dōu yīnggāi xiàng wǒmen zhèyàng, shǎo kāichē, duō qí chē, duō zǒulù, yòu
huánbǎo jiénéng, yòu yǒuyì yú jiànkāng. Hāhā...) Everybody should be like us, drive
less, bike more and walk more. It'd be better for the environment and better for our
health, too. Haha...

大家都应该像我们这样，少开车，多骑车，多走路，又环

保节能，又有益于健康。哈哈……
(Duì, dìqiú shì wǒmen de jiā, wǒmen yīnggāi hǎohǎo bǎohù tā!) That's right. The earth
is our home. We should protect it well!

对，地球是我们的家，我们应该好好

保护它！
(Āiyā, kě sǐle！ Nǐmen kàn, yī píng shuǐ dū hē wánliǎo! Zhè'er yǒu huíshōu lèsè tǒng
ma? Kōng píngzi bùnéng suíbiàn luàn rēng.) Oh my, I'm dying of thirst! Look, I've
finished a whole bottle of water. Are there any recycling bins here? We're not
230

supposed to litter. 哎呀，渴死了！你们看，一瓶水都喝完了！这儿有回收垃圾筒
吗？空瓶子不能随便乱扔。
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